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ABSTRACT

The purpese of this practicum was to change the quality and
quantity of services to all children, ages 3-21, with sgpecial
needs by expanding those services to bridge the gap between
special and regular education in resource centers im our public

schools.

To accomplish this purpose the practicum required the
development and implementation of a plan which brought services
directly to children within their neighborhood districts or

achools.

It required the elimination of self-contained classrooms for
"special children," isolated in out-of-district locations. It
allowed the gradual integration of these children into regular

programs at each grades level,

Data for the practicum were obtained through the use of
questionnaires, conferences, interviews and observations. State
mandates, special education literature and knowledge of local
needs provided guidelines and avenues for facilitatingjdata

calleétian.

The following notations provide a sample of conclusions
derived from the results of the resource center practicun:

(vi1)



Children with special needs can be integrated and
served within their own neighborhood schools.

Parents were very receptive. They welcomed a
program which no longer totally segregated their
children or bussed them our of their local districts.

Voluntary and active participation of both regular and
speclal staff indicated significant empathy and
concern for children with speclal needs.

Services provided within neighborhood district schools
are now more easily available to a greater number
of children.

It was possible to project that the cost~effectiveness
of the resource center program improved significantly,
in terms of provision of quality as well as quantity of
direct services to children with special needs,

through the more effective uses of staff and
facilities.

The practicum evidenced some differences in staff
biases and acceptance of the children by individual
staff members,

It remains for comparable commumnities, and others
respensible for providing for the needs of children,
to provide the leadership in developing effective
programs.

(viii)



INTRODUCTION

The resource center program is a pilot project resulting from
a éhange in attitudes and concerns about providing for children
with special needs. The new Massachusetts Special Education Law,
commonly referred to as Chapter 766, provided a major impetus

for developing new ways to address special needs.

The purpose of this practicum was to eliminate
self-contained, isolated, out-of-district classes for 123 special
children through the development of total services areas
within our 12 elementary neighborhood district schools. A series
of performance objectives wag developed to integrate special

children into the regular program.

Through a carefully designed and conducted approach, the
regource center plan was introduced to students, parents,
special staff, general faculty, administration and the School
Board. Workshops and a teacher retraining program were
initiated. The plan required data collection, evaluation and

analysis.

(1x)



Implementation of the program required student placements,
parent contacts, teacher reassignments. rescheduld.ig of busses
and close monitoring. Anticipated pleased reactions of students
and parents were observed. Additional students utilized the
services available. Contacts between regular staff and resource
center personnel were more freqéént_ Parental involvement

increased measurably in a very cooperative and supportive manner.

The overall effect has been positive with notable improvements

in the special children's behavior and acceptance by their peers.

Major concerns with additional funding, thought necessary
to meet the mandates under Chapter 766, have been reducad, since
this program has been able to utilize staff and facilities more

effectively.

Application of this pilot program, with or without

modifications, can be incorporated within most communities.

(x)
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PREFACE

The intent of this practicum was to study the problewms
associlated with the mainstreaming or integration of handicapped

children and to propose and develop a viable solution to them.

The resource center program was introduced as an alternative
method of addressing the problems of mainstreaming and to extend
and imprgve services to chlldren with special needs. It was
:ange;ved as a technique to provide physical facilities and full

services in all our neighborhood district schools.

The problems encountered and the difficulties faced were
not unexpected. A key problem involved the acceptance by all
school staff of the change from self-contained, segregated,
classrooms to integration of handicapped children in regular
classrooms. The reluctance to work with the handicapped by
regular teachers had to be overcome. Administrators and other
faculty, unaccustomed to dealiqg with any special needs activity
except when completing referra. “orms, had to be prepared to

supervise and provide services within their buildingsa.

(xd)
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Staff members were required to accept and assist in
implementing methods by which specilal services could be made
available for all children who needed minimal help, without
interrupting the regular program. At the same time, the School
Board and administration had to be convinced of the need for

establishing an expanded program without compromising fiscal

responsibility.

Organization of transportation, placements and mechanical
aspects of the program were simply Management concerns. As
Coordinator of Special Education and Pypil Services, and as a
central office adminigtrator, I was able to obtuin, utilize and
provide information, resources, perscnnel and school facilities

in the conduction of my practicum.

My strategy required that I develop a defini;ive outline of
the program and its goals &and develop a series of pfeaentations_
to various groups, assking them to support the Proposal. These
groups included the School Board, superintendent, administration,

faculty and parents of both special and regular gtudents.

The firat presentation of the outline was to the superintendent

in an objective-setting conference. I knew of his sensitivity

L1

(xi1)
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and feelings about helping any child in need and I elicited
his support. His experéise and guidance were useful in making

a detailed presentation to the School Board,

It was imperative that, a carefully detailed exchange of
infafmgtiog occur between my staff, administration, the regular
faculty and the parents of children placed in self-contained and
segregated slassréums previous to the Board presentation.

The presentations were conducted to obtain support.

A plan that would prove both practical and humanizing for all
populations concerned had to be developed. It had to lend itself

to a study of programs and attitudes in.mainstreaming.

My general design for the program involved an examination

by Lilly (1971), Beery (1972), Birch (1974) and others. I
selected the components of each model I felt could best meet

my objectives and organized the model adopted in my practicum.

(xiii)
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Mainstreaming, which is synonymous with integration as used
by educators, 1s a relatively recent concept. Inadequate research
and data have been available to sufficiently evaluate mainstreaming
of special children. Consequently, the system chosen to evaluate
the resource program required both formative and summative evaluation

and the use of an evaluation checkiist.

Formative evaluations served to examine the problems and
alloved me the opportunity to make appropriate changes, while a

modified summative evaluation measured our final product.

(dv)
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I RESOURCE CENTER PROGRAM -~ THE PROBLEM

The intent of this practicum gimply stated was to praviig
direct services and to mainstream children with special needs.
It required the development of a plan which would provide for
such needs under the mandates of Chapter 766 without adding to

the economic burden placed upon the commmity (app. p. 163-178).

The practicum study was encouraged by Mr. Lucian J. Colucci,
Superintendent of Schools, Wakefield, Haasgehusattsggﬁha stated
that the problem of meeting the special needs of children under
Chapter 766 was a top priority agenda item at the monthly meetings
of the Superintendent's Association. As expected, it 1s now a
priority agenda item at meetings of Administrators of Special

Education.

Historically, handicapped children have been kept apart from
regular students. Dissatisfaction with segregated programs has
been festering for years according to J@hnséﬂi who decl§§2d that
parents are disenchanted by the segregation of their children
which may have resulted in educational and poychological damages
for their youngsters. (1) ,

(1) Johason, 0. G., "Special Education for the Mentally Handicapped
=— A Paradox,” Exceptional Children, Oct., 1962, S

16



2.
College supported the e@néepz of mainstreaming by writing that
"The goal of integrating exceptional children is currently receiving
favorable attention. Financial necessity and disappointing résults
from special or segregated classes have been instrumental in
initiating this trend. An additional Justification 1s that
broadly heterogeneous classes are a means for children to develop

respect for all persons and for the dignity of humen life." (2)

An ongoing survey, started in 1973 by the C. E. C. Information
Center, revealed that the most significant issue in special
education was mainstreaming and its implications as reported by
Rebecca Dailey who declared, "I think it i3 a shame that we still
have to say this, but the largest controversy still facing the

field is mainstreaming and preventing mainstreaming." (3)

Another indication of concern for improving programs for
handicapped children is reflected in the published results of the
studies conducted by Richard Collier, Director, and Peter Dirr,
Coordinator, of the College Learning Laboratory of the State

(2) (hristoplos, Florence, "Keeping Exceptional Children in
Regular Clasgses," Exceptional Children, April, 1973, (p. 569).

(3) Dailey, Rebecca F., "Dimensions and Issues in 1974: Tapping
into the Special Education Grapevine," Exceptional Children,
April, 1974, (p. 503).

17




3.
University of Buffalo. Their studies have found, "All handicapped
children, regardless of handicap, can benefit from mainstreaming
at some level and to some degree given the proper circumstances.

Mainstreaming helps to make teachers aware of the nced for

There is little doubt that the movement for expanded services
for handicapped children has succeeded beyond expectaticis. It has
become national in scope. The Federal "Education of all Hand1icapped
Children Act" (5) has become law. It guarantees the educational
rights of handicapped children and their parents. It mandates

The basic goal of the Wakefield Public Schools 1s to provide
the opportunity for all students to achieve the mafjor objectives
and services of education within the community. These objectives
are self-realization, human relationships, economic efficiency and
a sense of civic responsibility. é

(4) '"Mainstreaming the Handicapped: A Call to Commitment,"
The School Administrator, Vol. 33, No. 4, April, 1976, (p. 1).

(5) National Information Center for the Handicapped, Closer Look,
A Project of HEW, Office of Education, Bureau of Education
for the Handicapped, Winter, 1976, (p. 8)

18



4.
Wakefield has been applying its total resources for all

children to help them achieve their purposes and goals in 1life.
This philosophy and the stated major objectives pertain to
children with special needs as well as to those more fortunate.
It included the premise that each child, given the opportunity,
experiences, and materials to develop his abilities and talents,
can become a sustaining, self-sufficient, independent, respaﬂéible,

contributing and self-respecting citizen of the community.

Children with sﬁezial needs historically have received two
distinct types of service. They are regular education or special
education per se. Special children have been lsbelled as
retarded, emotionally disturbed, learning disabled, deaf, mute
or dumb and blind. If the problem was considered significantly
severe, or if it interferred with normal functioning within the
regular classroom, the child was digpatehed to a self-contained
clagsroom, comprised of children with diverse problems. Such
classrooms were usually isolated and located in areas of
"convenience" within a school building. If the child's problem
was considered mild and especially 1f the child did not create
"waves," he remained in the regular classroom, perhaps ignored,

and without benefit of special services.

19



5.

The labelling process and its resulting stigma has been a
subject of much debate in Wakefield and elsewhere. "Controversy
regafdiﬁg the desirability of labelling a child as mentally
retarded and his subsequent placement into a segregated class 1is
receiving the increased attention and concern of special educators
(Dunn, 1968; Kolstoe, 1972)." "Critics of this traditional
procedure claim that such placement has a debilitating effact on
the soclal-personal adjustment and self-image of the children

in these classes (Borg, 1966; Meyerowitz, 1962, 1965, 1965)." (6)

The new Magsachusetts Special Education Law, commonly
referred to as Chapter 766, which became effective September
1, 1974, produced 107 pages of regulations. The regulations
limited the number of apecial needs students per self-contained
classroom. They also 1limited the number of special needa

students integrable into a regular class.

The ma;imum clags size for any one specific handicap is eight
students. A*;aximum of twelve children 1s permitted with the
addition of an aide. The preferred teaching arrangement is the
smaller class incorporating both teacher and aide. This
preference 1s due to the complexity of the problems encountered
(6) Warner, F., Thrapp, R., and Waish, S., "Attitudes of

Children Toward Their Special Class Placement,"
Exceptional Children, Sept., 1973, (p.37).

20



with children having severe or multiple handicaps.

Children with other special needs, 1i.e. speech, hearing,
vision, physical defects, behavior, and so on, cannot total
more tham fé;r at one time in any regular class.

Class sgizes for special children were relatively low until
recent times. Children with various handicaps, referred to as
low-incidence populations, could often be combined into a single
classroom. The size of such special classes mushroomed into large
groups. This practice 1s now illegal since class size Ilimitations

were introduced under Chapter 766.

Children formerly in state-run institutional schools were
returned to their commumities under the mew law. Categories for
those returning, thus far, include children formerly labelled as
educables and trainables. Educables are defined as those
youngsters in the I.Q. range of 51-80 and who were considere-.
nonfunctional in the regular classroom. The trainablee are those
youngsters in the I.Q. range of 25-50. They lack preschool
entry skills with little expectation of any school integration.

Educable and trainable children have been quartered in foster homes

21



7.
through community groups and enrolled in our public schools.
Communities have been required to devalop and provide services

and programs for such children.

Mainstreaming apparently does not have the total support
of all. There are some who feel we are moving too fast in
mainstreaming. There have been caveate issued which need to be
mentioned in this report. John Ryor, President of the National
Education Association, warned recently that "Mainstreaming
handicapped youngsters in regular classes may lead 'economy
obsessed' school boards to fire their special education teachers,
leaving handicapped children in the hands of regular teachers
who are inadequately prepared to serve them." (7) He asked,
"Can you imagine the plight of a teacher who is suddenly and for
the first time presented V%Eh a blind child, a spastic, an
emotionally disturbed child -- or even all three -- as additions

to the 40 normal students?" (8)

Edward Zigler, the first director of HEW's Office of Child
Development 1s skeptical about mainstreaming. He questions this
process as a solution to the problem of training the retarded.
(7) Harris, E. C., Editor, Education of the Handicapped,

Educational Services Division of Capitol Publications, Inc.,
Vol. I, No. 2, Dec., 1975, (p: 7).

(8) 1bid.



8.
His concerns seemed to be based on the financial costs of such
programs. He said, "Every taxpayer has the right to know exactly
what is being purchased with his tax dollar. Only research can
provide this answer." (9) The issues of costs and accountability

must be an integral component of any program.

The School Administrator edited by J. R. Kirkpatrick headlined

"Handicapped Resources Build," it stated that, "School Administrators
struggling to find funds to meet court-ordered or state-legislated
broadened education for the handicapped programs will find little
solace in the recent contempt findings levied by Federal District
Judge Joseph Waddy on the District of Columbia Board of Education,
the Superintendent and the Mayor for faliiing to supply handicapped
and exceptional children 'An education geared to their needs and
from which they could benefit." (10) Each school depertment will
be held accountable. This has not been a new concept.
"Accountability in education 1s the byword of the 1970's.
Initially coined by Lessinger (1971) to communicate to the

Congress that systematic assessments would be made of funded

(9) BHarris, E. C., Editor, Education of the Handica ed,

Educational Services Division of Capitol Publicatioms, Inc.,

Vol. 11, No. 7, April, 1976, (p.4).

(10) Kirkpatrick, J. R., Editor, "D. C. Dateline," The School
- Administrator, May, 1975, (p. 10). )




9.
programs, the term has spread to all segments of education,

including special education (Cook, 1972; Gallagher, 1972)." (11)

In Wakefield and many other Massachusetts communities, the
influx of students after the passage of Chapter 766 forced the achool
systems to add special classes and to employ additional staff to

provide necegsary services.

With this new and continuing economic responsibility it behooved
us all to explore various avenues and options to address the special
needs of children within the community and the new arrivals in a
manner which was both economically feasible and educationally
sound. According to Dr. Max Mueller, Director of Innovation and
Development, Bureau of Education of the Handicapped, "One of the
major issues in the field today is how to make mainstreaming
work, how to get students back closer to the regular classroom

situation and still provide effective ptugrammihg to meet

(11) Jones, Reginald L., "Accountability in Special
Education: Some Problems," Exceptional Children,
May, 1973, (p. 631).
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appropriate.”" (12)

The resource program was onz avenue. It was expected to
provide and initiate new services. It was expected to improve
existing services with current staff, or stated another way by a

modern sage, '"getting a bigger bang for a buck."

' Research of the literature revealed that strong support of .
resource room programs existed. Barbara Aiello, currently of
C. E. C., speaking on new roles for special educators said,
"The resource room model has evolved as a means to integrate the
‘special child' with his peers in the regular classroom -~ {t
has the potential to become the nucleus from which services for

children for their teachers and administrators could emanate.” (13)

Stronger support was provided by the Commissioner of Mental
Retardation for the Commonwealth of Pennsylvania, Valaida Smith
Walker. Her report, "The Efficacy of the Resource Room for
(12) Soeffing, Marylane Y., "BEH Officials Identify and Discuss

Significant Federal Programs for the Handicapped,"
" Exceptional Children, March, 1974, (p. 438).

(13) Adello, B. and Roit, M., "New Role for Special Educators,"
Communicator, IMC/RMC Network, Vol. 2, No. 4, Summer, 1973.




11.
Educating Retarded Children," written after a two year study
conducted in six Philédelphia public schools, states, "The
findings indicate that the acadami; and social-emotional needs éf
the mentally retarded child can be met as well, 1f not better, in -
the resource room program as in the special class. The resource
room, therefore, provides a promising alternative for eduéééiﬂg
mildly to moderately retarded children. It minimizes the stigma
and expense associated with the special class placement and permits
the special child to be educated with nonretarded children, with

whom he will eventually have to compete." (14)

Although the school populations dropped for the fourth year
in a row, according to the National Center fnf Edueétiaﬂal
statistics, children to be served in Massachusetts under Chapter
766 included some 100,000. "The impact of 766 will be felt by all
aspects of the educational community," stated Robert Watson,
director of the Massachusetts Department of Education's Bureau
of Curriculum Services. (15)

(14) .Walkéf Valaida Sumith, "The Effigagy of the Resource Room

for Educating Retarded Children," Exceptional Children,
January, 1974, (p. 288).

(15) Education the Cbmmnnwealth of Massachusetts, Bureau of
‘Educational Information, Department of Education, Boston,
Massachusetts, Vol. III, No. 8, September, 1974.
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A SERVICE

The resource center, as I envisioned it, was a service to
bridge the gap between special aud regular education. It was a
physical area within a neighborhood district school to which any
child could go to receive help on an as needed basis. It differed

from the self-contained classroom in that the child could receive

In addition, the program enabled children to strive for
self-realization by establishing personal and realistic goals
thé@ugh the program's support and services. The resource center
program alsoc provided opportunities for fafmi;g and enjoying
relationships with peers in a neighborhood district school,
through the reinfcrgegent and development of individual abilities

in getting along with others.

We hope the long range results of the program for the
students will be social acceptability, economic independence
and a share in commmity growth and development as responsible

citizens.

27



13.

SUCCESS CENTER

The resource center was not designed to be a labelled or
categorized room for pupils with specific disabilities, or a

punishment area for disciplinary problems.

Rather it has been planned as a "success" area, meeting the
needs of all pupils, with the proper focus on educational and
life needs as stated in our basic goals on page 3. It had to be
an area where remedial instruction, based upon the child's needs
as identified and evaluated through the Chapter 766 process, was
always available. The resource center team had to provide a
prescription for individualized instruction, geared to ameliorate

‘or minimize the handicap.
IN-HOUSE TEAM

To meet tlicse needs, a resource center staff was gathered,
composed of the principal, resource teacher or alde, regular
classroom teacher and ancillary personnel, such as the speech
and language = = ~lans, vision teacher, specific learning

disabilitier teacher, reading teachers and a district school

adjustment ¢ umselor.
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The team has the capacity to develop an individualized
program for each child referred for help. It has initiated
and implemented such individualized instruction plans for all
pupils core evaluated (app. p. 179-180) under Chapter 766.
Acceptance and implementation of the individualized plan required
final approval by parents. The team's functions include the
necessary modification of exdsting curriculum with supplementary
tutoring. An important additional function of the team was to

provide consultant services to all staff.
GENERAL BENEFITS

The general benefits introduced in the following paragranhs
define the parameters of the difficulties I set out to address
in the practicum. A brief account of conditions which existed
before the practicum interventions and the subsequent changes
which were effected 1s listed.

ORIGINAL PROGRAM FOR

_SPECIAL EDUCATION RESOURCE CENTER PROGRAM

1. Direct services to child.

Children referred for help Direct referrals werc made
waited out the referral process to the resource center.

(app. p. 182-186). Services Imnediate placement for

were not provided until diagnosis and services were
evaluation and placement was provided (app. p. 242). Teachers
completed. Core evaluations were assigned to and available
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resulted in a time delay. in the center. No

(app. p. 182-186). Family notification to parents
notification by mail 'is rdaguired was required. The house
before the process could be referral process kept the
initiated umder 766 child in his district. No
regulations 315.0. (16) ’ transportation was required.

2. Total remedial program for all students in need.

Services were provided only Services were provided to all
to the children who were core children in need (p. 12).
evaluated. Children with Children with temporary needs
minimal needs (not core recelved services under
evaluated) received no supportive Chapter 766 regulation 314.0,
help by ancillary personnel. . wvhich states: == "all efforts
They were unable to receive shall be made to meet such
any tutorial or individualized child's needs -- all efforts
instruction aside from their shall be made to modify the
regular class teacher. Consultant regular program to meet
services to teachers were not such needs.”" (17)

available.

3. Integration and mainstreaming.

Integration for children was Placement in neighborhood
limited to the bullding which district achools resulted in
housed the special class. The a reduced number of students
Franklin School, one of the per building (app. p. 208-209).
larger elementary schools Children were more easily
contains 15 classrooms. Three integrated. Children
classrooms were categorized became more independent and
special education rooms. confident as noted by a staff

(16) Cormonwealth of Massachusetts, Department of Education,
Regulations 766, Oct. 1, 1975, (p. 18).

(17) op. cit. (p. 18).
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Integration of handicapped
children was limited to four
speclal children in any one
regular class, e.g. speech,
hearing, vision, physically
impaired, etec. (18) This
regulation restricted
integration within a given
bullding. The same regular
staff was always involved in
integration attempts.

16?

veober (apn. p. 243-244).
Greater flexibility and
opportunlty for integration
wag poassible in all
activities and claases.
Total staff, systemwide,
ghared in integration
opportunities.

4. No labelling nor stipmatizing.

Children were categorically
identified and stigmatized

which caused special programs

to be too narrow and rigid. (19)
Children rode the "special bus"
and were transported to the
"special school (p. 36)

(app. p. 216-228). They were
labelled. (20) Children thus
had limited interaction with
neighborhood peers since they were
bussed away from their home
digtrict. These placements
required early starts and late
returns.

(18) op. cit.

(19) op. cit. (p. II).

Reg. 502.10 (p. 58).

Begource center rooms
elirminated all references

to handicaps or labels.

"The noncategorical resource
room, however, is designed
to meet the educational needs
of all pupils in a school,
not just those who can 'fit'
a aspeclal education label."
(21) Children were not

given a label which may
haunt them throughout their
school careers and lives.

All children needing services
were provided with help.

(20) Dunn, Lloyd, M., "Special Education for the Mildly .

Retarded -- Is Much Of It Justifiable?",

Exceptional

Children, September, 1968, (p. 5-22).

(21) Wiederholt, J. Lee, "Planning Resource Rooms for the
Mildly Handicapped," Focus on Exce tional Children,

Vol. 5, No. 8, January, 1974, (p.
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5. Child remains within neighborhood district.

Hand{capped children were
transported to special classrooms
in specific schools (p. 8).

They were bussed away from their
nelghborhood peers and placed
away from their friends. They
were unable to share in
neighbortiood school concerns.
They could not cormunicate

with peers about loecal school
happenings.

Children remained in the
neighborhood district
school and walked to school
with thelr peers and
friends. Placement and
services were normal
functiona within the
buildings (app. p. 242).

6. Child remains in regular class to the extent feasible.

Speclal services were available
only as a result of a core
evaluation and placement 1in a
self-contained classroom.

The child spent the major
portion of his day in the special
clags. Integration opportunities
were limited, as indicated, under
benefit three on page 15.

Borderline cases and underachiecvers

received no ancillary services.

Children in need of specific
services Hent the major
portion of their time in the
regular classes. Whenever
they were unable to function
or needed help they obtained
services from the resource
cenrer. Needs varied with
each child. This gservice
supported the teacher

who often needed just a
little extra help with a
child. The percentage of
children recelving services was
increased (p. 99).

7. Elimination of self-contained classes.

There were nine self-contained
claases of speclal children
located in five schools (p. 21).
They were bussed to each of the
clagsscs daily. Children spent
the entirc day in the classroonm
with their teachers.
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Academic integration of all
students was accomplished with
the exception of the "trainable"
classes as described on page 6.
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8. Ioproved performance and involvement of current staff.

Special education was centrally
located in a few select schools
with the same special faculty
isolated and apart from the
repular progran. Little
involvepent of regular faculty
with special staff occurred

(p. 21-36). Aside from special
staff, very few people really
gave thought to the exlstence
of programs for special children.
Little outside support exdisted.

Systerwlde sharing was
specifically initiated by
this practicum. Staff
interaction and support
resulted from workshops

(p. 56). "A secondary
advantage =- was the help it
provided for the regular class

her load by accepting the
children -== but ended up
with fewer children to

teach in certain academic
subjects ——, (22) Teachers
became more involved and
rapport developed (p. 59-61).

9. Reduced transportation.

All students received special
bus transportation from their
homes to their class placenents.
This required trips of up to an
hour, This 1solated children
from their neighborhood friends
and reduced their recreation
time with friends. They could
not travel independently.

An immediate 25Z reduction

was effected upon implementation

of the progran (p. 99).
Children were able to travel
independently of bus
schedules and with their
friends (app. p. 216-228),

(22) Hartman, R. K. and Rockhold, A. E., "Case Studies in the
Resource Room Approach," The Journal for Special

Educators of the Mentally Retarded, Vol. IX, No. 2,

Winter, 1973, (p. 110).
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10. Limited outside testing.

Each child, previcus to
placement, required evaluation
(testing) vwhich was conducted
by unfamiliar staff at another
school or service agency.
Testing was not always readily
available but was necessary to
make a placement under Chapter
766. (23)

Resource staff are qualified
to conduct testing assessments.
They must hold certification
under Chapter 766 Regulations.
(24) All testing, in general,
fias been conducted within

each distriet aschool.

11. Paychological assessments.

Assessments, as stipulated by
Chapter 766, were conducted by
our psychologists or by outside
agencies. (25) Appointments
were backlogged and delayed
(refarral procedure).
Racommendations of the
psychologist, shared with the
evaluation team had to be
approved, in writing by the
parent, before implementation.

The operation of the r=source
room was not contingent upon
formal assessments.
"Psychological evaluations
are not necessary to make a
placement, thereby freeing
the psychologists to work
with the more severe cases."
(26) Thus, referrals were
addressed without loss of
time. Children were able to
receive services without delay.

(23) Chapter 766, op. cir. Regulation 320.4 (p. 23).

(24) ibid.

(25) 1bid.

(26) Wiederholt, J. Lee, "Planning Resource Rooms for the Mildly
Handicapped, Focus on Exceptiocnal Children, Vol. 5, No. 8,

January, 1974, (p. 3).
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12. Medical assessments as necessary.

An evaluation corponent of Each child, upon referral,
Chapter 766 was a health was given a vision and hearing
assessment. (27) Evaluations evaluation by one of the

were often stalled because school nurses. His pedical
children had to await history was reviewed with the
appointments with their parent. Unless there was
family physician and/or a specific reason to suspect
corpleted assessment by the any health condition, the
hospital staff. total health assessment was

waived. If there was concern,
arrangements were made for a
health assessment at school

expense.
4 major gain, was that all staff, all schools and all
adninistration have become involved with a program where, '--
“the emphasis 1s on a revitalized humanistic concern for the
disadvantaged, the oppressed, and the powerless," (28) which
ended isolation of most special needs children and associated

persomnel.
SPECIAL SERVICES PROGRAM

Wakefield 18 a beautiful suburban commmity twelve miles

north of Boston. Its population of some 25,000 has been

(27) op. ecit. (p. 22).

(28) Hersch, Charles, "Social History, Mental Health, and
Commmity control,"” Averican Psychologpist, August, 1972,
(p. 749). )
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relatively stable. A low birth rate has resulted in a reduced

pupil population and declining enrollments.

Wakefield houses its elementary pupil population in
thirteen schools of variocus sizes in five districts. They
- range from an original twc=room red school house to the Atwell
complex. The Atwell houses all the sixth grades in what 1is
referred to as a pod arrangement, that is, four classes in a
large room with moveable walls to facilitate regrouping for

certaln activities.,

The secondary schools consist of a junior high school for
grades seven and eight and a high school, recently remodeled.
Modernization was necessitated by a disastrous fire which destroyed

a major part of the high school.

The special education program, before the introduction of
the resource center plan, provided nine self-contained classroons.
Three were located at the Franklin Elementary School, one at the
Montrose Elementary School, another at the Atwell complex, two at
the junior high school and two at the high school. Each classroon
employed a teacher and an aide. Special education children were
enrolled from every part of town. They were provided with door

to door tramnsportation.

The progran employed two psychologists, one of whon functioned

as the chairperson of the CET (Core Evaluation Team) (app. p. 179-180)
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mandated by Chapter 766. It included five schocl adjustment
counselors, two speech and hearing clinicians, nine specific
learning disabilities teachers, thirteen remedial reading
teachers and a superviscr of reading and learning disabilities.
A teacher of the visually handicapped was contracted for twenty-
five percent time. In addition, she was employed as a tutor for

other handicapped students.

Our full-time aide services included eight clerical aides and
eight classroom aides. We operated two busses for the transportation
of our handicapped children. One of the busses was equipped with
a special elevator to carry invalid students permanently confined

to wheelchalrs.

The total pupil services staff, exclusive of our guldance
and home instruction programs, included some forty-four
professional and twenty paraprofessicnals, a pupll-staff ratio
of less than 80-1, emphasizing the committment to children by

the Wakefield community and its public schools.
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II OVERVIEW - PROJECTIONS

Providing for children with special needs effectively
required broadening current educational programs and better

utilization of resources and persomnel.

Reactions and resistance to change in education are such
that preventive action had to be bullt into the plan. The plan
itself required an overview of the current program and services
and a projection of the needs of all groups concermed, i.e.,
special needs students, peers, parents and school personnel.
The plan required a formative ag well as a follow-up evaluation

based upon student progress in the new program,

Children with special needs had to be taken out of self-contained
classrooms and mainstreamed in order to better address their needs
as Johnson (1962), Christoplos (1973), and Dailey (1974) have

pointed out. They had to become involved with their peers.

Outside of school these children were not removed from
society. They were involved in the same general activities as

"normal" children.
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Only in schools and institutions were they labelled
"aspecial” and placed in segrepated educational facilities or
classrooms. Dunn (1968), soundly condemmed the practice of
Placing handicapped children in segregated classrooms comprised
of children of varied ages and handicaps. His critique of special
classes induced many to consider mainstreaming and the elimination

of labels.

Isolation in segregated classrooms removed children from
familiar surroundings and placed them among strangers in other
parts of town. It segregated them not only from their
neighborhood peers but from most gcﬁer children in their own

schools.

Segregation ended when they were bussed home at the close
of school. Separate bussing was a stigma and resulted in
their becoming the butt of unkind Jokes or remarks. They
became sel f-conscious or embarrassed when queried about attending

an out-of=-district school.

Well-documented rationales for change, by Christoplos and
Renz (1969), Beery (1974), Birch (1974), Wiederholdt (1974 and

Walker (1974), among others, have been presented.

39



25.
Neighborhood district placement was projected to help the
child address needs other than academic. Social needs, which
may eventually provide greaﬁer fulfillment, include development
eflsacial competence through numerous experiences shared with peers.
Such experiences can be expected to encourage a handicapped child
and.his peers toconelder him . "normal" reducing the handicap to

its proper perspective. A child could be helped to improve his

areas such as art, gym or musiec.

According to Dr. Wiederholt, "In the noncategorical model,
decisions regarding who needs resource support remains with the
individual ac@cal personnel. Referrals for outside testing are
not essential thereby diminishing the time between referral and
service., Resource support is planned to some extent using the
viewpoints and opinion of the personnel who are most familiar with

the individual child,” (29)

My main strategy for the program was to provide both direct
services and mainstreaming for children with special needs by
making more effective use of current staff. The needs of the

children were considered constantly.

(29) Wiederholt, op. cit., 1974, (p. 3).
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PLAN DEVELOPMENT

It was necessary to prepare an overall plan for presenting
an organized proposal to the School Board, outlining the
Justification for the proposal, the children involved, personnel
considerations, application and implementation requirements and

a cost analysis.

The School Board would require, prior to the official

presentation meeting, a rationale and specific recommendations.

The board received the current pupil enrollment of special
.. needs children, by name, by special need, by district and by
school (app. p. 208-209)., 1 theorized that individual names

of 3Eudenti3 would be more meaningful - and create a greater impact
than numbers alone.

A roster of tentative staffing of the resource center and
their reassig:m;nts was prepared (app. p. 210-211). The team
included a resource teacher or aide, a reading teacher and a
specific learning disabilities teacher. They would be supported

in the center by ancillary personnel such as speech and languape
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clinicians, school adjustment counselors, a physical education
teacher assigned to the handicapped and, at the secondary level,
a typing teacher assigned to the learning disabilities students

and a health problem (drugs) educator.

The long-range plan of the resource center proposed not
only the restoration of the neighborhood concept for children
with special needs, but a provision for direct services for
each handicapped child within his own school district. Placing
such children in the regular program has been generally referred

to as "mainstreaming.”

Beery's article, "Mainstreaming” (30) listed three ways in
which mainstreaming can be accomplished: "(1) return all children
from pull out programs, (2) have special educators identify pupil
needs and programs, and:(?.) have peneral education take the lead
in increasing individualization and personalization of instruction
in regular classrooms." Beery conveyed the idea that the only
justification for mainstreaming must be its promise as a way to
improve upon our past services to the handicapped. This, in turn,
(30) Beery, Keith, E., "Mainstreaming: A Problem and an

Opportunity for General Education," Focus on Exceptional
Children, November, 1974, (p. 1).




28,
was expected to have a demonstrable impact on the entire system.
A selective variety of administrative options and models for
‘impfaved delivery of services has been described by Beery (1972),

Birch (1974) and others.
EARLY DESIGNS

The evolution of this practicum required active participation
of a number of groups in the initial stages of organization.
Direct action was required of the School Board, administrators,
principals, teachers, parents, pupils and our system's
paraprofessional. Centralized leadership and direction was
provided by this author, aided by the seven sehagi principals as

key catalysts upon whom the entire program was dependent.

Meetings were scheduled and conducted with the approbation
of the superintendent and the principals. It was neceasary to
meet initially with each of the sub-groups of Pupil Services
(app. p. 187) identified below. |
Group A ..... Guidance staff, secondary schools
Group B ..... Psychologists and school adjustment counselors
Group C ..... Special class teachers and speech clinicians
Group D ..... Specific learning disabilities and reading teachers

Group E ..... School nurses and attendance officer
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I met with the regular faculy in each school district. Meetings
for general faculty were scheduled for Mondays as required by
teacher contracts. The proposal for establishing resource centers
was the only agenda item. A b:agd but informal iantroduction of
the rationale of the proposal was introduced to each group

briefly. Each meeting was opened to peneral queetioning.

With the goal of gzining their support, all staff were
presented with the concept and peneral objectives. I met and
reviewed the proposals with individuals and with small groups.
They were presented with the numbers of the children to be

integrated initially and advised on tentative placements and

grades.

The roles of staff members as I perceived them, were discussed

in relation to the educational program of the handicapped.

Stronz support by this group was most vital since an
enthusiastic teaching staff is necessary for the success of any
program. As Dr. Wiederholt indicated, "As with most innovations,
there will be some resistance to this "new' program.

Regular classroom teachers may be somewhat hesitant to

education teachers may be resistant to

44



30,
changing their roles; and administrators may cast a somewhat
jaundiced eye at this new 'panacea' <<~ someone must be selected
to 'present the cases for the resource room' to staff and parents.”

(31)

The presentation served to aid gtaff in becoming familiar

the program for implementation. Staff, in general, was very
receptive. Several offers to collect information were made and

accepted.

I reviewed the proposals and reactions with the superintendent,
'Mr. Coluccl, who was an ideal resource person. He offered
recommendations and direetion on a regular and supportive basis.

He is a champion and strong supporter of all children in need.

Any systemwlde program proposal has to have solid support
from many sources. Extensive groundwork to guarantee such support

had to be laid in several directions.
4 vital supporting link in our suburban town was the parent.

(31) wiederholt, 1974, op. cit., (p. 2).
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Parents have always resisted isolation of their special needs
students and expressed reservations about such placements,
They wanted to see their children in a regular program within the

neighborhood district school along with their peers.

They were ready with support when told of the resource center
program through individual and group contact by Pupil Services
staff. Since their individual goals for their children were
similar to my proposals, their aid was expected and welcomed.

Each parent was anxious to support the program and the pressure

such support can bring to bear was quickly realized.

Parents were very aware that School Board meetings are open
meetings. The agenda items were published in the local media.
Parents of children with special needs and their friends made
their concerns felt in direct ways. Prior to the School Board
meeting and after publication of the agenda items, parents phoned
and discussed their feelings about the program with their
representatives on the School Board. The nine Board members
were exposed to vox populi. Public attendance at the Board
meeting produeed a stfﬁngishaw of support for the program.

Although the public was not able to speak during the Board meetings
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in Wakefield, they were able to convey their concerns with nods of
approval or disapproval during the meeting. They were able to
convey their concerns quite vocally before the meetings and
during recess perfods. Board persommel were responsive and

concerned.

The nine members of our Sehéai“Baard included a Director of
Special Education in a Regional School System. Two members,
including the chairman, were my former students in high school,

As a teacher, I had taught the children or 8lblings of three other
Board members and have maintained fine rapport with the remaining

members for more than a decade.

Each Board member was provided with material and information
concetning the proposal. Each was approached individually in
search of support and for supgestions and advice on both the gcﬁeept
and the merits of the proposal. They indicated their willingness
to support the program by their actions and by their vote to

implement the program.
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III 1INPUTS AND DIRECTION

Conferences and meetings held as indicated with staff and
the superintendent evolved into the reorganization plan. Inherent
in the plan was the concept oéprgviaing greater educational

impact without increasing c:ast:é.

Since Chapter 766 had been Eandated in all public school
systems in }Isassdanlséttg. the threat of tremendous financial
impact hovered over all. An editorial by Ryor indicated,

" === 1t 18 pie-in-the-sky fantasy to envision effective
mainstreaming without increased funds --- locally, mainstreaming
reportedly threatens to bankrupt some districts that are
already teetering on the brink of insolvency." (32) This threat
helped to create the climate for both consideration and positive

supportive action by the School Board.

The practicum proposal to mainstream the children with special
needs was introduced to the principals collectively at our
bimonthly meeting in October, 1975. The proposal met with little
resistance since the superintendent revealed his interest in

the project as one of serious concem.

(32) Ryor, John, "Mainstreaming," Today's Educatior
Journal of the National Educational Association, March-
April, 1976, (p. 5).
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The principals shared the tentative outline which I -
disseminated. I underlined the necessity for suggested placements
in order to achieve the practicum goals for the children.
Recommendations for effecting and implementing change were
discuased. Stéffing suggestions made by the principals were

carried out to the extent possible.

A sumary of my meéting with the principals and their
reactions to the proposal was éha:ed with the sﬁperintendentg At
his request, the proposal was extended to include the secondary
schools. We agreed that it would be necessary for me to prepare
the proposal in detailed outline form for final review before

presentation to the Board.
TIME STUDY

A time study plan for implementation of the program had
. to be developed to demonstrate the feasibility of immediate
inauguration. The study required consideration of the appropriate
operational activities of the program, such as necessary
preparation of staff for reassignment, notification of change to

parents, change of bus schedules and physical center preparation.
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Approbation of the School Board as discussed in Objective
#1 (page 45) provided enough time for me to work out the mechanics
of implementation. The resource center program was set on the
opening day of the new year. This time was ideal since it occurred
at the normal close of a term. Children were out of school for a
two week vacation.. Their return was symbolic of the new year

and all its implications.

The teachers of the children with special needs in self-contained
classrooms were directed to prepare a status report on each
student. They were asked to make reeammenéétioﬂs to be included
in the individual educational plans (app. p. 202-204), which

accompanied each student to his new placement,

services for each child based on his individual evaluatian of
needs, and a status report were provided to each teacher and
principal receiving the mainstreamed children. My office and
the special services staff maintained an open door pollcy to
review and discuss the plans and answer questions concerning

individual children.
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For the purposes of the practicum study, the measurcment of

the operational success was based upon six consecutive weeks of
the new program. This period was determined sufficient to analyze

our expectations and start to realize our objectives.

Inherent in the scope of the practicum was the inital
formulation and development of a program which would be

recelved and accepted by the School Board and the groups cited.
SYSTEMWIDE SHARING

Previously, the Franklin School, its principal and faculty
served the needs of all the self-contained classes of speclal
education students. This resulted in collective stigmas with
labels of "special school” and "special faculty," although the
overall task was the regular education program as conducted at our
other publie schoolsa.

Most faculty members, systemwide, have never been involved in
any way with the needs and problems of special students. In
their schools, these children simply did not exdst. There was

no need for them to be concerned. This feeling has not
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entirely disappeared from the scene.

Chapter 766 stated spec’fically that apecial education was
the responsibility of the entire educational system. That
included all staff. This was an idea whose time had come.
Involvement of all schools and staff, and their collective
responsibility was mandated. Services were to be provided for
children with special needs wherever they were located. This

included the normal confines of the neighborhood district.

Special educators have largely been kept apart from regular
faculty. They have been identified with the type of handicapped
they serve. Another goal of this practicum was to make all
staff awaré that children with special needs and their teachers
were not responsible to and for themselves alone, but were, in

fact, the responsibility of the entire educational commumity.
WORKSHOPS

It was essential to the resource center program that a
series of workshops and a teacher-retraining program be planned
and implemented to create awareness and develop the understanding

necessary to meet and serve handicapped children.
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The inservice retraining program is detailed on pages 111-117.
This vital compcnent was especially necessary when teachers became

faced with the reality of imminent integration of the handicapped.

Effectiveness of the program ﬁas determined in large
measure by the response of staff to the materials and information
provided at the workshops. These materials included the use of ten
videotapes, produced by the Lexington Public Schools in Massachusetts
(1974) under a federal grant, and made publicly available. Through
the cooperation of our Director of Aud16§V1suals, the videotapes

library for use in the inservice training program.
IV PRINCIPAL GOALS AND OBJECTIVES

The resource center program was initiated ﬁg provide
educational opportunities for children with apecial needs and
for children whose learning styles were different than the
remaining school population. The new centers have been organized
to provide services within the neighborhood district school and

to make services accessible to larger school populations.
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Implemented through carefully prepared 2nd executed plans,
the‘prcgram has taken into account the neede of special children
and the related educational environment. This environment
included the attitudes of regular class students, teéchers,

administrators, parents and the special education personnel.

The operation and conduction of the resource center program
was expected to augéeed'thraugh the achievement of specific

abjeciives stated as follows,

1. Resource centers will be established in each of the five
elementary achool districts, the Atwell bulilding, the
Junior high and the high school. They will be staffed by
reassignment of appropriate faculty to each placement.

Appropriate materials and equipment will be supplied.

2. Regular classroom teachers as well as szpecial educators
will be able to identify children with speclal needs and
to refer the children for evaluation to the in-house

screening team.

children within ten school days. They will be able to

administer the appropriate test battery. They will be able
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to prepare the developmental history by means of the home
agsessment and the parental conference. They will he able
to determine if the child has special needs which can

be serviced in the resocurce center program,

Individual programs of instruction will be preseribed,
written and conducted for students evaluated and found to
have special needs Ey the in-house screening team. The
programs will be submitted to parents for acceptance and

implementation.

thildren determined th have special needs will be able to
recelve immediate implementation of the prescribed services
by the appropriate apecialist or specialists within the

neighborhood district resource center.

Special needs students will be able to be mainstreamed

into regular classes starting with a time frame of

fifteen minutes. The time span will be able to be
increased, in blocks or five minutes or more, at the
discretion of the regular classroom teacher, upon successful

student demonstration of aceeptable classroom behavior.
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7. Special needs students will be able to participate in all
nonacademic activities such as opening exercises, physical
education or .recess, natural functions and lunch with the
regular classroom students. They will be able to salute the
flag, feed themselves, throw a ball, kick a squash ball and

run unalded, at the discretion of the teacher.

8. Services to all students will be able to be expanded or
improved by stationing permanent personnel in a specified
service area, the resource center, and having special

services available at all times.

9, TUnacceptable behavior by students, resulting from long
bus rides, will be significantly reduced by eliminating
bussing for all special needs students who live within

approved walking distance to school.

10. Operation of the resource center will be able to show a
more favorable cost-effectiveness in comparison to the

self-contalned special needs eclassrooms.

A technique for the evaluation of the resource center program

practicum emerged from the development of performance objectives.

1o
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Specification of the expected behaviors, the proposed
conditions under which I expected the behaviors to occur, and the
measurement of specific performances of the target populationm,
pointed to an effective execution of the resource program and the

process of evaluation.

The format I have followed in this process cited:
a. The Objectives

b. The Performance Level

c. The Method of Measurement

d. Implementation Procedures and Strategies

The objectives have been cited by number. Each objective
describes the task I set out to address. Preparation of objectives
have been & recognized technique for expressing goals and has
been consistent with the concept of accountability. According to
Kapfer, "Behavioral objectives are a potent weapon either for
controlling human behavior or for fostering the full human

potential to strive for individual effectiveness.”" (33)
The performance level is the criterion or the level of the

expected performance that I expected upon completion of the task

(33) Kapfer, Philip A., Educational Technology, May, 1970,
(p. 17).
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under the conditions I proposed. The performance activity is

detailed under my implementation procedures and strategies.

Measurement specifies the method of evaluation and the

techniques utilized to evaluate performance and objectives,

Implementation procedures and strategles were the conditions
or the specific circumstances, including time and techniques

nacessary to carry out the task.
Each step of this format was taken sequentially.

This plan addressed and 1llustrated the level of acceptabilicy
which I determined was worthy. Specifically, every child integrated
through the program was to be able to function above the original

,prototype of the self-contained elassroom.

The program prototypes, defined on page 77 as regulated under
Chapter 766 (1974), (34) indicated the levels of performance and
services. Prototype 502.1 stated that most children with mild
special needs be served in the regular classroom. Corrective
changes and services to the child were expected to be made by the

regular classroom teacher.

(34) Commonwealth of Massachusetts, Regulations 766, op. cit.,
(p. 46-59).

(] }
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After evaluation by the (CET) Core Evaluation Team (app. p. 179),
the child can be placed into another prototype, i.e. 502.2, 502.3,
502.4, etc. The numbers specify the amount of time that the child
would recelve speclal assistance out of the regular classroom or

if he should be placed in a self-contained classroom.

The children involved in the resource center plan have been
returned to theilr neighborhood districts. They have been

integrated under each of the applicable prototypes.

Data on the successful integration of the students was
collected by the means of utilizing Chapter 766 prototype
guldelines, attendance records maintained by reacurce staff and
regular class teachers and through questionnaire/survey vehicles

detalled in the evaluation phase.
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Objective #1 - Establishmen;4;543253g§;erQente;g

elementary school districts, the Atwell building, the junior high
and the hiph school. They will be staffed by reassignment of
appropriate faculty to each placement. Appropriate materials

and equipment will be supplied.

Eerfafmance Level

1. “School Board approbation
2., Staff reassignment
3. Locations for each resource facility

4. Dissemination of information to staff

Method of Measurement

1. School Board approval

2. Parental acceptance

3. Establishment of facilities

4. Elimination of self-contained classrooms

4. Reduced bussing - transportation schedules
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Implementation Procedures and Strategies

1. School Board Approval

Ultimate approbation of the School Board to decentralize
self-contained classrooms for the handicapped and to initiate
the resource center concept required extensive goundwork and

support from many areas.

Tenets of the mandates of the Magsachusetts Special Education
Law, commonly called Chapter 766, and its potential impact on
our community were reviewed and discussed with the superintendent
of schools. I shared my idea for providing resource center
services for children with special needs. The idea evolved from
a continuous concern with how to extend and improve direct services
and provide them to a greater number of children without

removing them from the mainstream of school activity,

It was noted that many children who needed limited services
either had to be placed in a self-contained ¢lassroom or had to
forgo services. The alternative to the resource center was
the self-contained classroom. This would entail numbers that

---—---would necessitate additional classrooms and staff to provide

services.
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I suggested that centers providing services to children in any
area of learning difficylty, be developed to serve as a worthwhile
extension of classroom services for students and teachers. They
would provide individualized instruction to the child, in support
of the teacher's efforts, without 1solating and removing the child

from his neighborhood district.

The superintendent encouraged me to research the problem and
further develop the concept of providing direct serviees to all
students within their district schools. This research evolved

into the resource center proposal.

Successaful introduction of new concepts or imnovations in
public schools require the support and participation of many

individuals and groups.

I developed a general concept of the resource center,
outlined the highlights, prepared tentative §laceﬁents of ataff
and students and disseminated this information to all scven
principals for a critical review. They were requested to react
and to prepare remarks which were addressed at our October 15,

1975 meeting.
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Each of the principals was advised informally, before the

meeting of the group, that this project proposal was of speeial

interest to the superintendent of schools.

A summary of the meeting and its results and recommendations
was submitted to the superintendent. Our subsequent meeting and
review culminated in an official resource program proposal
(app. p. 205-215). It was then @ffi@ially submlitted to the
superintendent. It enumerated the entire rationale for the

proposal with substantiating data,

Since this proposal would be forwarded to the School Board as
an "information only" subject in the exact form that I submitted
it to the superintendent, I listed the names of all students who
would be affected immediately. In a community the size of

Wakefield, names are so much more meaningful than numbers.

The Pupil Servicea staff is divided into sub=groups of related
activities and interests (app. p. 187). I scheduled and met with

each group during the week of Octobher 20, 1975,

Special services staff have been described as a special breed.
They greeted my resource center proposal quite warmly with many
offers of support and help. Each staff member then involved

with the individual children, gladly offered and agreed to contact



49,

parents directly to share information and to elieit parental aid.

The general faculties at each level were scheduled by the
principals to receive my presentations on October 27, 1975,

November 3, 1975, and November 10, 1975.

There was little expresaion of anxious concern at the
elementary level. Their queries were limited to the number
of youngsters to be placed in individual classrooms and their
individual responsibilities in carrying out the educational

prescription.

R

The secondary faculty needed strong asgurances that severely
handicapped students were not going to be indiscriminately
mainstreamed into college or accelerated prééfams_ Teachers
felt such placements adversely affected the progress of all

students in such classes.

I met with some School Board members individually before the
official presentation of the proposal. 1 shared the information
and ﬁafental feelings with one member who is, himself, a Director
of Specilal Education. I asked that he act as on observer of my

practicum and to evaluate oy efforts. He agreed.
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Each of the other Board members contacted me, as is the
practice before most School Board presentations, to obtain
additional information on speecific children. They wanted to
knov the level of parental concerns and feelings. They were
becoming aware of the pulse of the proposal thrcugh parent

phone calls and personal contacts.

The superintendent disseminated asenda item information
to the School Board prior to the public meeting, recommending

adoption of the proposal.

Many parents were present at the School Board meeting at
which I presented the proposal. The School Board received,

discussed, approved and authorized implementation of the Tesource

e ]

enter program,

It should be obvious that personal contact and rapport was
necessary to follow through and insure my objective. It would
have been very difficult for school board, administration,
parents and others to ignore or refuse consideration for the
handicapped when approached directly. Further, to improve chances
for success of this venture, £t was imperative that many individuals
or groups be enlisted as participants. Once accepted, they were

able to be depended upon to support and share efforts. This
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strategy provided individuals with a sense of involvement that

often has been the impetus necesszry to drive forward.

2. Staff Reassignment

The principals and staff met with me separately. They were
encouraged to recommend or request selected personnel to
operate each resource center. Individual staff members had been

asked to request their choice of placement earlier.

We finalized placements. We accommodated both groups to the
extent possible. Minor changes were made in the original
recommendations. Each resource center staff included:

a. Resource teacher or aide

b. Learning disabilities teacher

c. Reading teacher

d. School adjustment counselor

e. Physical education teacher
At the secondary level, the center staff included a health
educator as well whose area of expertise covered drug and alchohol
related problems, and a certified teacher of learning disabilities

to teach typewriting for certain special students.
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Itinerant ancillary personnel, two speech and language
clinicians, one teacher of the visually handicapped and the
teacher of the hard of hearing, were assigned to conduct

their activities within the resource centers.

3. Locations For Each Resource Facility

Review of the sites for each resource facility was casily

devloped in discussions with the principals.

Declining enrollments were not unique to the Wakefield
commumity (Kirkpatrick, 1976). (35) Consequently, eff@tté to
redistrict pupils, consolidate small classes and reduce staff
threatened principal and teacher alike. Reminded of such
possibilities, the elementary principals were delighted to find
and establish a resource center involving one or more classrooms
in each of their districts. The centers were located at the

Franklin, Greenwood, Montrose, Warren and Hurd Elementary Schools.

The secondary principals have greater flexibility to relocate

staff and subject areas and to establish resource centers.

(35) Kirkpatrick, 1976, op. eit., (p. 10).
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The oversized former music room in the Atwell building was

selected for the grade six eomplex. The Atwell population

included all sixth graders in a series of four pods.

The junior high's resource center was selectively located at
ground floor level in a large room adjacent to the Guidance Sulte,

to provide easy access to all areas of the bullding and exits.

The high school offered the greatest flexibility in
arrangement of a resource compound. A very large room with four
smaller adjacent offices for staff to operate either independently

or collectively, was chosen.

4. Dissemination of Information to Staff

A description of procedures under School Board Approbation on

page 46 detailled the scheduling of presentations to staff.

Enthusiasm of staff for the proposal presentations resulted
in solid support and committments by staff to participate in the
practicum and in the program. Additional dissemination plans and
useful information concerned with the teacher retraining program

ages 111-117.

o]
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5.  Parental Acceptance

One mandate of Chapter 766 required that parents sign the
educational plan (app. p. 202-204) prepared by the Core Evaluation
Team (app. p. 179). Parents are required to declare whether they

accept or reject the plan.

Children could not be entered into the program without
parental consent. Parents have been provided with the option to
reject any plan or to initiate a third party hearing through the .
Regional Office of the Division of Special Education. Schools

alone are bound by the decisions rendered by the Regional Office.

Without exception, all parents of special needs children in
Wakefield approved and accepted the neighborhood district program

plan.

6. Elimination of Self-Contained Classrooms

All self-contained classrooms, with the exception of the

"trainable" classes (p. 6), have been eliminated through

i

reorganization. Children in the "trainable" classes have been

minimally integrated at lunch, recess and in assembly activities.
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The "trainable" children have been considered totally
dependent and ineapable-éf unsupervised activity. ;
/
The "trainable" classes have been located at the Franklin

f

Elementary School, the Atwell building and senior high school.

Reduced Buseing - Transportation Schedules

7.

The application of the redistricting plan has resulted 1n a
significant change for students and teachers alike. .
The students have been able to arrive at their respective
aschools before opening exercises as a result of the ehsnge.f
The two busses, identified as the Mini Bus and the Elevator
Bus, originally had runs of 29 and 27 stops one way, :egpeétively
(app. p. 216-228). They now have 24 and 19 stops per trip,
regardless of the fact that additional students have been;added
to the program. The stops scheduled were considered sepa&ately

from special runs the busseas must make for individual students.

Opening exercises are scheduled at the high school for

7:50 A.M., at the junior high and Atwell at 8:17 A.M., and at the

elementary level at 8:35 A.M.
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Objective #2 - Ident{

fication and Referral

Regular classroom teachers as well as special educators
will be able to identify éhilﬂren with special needs and to
refer the children for évéluatiqn to the in-house screening

team.

Performance Level

1 Awareness of special needs criteria

2. Increased communication with special nesds personnel
3. Improved raponort

4. Ability to assess student activities

5. Involvement in in-sarvice retraining program

Method of Measurement

1. Referral forms distribution
2. Screening referral procedures
3. Workshop survey vehicle

4. Tabulation of contacts with special education office

Implementation Procedures and Strategies

1. Awareness of S-pecia;figgegs Criteria

Workshops have been provided on a regular basis in the
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Wakefield Public Schools under the aegis of the School Board.
The Board allocates 25% ($5,000) of its course reimbursement

fund annually for in-service workshops.

The in-service workshops, conducted by the Pupil Services
faculty and designed to create an awareness of children with special
needs who should be referred, have been presented to all faculﬁy
on the first Monday meeting of each month. These dates were
reserved, by contract, for the conduction of all faculty
meetings. A workshop evaluation survey (pages 118-119) was

distributed at each meeting.

Little recognition or response had been avident before
the workshops because such minimal contacts existed between

speclal and regular faculties and stﬁdents.

Initiation of multiple resource centers brought a new

awareness to the schools. A sample of the criteria presented to

The referral forms (app. p. 182-186) reflect Chapter 766
mandates and pr;blemé such as:

a. Spatial organization ané visual difficulty

b. Requires too much individual attention

¢, Needs constant attention and reassuring
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d. Excessive absence without good reason
e. Difficulty with language and reading
f. Does not finish assigned work
g. Cannot follow instructions
h. Serious behavior problems
i. Short attention span
j. Difficulty with math
k. Drugs’
1. Alcbhalg
m. Running away
n. Parent request
o. School failure
p. Poor self-image
q. Erratic behavior
r. School avoidance

s. No self-discipline

t. Coordination problems

Additional awareness levels have been detailed under teacher

retraining program prepared on pages 111-117. .

2. Iﬁg;ggsedrGgmmunicstians,wi;@ Special Needs Personnel
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3.  Improved Rapport

An important factor, necessary to facilitate communication
and to improve rapport, was to cause interaction of personnel.
This practicum involved them within the same facility under the

direct supervision of each prineipal.

I felt it was necessary to place resource staff in a
permanent home base in each of the buildings so that they
gradually could be included in all bullding activities. This lead
to acceptance as regular faculty. It was a new feellng, forever

sought, for itinerant and special educators.

Bulletins encouraged participation in all functions.
Daily contact allowed the resource ataff, the principals, and the
regular staff, to know, fully recognize and to accept each other.

Inevitably, fine rapport developed.

Benefits accrued as visibility increased included a

greater awareness and improved commmications.

4. Ab1lity to Assess Student Activities

Teachers, fully competent to assess academic progresa within
their ciassrooms, occasionaaly have not been prepared to deal
with or determine the kinds of problems requiring outside

expertise.
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Through the teacher retraining program, detailed later, staff
are exposed to the varlous criteria under which students should
be referred for evaluation. Videotapes, booklets and information
ar}icles were provided to staff. Such topics as identification
of relevant assessments and teacher-parent communication skills

were included in workshop programs.

Additionally, teachers required guldelines and assistance to
assess the speclal needs students in a way that did not confliet
with the grading system utilized for other children. A'Quarteriy
Progress Report vehicle was developed with my volunteers and
selected regular staff. Teachers were receptive to the

implementation of this vehicle (app. p. 188).

5. Involvement in Inservice Retraining Proprams

6. Referral Forms Distribution

In-service workshops have been a professional committment in
the Wakefield Public Schools. Subject areas are the general
responsibility of the principals and the central office. They
have always been ready to welcome recommendations and ideas for
organizing workshop activityg Special needs services was an area

they wished to address.
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All regular staff members involved with children with
special needs were invited to participate in an inservice
training workshop on January 5, 1976 in the library of the
Junior high school. All department chaixrmen joined the large

group of teachers who participated.

The session was conducted by this author and the resource
team. Ways to help regular staff €0 become aware of the specific
responsibilities and expectations of all persomnel in the program

were discussed.

Referral forms were distributed by my resource staff to all
participants. Multiple copies were provided to each principal

to be completed as needed.

The in-house screening team as detailed in Objective #3
(page 62) maintained a tabulation of all referrals. They included
those children referred in need of services and those whose
regular classroom teacher. The Special Education Office received
notification of all referrals for the maintenance of records as

required by law to determine reimbursements.

76




62-

Objective #3 - In-house Screening Team

The in-house screening team will be able to evaluate referred
children within ten school days. They will be able to administer
the appropriate test battery. They will be able to prepaté the
developmental history by means of the home assessment and the
parental conference. They will be able to determine 1f the child
has special needs which can be serviced in the resource center

program,

Performance Level

1. Referred students - immediate evaluation
2. Parental contact - home assessments

3. 1Increased faculty participation

4. Feedback support to staff

5. Acceptance of role responsibility

Method of Measurement

1. Record of referrals

2. Parental interviews

W

Faculty feedback
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Implementation Procedures and Strategies

1. Referred Students - Immediate Evaluation

A major problem in evaluating past referrals was lengthy delays.

The former single evaluation team which serviced all referrals,
took each referral on a sequential basis, unless the referrer

indicated an immediate crisis situation.

A chronic problem had been that staff had too little ipput
in the determination and the preparation of the proper educational
. plan of individualized instruction for any referred child, Staff

had to carry out the educational plan prepared by others.

Principals and staff, presented with the concept of forming
and iniziating-theit own in~house team, reacted positively to
my suggestions. They concurred with my view that each school and
child was unique. Aside from parent and teacher, no one was more
knéwledgeable about the child than the team. Consequently, the
in-house teams, as described on page 14, were organized under
the direction of each principal.

The in-house referrals were initiated through an evaluation

request form (app. p. 242). The form, developed by the teachers

and approved by the principals, provided immediate data. The



64.

forms provided the specific reason for the referral. Forms
were glven directly to the in-house team and each member

immediately performed his task with these guidelines.

Whenever learning disabilities testing, such as speech, vision,
etc., was necessary, the appropriate team member conducted the
assessments with the child. Upon occasion, total testing was
requested. The school adjustment counselor contacted the parents

by phone and arranged for an immediate home assessment.

All assessments were completed within ten days. Each member
of the team, in turn, was designated by the principal to
collate the information and organize the data to prepare the

individualized educational plan for the referred child.

Immediate availabllity of the new in-house screening teams
guaranteed attention and services to both student and the

referring teacher within any building.

In addition, sufficilent resource staff members were present
so that children could be placed immediately, for diagnostic

observation and evaluation.

Staff have been able to observe, test and evaluate in depth,
as well as to schedule projective testing by the psychologist as

necessary.
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2, Parental Contacts - Home Assessment

The school adjustment counselor was directed to contact the
parents of any child referred to the resource center and conduct
a home assessment. State forms used for the assessment provided
guldeline questions pertinént to developmental history information

CEPF- P 241).

The counselor summarized home information and cbserved the

child within the school. This information, with the assessments

of the other team members, determined if the child qualified for S

special needs.

Each counselor submitted a weekly resume, listing both
parental interviews and a record of referrals. This "accountability"
process has served to maintain and check our records for data

reporting purposes.

3. Increase Faculty Participation

4.  Feedback Support To Staff

Mainstreaming children from the resource center into regular

classrooms involved regular faculty with the center and the children.
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A successful strategy for increasing faculty participation
involved several general meetings of special faculty with
regular faculty. The agenda was devoted entirely to the needs
of special children_l The meetings werc held at a convenient

time in a comfortable atmosphere.

The meetings of the sub-groups (app. p. 187) were held in
faculty lounges, the cafeterias and the guidance suite. They
were opened to the general faculty. Coffee, snacks, and ashtrays,
established a relaxed, informal, tenseless mood. The groups

quickly settled into each agenda item.

Subsequent small group discussions centered around specific
areag of concern iﬁsludiﬁg behavior problems, learning activities

and student progress,

Faculty, encouraged by immediate feedback and exchange of
information, seemingly lost the feeling that special education
was different. Teachers who had shared in the development of a
program for any child had become supportive of the program and

were anxious to help it succeed.

This activity helped to develop a camaraderie between

differentiated staff which was often lacking.
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3. Acceptance of Role Responsibility

Each resource team member, who formerly operated as an
individual, followed administrative directions and conducted

his program in a self-contalned classroom.

Despite the mandates of Chapter 766 for professional
responsibility and directives issued from the central office
or bullding principals, teachers need to feel a sense of worth

or accomplishment and have a need to be recognized.

My approach has always been one of seeking and sharing
information with staff and I have incorporated many of their
ideas. I did not hesitate to utilize the personal touch to
compliment them for their efforts. Consequently, they have been

receptive and have accepted their new roles with anticipation.

Presented in this manner, and because spacial educators
are a special breed and a unique group, they accepted the

challenge of their new roles.

Members are now involved collectively. The provide not
only their services but also play a major role in determining

the child's needs and how best to serve them.
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Obiective #4 - Iqéi?idpél,?:ggg:ip;iqns

Individual programs of instruction will be prescribed, written

and conducted, for students evaluated and found to have special
needs by the in-house screening team. The programs will be

submitted to parants for acceptance and implementation.

EffDIﬁanEé;LéVél

1. Greater interacticn with faculty
2. Greater interaction with parents
3. Accessibllity of resource center staff

4. Programs prepared by teams with parents

Method of Measurement

1. Survey vehicle - parents, staff
2. Direet questionnaire - parents, staff
3. Record of conferences and meetings

4. Administrative reports

Implementation Procedures and Strategies

1.  Creater Interaction With Faculty

Parents and faculty have been informed of their role in

preparing the individualized program for speclal needs students.

[ s}
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The students were expected to ke exposed to a major portion of
thelr educational prescription in the regular classroom. Each
student's ability te function acceptably in the regular classroom
varied. Consequently, it was necessary for the regular classroom
teachers to follow each student's progress quite closely.
Teachers also found it necessary to exchange informatiocn,

seek consultation and obtaln ald from the resource center.

The strategy alluded to on page 66 applied directly to all
faculty. It provad to be a very effective technique for total

involvement.

2. Greater Interaction With Parents

' Parents experiencing neighborhood district placements for
the first time were invited to partiecipate in many phases of the
child's educational program. Parents dealt with scveral staff
members collectively rather than with an iaolated teacher or

program as they had in the past.

It was determined that such parents should be included 1in all
school activities, receive notices and bulletins sent to oth -
parents and share in the responsibilities of maintaining a

neighborhond distrlce school.
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This technique, constant information, reminders and
reinforcements, supported increased interaction and
awareness of the resource program activiries. It gave credence

to the idea that an informed parent is a supportive parent.

3. Accessibility Of Resource Center Staff

The composition and placement of staff.1s such that parents
were assured of reaching or visiting the classes at any time

without interruption of the program.

A sign-in notebook was placed in =2ach center so that visits
could be menitored. This procedure enabled parents to register,
observe and/or discuss any issue with any staff member who served
the unit. A master schedule of each of the itinerants was posted

and made available to parents.

Regular class teachers were encouraged to spend a portion of
their planning or free time in visits to the center. This allowed
them to revie or receive feedback on individual progress. It
should be noted, at this point, that several secondary staff members
have provided additioﬂai tutorial services at the resource center.
This exhibited a great show of excellent support for the program

and children.
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4.  Prograws Prep.red By Teams And Parents

Parents, by law, have been permitted to share in the
preparation of educational plans for children determined .
to have special needs. The educational plan must be stated in

writing (app. p. 202-204).

Parents and teachers vis-a-vis having prepared an educational
prescription, then exercised every effort to support and carry
out the plans. However, if the plans seem to have faltered,
the teams and parents were obligated by law to review and to

modify the educational plans.

It was necessary, therefore, to prepare und submit brief
questionnaire/survey vekicles and sign-in notebooks and to maintain
a record of activity. This was done in cooperation with administration
to determine the efficacy of developing the individual programs

of instruction.

Administrative reports, submitted to this office and at the
biweekly Leadership Conferences at the Central Office, indicated
that reactions to thisliﬂﬂé?SEiVE program were very favorable

from parents and staff alike.
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Objective #S:ifImmgéiage Services

Children determined to have special needs will be able to
receive immediate implementation of the prescribed services by
the appropriate specialist or specialists within the neighborhood

district resourcs fenter.

Performance Level

1. TImmediate scheduling into program
2. Services to be provided within resource genter
3. Prescriptions immediately addressed

4. 1Increased specialized staff activicy

Method of Measurement

1. Administrative reports - placement
2, Survey vehicle - parents and staff
3. Schedules of special staff

4, Progress reports

Implementation Procedures and Strategies

1. Immediate Scheduling into Program

Teachers were directed to submir a referral form to the

in-house screening team for any child exhibiting conditions
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described in the awareness workshops. Resource staff was
instructed to work with such referrals before a complete evaluation

was conducted if the in-house team felt 1t was necessary.

Previously, evaluations and placement of a child with gpecial
needs required an exploratory visit to a aelfigantsinéd clasarcom
by parent and child. Upon approval of the' placement and the
classroom, if space were available, a transportation achedule was
prepared and the child was then matriculated into the program.

This was a time consuming procedure.

2. Services to be Providedwithin Resource Center

Requests for immediate services through the office of the
principal or the in~housse screening team wgrérimngdiately
aforementioned delays. The principal in Wakefield has been
historically the final authority in his building. His directives

and reports reflect his decisions and must be accepted by staff.

The resource center's scove and services provided for
immediate placement, provision of services and, most importantly,
kept the child within his neighborhood district, where he could
be integrated. Transportation problems would net delay needed

servicus.
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3. Prescriptions Immediately Addressed

4. Increased Specialized Staff Activity

The educational prescripti§na, collaboratively developed and
written by the evaluation team and parents, were disseminated to
each individual involved in meeting the child's needs. Services
and programs included in the prescription were carried out by

the resource center staff and ancillary personnel.

Additional services which required the expertise of the
vision teacher, speech therapist, physical education therapist and
teacher of the hard of hearing were scheduled during the regularly
conducted program of each itinerant. Provisions were made for

additional visits vhen recommended by the educational prescription.

Parents and staff, polled through the survey vehicles, were
asked to indizate attitudes and satisfaction with piacements,

schedules, and the prescriptions, prepared for each child.
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‘Objective #6 - Mainstreaming and Integration

Special needs students will be able to be mainstreamed into
regular classes starting with a time irame of fifteen minutes.
The time span will be able to be increased, in blocks of five
minutes or more, at the discretion of the regular classroom
teacher, upon successful student demonstration of acceptable

clasaroom behavior.

Performance Level

1. Reduction . of separate services time
2. Improved peer rapport

3. Accessibility of regular classrooms for apecial students

Method of Measurement

1. Direct questionnaire - staff and parents
2. Attendance records in regular class
3. Parental interviews

4. Administrative reports

Implementation Procedures and Strategies
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1. Reduction of Separate Services Time

Most staff rightly believe that all children with special
needs cannot be fully mainstream.d or remain in any regular

classroon permanently.

One tactic, found effective in gaining support for a
mainstreaming venture of this kind, was to allow teachers the
option of determining how long and how often a student would be
integrated into their classrooms. They set conditions for each
integrated child so that he was encouraged to function succeasfully

within the regular classroom.

Children who needed academic support expended a major portion
of their time in the regular classroom but were able to recelve

supportive services from the center.

The goal was to maintain the intellectually capable child
with emotional disabilities in nearly as normal a regular program

as posgible.

Questionnaires presented directly tc resource and-regular .. ..
staff, parents and administrators, produced a compogite of
information on mainstreaming. At this juncture all students
have been mainstreamed up to 60% of their time. This has exceeded

our fondest expectations.
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The prepracticum seif-contained students with special needs
were minimally integrated. That 1is, they went to recess as a group,
ate lunch as a group and attended assemblies as a group among
regular students. However, tndividual integration was virtually

non=existent.

Integration time for various programs is categorized by
prototype numbers which have been promulgated by the Division of
Special Edueatian (p. 43-44). Prototype 502.1 1s based upon the
modification af‘suppartive services, provided in the regular
classroom by the regular classroom teacher for up to 10% of the
child's time. Prototype 502.2 is designicd to provide specilal
services outside the classroom for up to 25% of the child's time.
Services for the child, up to 60% of his time, are provided away
from the regular classroom under 502.3. Prototype 502.4 placed
the child in a substantially separate program in a self-contained

classroom, institution or work facility.

Due to the nature of academlic limitations of many children
with special needs, 40-75% integration time has been their
maximum achievement. However, for some, total integration with
services provided within the regular classroom (502.1), was not

beyond reach,
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2.  Improved Peer Rapport for Students

Children transported in a special bus to a different school,
then returned to the neighborhood after school, generally felt

stignatized and developed poor self-images,

Elimination of bussing for many students and allowing them
to commute from home to achool with their neighborhood friends

promoted normal peer rapport and activities.

Most children have accepted the services of the reading

teacher, speech therapist and other itinerants without embarrassment.

Cgﬁtralisaﬁian of all supportive services allowed a sustantial
part of each school population to utilize the same quarters.
Services provided to larger groups thus did not stigmatize or

isolate children sufficiently to weaken their self-image.

Remaining within the same school, participating in school
activities and being involved with peers provided the opportunities

for improved rapport among all students.

3. Accessibility of Students to Regular Classrooms

Students referred for an evaluation and found 1in need of

services were able to continue in the regular program, in part,
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while they participated in the resource center program.

Some regular classroom teachers were not receptive to
accepting special needs studiﬁtsa Anticipating that reluctance,
I enjolned regular staff to reverse the placement procedure. I
directed them to send their children to the resource center for
éppfﬁpfiate help. This technique effectively reduced or eliminated
some feelings against accepting special needs children and gave

staff a more active role in the program.

It was my contention that the referring teacher, aware of the
child's needs and involved in preparing his educational prescription,
could measure his progress better within the same school, than if

he were relocated elgewhere.

The teacher's tolerance level, as well as the personal
knowledge of a student's activity and educational history within
the neighborhood district school, often has been responsible for

a child's success within the regular clasaroom.

Included in the questionnaire/surveys for parents and
administratora, were questions relating to the performance

levels anticipated through program participation.
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Objective #7 ~ Participation

Special needs students will be able to participate in all
nonacademic activities such as opening exercises, physical
education or recess, natural functions and lunch with the regular
classroom students. They will gé able to salute the flag, feed
themselves, throw a ball, kick a squashball and run unaided, at

the discretion of the teacher.

Performance Level

1. Student participation - increased activities
2. Improved social awareness and rapport
3. Independent student performances

4. Increased faculty involvement

Method of Measurement

1. Teacher aasessments
2. Tabulation of individual activities
3. Parental obszrvations

4. Evaluation of reports

Implementation Procedures and Strategies
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1. Student Participation - Increased Activities

Each regular staff member was directed by the Special Education
Office and the building principals, in writing, to include children
with special needs in all nonacademic activities to the extent
feasible. Any child unable to participate for any reason was
reported to the school office. Provisions were made for an aide
to follow through. &t@nhﬁhﬁymgﬂﬁamtgdﬂb

actiﬁit?,

Students integrated in regular classes participated in most
nonacademic activities quite easily. Since the regular atudents
performed the activities in normal fashion, the special needs

student's were expected to try to do the same and often succeeded.

Specific help in academics or fine motor coordination was
available for students in the regource center. The physical
education staff, assigned to the program on a regular basis in
compliance with the educational plan of the child, provided

additional help.

Teachers were supplied with a simple form for general
assessments Indicating each student's progress. The physical

education staff utilized a perfoxmance type of individual report
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of progress. Both were shared with students and parents.

Each student absence and return to the classrooms was carefully
noted by the resource staff for evaluation and reporting purposes

as directed by my office. Attendance improved.

2. Improved Social Awareness and Rapport

= e —————

Involvement with the regular class students provided the
opportunities for special needs children to observe and emulate the
social graces. They responded accordingly. Involvement reinforced

a broader learning pattem.

Teachers, during conferences and workshops were asked not
to single out integrated children in any way but to incorporate
and provide for their individual needs in the manner they would

for any child.

Parents were contacted by staff in person and by phone.
They were invited, on an openhouse basis, to view the program
and share their observations with the staff. Their remarks and
rapport with staff were stimulating and gave the staff greater

impetus to try to meet the needs of the youngsters.
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When children were unable to function academically or when they
behaved unacceptably, they wers directed to the resource center

for supportive services.

3. Independent Student Performance

4.  Increased Faculty Involvement

Mainstreaming of children with special needs fell well within
the scope of and the broader movement in education, i.e. the goal

of individualized instruction.

Staff were alerted to the presence and availability of
resource centers and supportive help. They became cognizant
of the fact that individual plans can be and were prepared for
each child. They were advised that sufficient qualified help
was avallable to follow through. Individual educational plans

were disseminated to each participating staff member.

Implementation of the educational plan and daily involvement
with special needs children provided the faculty with an inside

look at both social and academic growth of the children.

Regular classroom teachers noted that there are relatively

few differences among children with the exception of those
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who have specific learning disabilities. They have been directed
to involve youngsters in the normal classroom duties such as
pencil sharpening, carrying attendance slips to the office, milk
distribution and the myriad of activities normally conducted in

a regular school day.

This was yet another techmique to make all students, as well
as staff, aware that special needs youngsters can be both

stimulated and benefited by such activities.

Reports by staff and administration, as well as parental
obsarvations and remarks, were highly indicative of the levels
achieved in this cbjective. The overall feeling emerging

was that gradual progress was being made.
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Objective #8 3 Expanded or Improved Services

Services to all students will be able to be expanded or
improved by stationing permanent personnel in a gpecified gervice
area, the resource center, and having special services available

at all times.

Performance Level

1. Resource center staffed at all times
2. Ancillary staff services provided at center location
3. Staff gwareness of center activity

4. Crisis classroom for children with problems

1. Attendance record - itinerant stat€
2. Record of student activity

3. Tabulation of staff activity

4. Resource center sign-in book

3. Inastructional aschedules

Ioplementation Procedures and Strategies

1. Resource Center Staffed at All Times
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Z. Anclllary Staff Services Provided at Center Location

The concensus of administrators and staff was that a
resource center, professionally staffed at all times, would be a
major step in providing for all student needs in a given district.
Motivated by this concern, a collective effort on the part of

indicated under Objective #1, pages 45-52.

A frequent criticism of previous arrangements by itinerant
staff and other ancillary personnel was that commmications were
either very slow or nonexistent. They felt that they never had a
place to “eally "hang their hats," and felt like "outsiders
looking in." Specific assignments and locations for each person
guaranteed direct mail and {mwediate communication channels. This

acted ag a morale booster and an umexpected but desfrable glde effect.

Centralization of services and staff provided an acceptable
and aepuroved facility, where staff could serve the needs of
students. It was a place to set yp displays and materlals and
ensure staff as well as atudents some degree of gtability and

finlteness,
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This condition also provided the opportuilty gor 3®rgyeq
rapport development batween staff memberg znd Ltine ras® And
ancillary persomnel. It was eagfef tO communiCage. A Dagper
schedule of ancillary staff was posted i, very Euildigg‘ Teacers
vere requested to post them on each 9f their '8¢k poar®® and on
the principal's bulletin boards. Addit1ona1l7s aly 4S9 yanes were
directed to register in and out of each p,g1ding, noti"8 thetr ¢imes

of arrival and departure.

3.  Staff Avareness of Center Activity

It was {mportant that staff members ,, aWare of r¢%%urce
center activities. To this end, asttemptg wel€ Mada oo m‘?ﬁlv&

various staff and administrative personnay {n the Qeﬂggfg‘

The éfingipa;a; and gtaff vere encourgged to Eﬂn;fimte
materials, supplies and time to the TeSoyrce cterg, A Drofessional
library, available to all staff, (app. p. 231) Wag iﬂgf‘?d\;ggd and

growing at each resource center,

A memo 1isting current books and Information o 4pe<la)
needs services was distributed to gll stags, BY thig #¢9Ng, 1

expected to stimulate greater interactlion peeween regul?’ and
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resource center staff. Ir provided them with relevant inforpaeion

on working with special children.

4.  Crisis Classroom for Children with Problems

The possibility of immediate attentlon for a child in the
Tesource center served to promote more enthugiastic involvemant
and interaction between staff. This was especlally esffective

for problems cona.dered crisis situations.

The combined efforts of the in-house screening team and the
proxmity of the resource room provided an opportunity for quick

action without lengthy referrals and evaluations.

The staff could share in the continuing services to the cp11d,

the child could maintain contact with his peers.

In effect, vhen problems could be shared with others,

they seemed to be reduced in magnitude.
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Objective #9 - Behaviors

Unacceptable behavior by students, resulting from long bus
rides, will be significantly reduced by eliminating bussing for
all special needs students who live within approved walking

distance to school.

Perforaance Level

1. Students walk to school when possible

2. Late-arrivals and early dismissals eliminated
3. Unsupervised idle time (bussing) removed

4. TImproved peer rapport

5. Parent awareness and cooperation

Method of Measurement

1. Teacher observations and evaluations
2. Parental interviews

3. Administrative reports

=]
!
:

|5
[
o

ation Procedures and Strateg

1. Students Waik to School When Possible
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2. Late Arrivals

and Early Dismwisgals Eliminated

In the former special education program, busses which transported
children with special needs were geaeraliy late when they arrived
at each school. 1In addition to normal delays by inclement weather
and traffic conditions, these busses often had to wait to pick up
children simply not ready when the bus arrived. Since all special
needs children were picked up at home, a delay of only onpe minute
per child often resulted in a tardiness of 25 or 30 minutes at the

end of a bus rum.

Temporarily handicapped children, with broken legs, sprained
knees, and other injuries, added to the special busaes because of
special facilities, created additional delays. We have many

amually.

Such conditions underlined separation of the child from his
peers and reduced appcftiﬁities for special needs children to

participate in before school peer activities.

neighborhood distric school has eliminated bussing for many.
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exception the children knew the school's location.

Resource personnel were directed to contact parents and
request that children be accompanied or instructed to walk to
their new placements. As anticipated, and as suggested several
times in this report, the children and parents accepted this

proposal for walking with enthusiasm.

An observable change in attitudes of children commuting to

special busying.

3. Unsupervised Idle Time (Bussing

Children rode the bus each way for one hour or L:xngef
under the original bus schedule (app. p. 216=228). Because of
budget limitations, this time was largely unsupervised except for

the bus driver.

Attempts were made to obtain volunteers to supervise the
rides. Parents, and sometimes aldes, offered services. None
lasted very long. A radio and music during the rides, did not

prove useful.
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4.  Improved Peer Rapport

5. Parent Avareness and Cooperation "

Stop and go bus riding was not conducive in any way to the
improvement of rapport and student behavior. Children got bored
and resented riding. The nature of the handicap of some students
made the bus rides intolersble, and mlsbehavior was often ‘he

scene ghoard the bus.

Several attempts were made to correct and resolve the problem.
Parents rode the bus as monitors. Music was provided. Letters to
parents requested puncuality in having children i1eady for the
bussgses.:. Principals and teachers tried to emphasize the relation
between good behavior and safety. Children were picked up by class

and by group. Nothing worked. The resource plan was introduced.

A pleasant change in attitude and behavior was evident in

the resource children who walked to school under the new program.
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The promise of participation in the regular school progranm
induced parents to cooperate in getting their children to

walk to school with neighborhood peers.

The reduced bussing had a positive effect, not only for
the walkers, but for thaée youngsters still bussed to self-contained

claggrooms, since thelr travel time was shortened.
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Objsctive #10 - Cost

Operation of the resource center will be able to show a
more favorable cost-cffectiveness in comparison to the

szlf-contained special needs classrooms.

Performrnce Levels

1. Sexvices provided to larger student population

2. Ixproved staff utilization

3. Elludnate need for additional self-contained classes
4. BRetain tuitioned out students

5. Beduce transportation costs

Method of Measurement

1. Earollment tabulations
2. Enrollment projections
3. Staffing patterns - cost analysis

4. Tabulation of retained students

[mplementation Procedures and Strategd

Services Provided to Large

Hhea I made the pfesentgﬁim on avallable services at

faculty.-meetings, teachers were advised of the reciprocal
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arrangements within the schools. It was openly suggested that
any child needing supportive help could be placed in the resource

center for diagnosis and evaluation.

Initial reassignments involved 123 children at the elementary
level and 24 at the Atwell building. The total elementary

population totals about 2200 children.

Administrative reports and teacher tabulations show that
a larger population was being served. Their early reports
indicated a better than 30% increase at the elementary level and
a 547 increase in the Atwell. Although the increases seemed quite
large, the numbers were small. GCreater numbers of students

would be provided with services as the program developed.

2. Improved Staff Utilization

Staff utilization was improved in some basic ways. First,
deemphasis of ﬁhe gself-econtained classroom freed special
classroom teachers to deal with larger numbers of students,
providing them with spéeifi;gervices taiiafed to specific needs.
In effect, larger numbers reduced individual pupil costs.

Second, special education persommel acted as consultants for
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regular staff, advising them on how to teach and effectively

integrate children with apecial needs.

We were anxious to have bullding staff share and use the
new SESﬂuI;EE available. Opportunities were provided to discuss
the educational and social development of each of their charges.
Staff shared in the responsibility of carrying out the educational
plan for each child.

They were encouraged to learn from each athét; and to

develop the techniques necessary to meet the needs of special

children within their classrooms through workshops.

3. Elimicate Need for Additional Self-Contained Classes

The operation of a resource center has provided needed
resources and help for several additional students. Its promise

was that more students would be able to take advantage of its services.

State mandates limited the size of self-contained classrooms
to a ratio of 8<1. The nature of %atiaus handicapa, such as
individual physical 1imitations, usually made at least one staff

aide necessary. Volunteers or peer counselors were alwayas sought.
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In self-contained classrooms, additional staff and space would
have been required to serve the same number of children with
special needs we were able to help through the resource center
program. In these times of economic frugality, alternative

approaches were warmly recaived.

4., Retain "Tuitioned-Out" Students

Students unable to function in a regular class and who did
not-:qualify by evaluation for placement in a self-contained

class, were sent to speclal day schools charging tutitiom.

They have been placed in schools specializing in specific
leaming disabilities or in transitional type clasdes which are
ungraded. Most public schools are not equipped to provide or

support this type of placement within the sytem.

Parents generally unhappy about sending young children
to out-of-town special placements were among the firmest supporters
of the resource center poseibilities. They would naturally support
any plan where children ecould be served within the local system,
and not be forced to relinquish contact with their peers and local

classes.

The Office of Special Education and Pupil Services

initiated the re-evaluation process of "tuitoned-out"” students to
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determine the feasibility of veturning several to the local ..
schools. Past costs for each student varled from $4,000.00 -
$12,000.00 per year. Each student returned or retained within

our system would save significant costs.

5. Reduce Transportation Costs - Vehicle and Driver

The gradually increasing number of special needs children
showed no signs of slowing. Therefore, unless new arrangements,
such as the resource plan were made, we would face the need for

additional transportation with its incumbent costs.

Our current porgram has reduced travel time as well as

overtime costs.

The two special transportation buases previously started their
trips about 7:00 AM. (Time varied according to addition of
temporarily handicapped students.) Children usually arrived at
various achools after starﬁing time, occasionally, as much as 45
minutes late. A few special, individual runs have been necessary.
Since the implementation of the resource program the wehicles have
been on time or earlier and additional school bus uses have been
made easily, such as field trips, bag lunch delivery and student

transportation to the vocational school program.
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The net result has been better utilization of vehicles and

economic savings.

{/n unexpected benefit, beyond economy, was gained by the
elimination of a late bus run. By walking to school, special
children were able to travel independently. They wete no longer
tied to the limited time constraints of bus schedules.

The number of stGﬂenEB added to the program was 72. This
fepresented a 27% increase overall.

PROGRAMS

Original Practicum

Pro Increase Percent

Flen. 123 160 37 30%
Atvell 24 7 13 542
J. B 57 69 12 212
B.S. 6 3% 10 167

Totals 268 L — — 272

Former Schedule Current Schedule

56 Stops 42 Stops 25%
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A 25 percent reduction in transportation, and equivalent
savings in fuel, maintenance and associated costs in the operation

of two busses, was significant.

“TUTTIONEN-OUT"' STUDENTS

Thirty-five studenta were enrolled in private schools charging
tuitfon durlng the conduction of this practicum. They vere placed
in schools for the leaming disabled (Pagle Hill, Krebas, Carroll)
and schools for the emotionally disturbed (Deveroux, Lakeside,
Avlington, Madouna Hall, St. Amme's, Hampshire County School).
A4lthough the needs of these students could not be met im a public
school sgetting under the old program, the Core Evaluation Team
conducted a reevaluation on each. Projections predicted a
possible return :af 10~12Z of this population. This conservative
projection of 3-4 pupils, integrated into our local program,
would result in a substantial savings as mentioned on page 98.
Tultlon costs and the financinl burden of daily transport for these

students by private :éntrsezafs’ would be saved.

—
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In summary, an effective program Of jy,.re881n, ., rViteg ¢o
greater numbers of children has been implepented witpott ¥

increase in staff or costs. More efficien, ﬂgiligatiaﬂ Of geaff

has resulted in "getting a bigger bang fo, , buck n
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V FORMATIVE EVALUATION (ON-GOING)

The scope of the resource center program and the gepsitive
needs it tried to meet, required constant obgervation in order g,
monitor the progress of the action plans and identify aress

needing immediate change to realize the program objectives.

My formative evaluation was based upon a series of questiong
designed to uncover problems and invite solutions. The evaluation
required frequent observations of classes and students, sultiple

interviews with program participants and parental contact.

The methods used to conduct the evaluations by direct
obtrusive measures included personal contact, telephone surveys
and visits. Various unobtrusive measures gleaned through c28Sual
visits and conversations in the faculty rooms and obaervation of

student behaviors, were utilized.

The evaluations were conducted from the first week of the
program in cooperation with the superintendent, the School
Board member who served as an evaluator of the practicum, the

s

principals, teachers and the parents.
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An analysis of the responses to ome of the questions

served to help evaluate progress, to uncover diffigulties, and

to provide opportunities to make appropriate changes. They have

been listed and addressed in a question and answer format.

Q:

A:

Have all self-contained students been appropriately placed

at their respective neighborhood Resource Centers?

All students with the exception of the "trainable" classes

have been placed in their respective Resource Centers.

Have educational plans, for each child, been disseminated

to all involved staff?

Staff, regular teachers and principals have reported receipt
of all educational plans. Copies are placed in the Rasource

Room and the regular classroom.

. Are students being maximally integrated and mainstreamesd?

Teachers have accepted students for as long as they can
function behaviorally. Parents reported total pleasure with

the arrangements.

bt
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Q: Are unusual disciplinary problems developing or encountered

in integrated classesn?

A: Regular class teachers and principals indicated no serious

problems. Special students have not been aggressive or

untoward in their behaviors. Parents of exceptional
children have not complained. One parent called anonymously
to complain about retarded children being in the class.

Anonymous complaints are ignored!
Q: Have individual behaviors disrupted any regular program?

A: Teachers reported mild vocal interruptions by some children
who were used to speaking aloud in self-contained classrooms.
Some students have had to learn to wait for teacher response

to their raised hands before getting up from their desks.

Q: Are regular students accepting the integration of apeclal

students? Have they displayed any signs of disapproval?

A: One of the beneficlal side effeéts reported by teachers
and principals has been the ready acceptance and protectivenaas
exhibited by regular students, especially at the secondary
level. Only time will tell 1f this has begg Just a

novelcy aeffect.
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Are resource students showing progress in skills development?

Good progress has been observed by many staff members and
parents. Perhaps the best example was an unsolicited report
from a teacher who served on both phases of the program. Her
report was included, as submitted, in the appendix on

pages 243-244.

Are regular teachers experlencing any unexpected difficulties

in teaching resource children?

Teachers were basically afraid of the umknown and felt

unqualified to meet special needs. Information, materials
and workshops have done much to remove thezir fears. Some
teachers have noted that special children are not unusual

LY

except, perhaps, academically.

Are sufficient instructional materials available for spectal

needs children?

Yes. The committment of the Wakefield School Board and the
commmity has been demonstrated by the gemerous budget

voted annually.
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Q. Are additional students sharing the services of the resource

center?

A: There has been a 277 overall increase in the number of
students sharing the services reported by the principals
and teachers. The largest increase has been in the Atwell

School. (See page 99).

Q: . Are resource staff members providing consultant services to

regular class teachers?

A: Yes. Resource staff have indicated many requests for
information on individual children. They have been
invited to the regular classrooms to observe children who

could possibly benefit from the resource center.

Q: Are the centers equal or better, in moat respects, to the

physical standards of the remainder of the achools?

LA Yes. Selected clagsrooms were viewed and approved by
parents and administration before implementation of the

program.

Q: Are the numbers of resource staff, per center, sufficient

to function effectively?
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A: Parents have indicated their satisfaction with the increased
amount of attention and services received by each child.
Staff members have stated that conditions are 1deal at this
time since the number of children per schéal are relatively
small. The secondary schools will have to be carefully

watched for possibly greater staff requirements in the future.
Q: Are services available to students at all times?
A:  Principals have scheduled resource center staff so that
services are available throughout the school day.

Q: Are parent-teacher contacts mutually beneficial? Rave

parents indicated satisfaction?

A: Parents have been very active in supporting both the ataff
and the program. There has always been a closer association
of speclal parents than regular parents with faculty for
obvious reasons. Principals have remarked that staff and

parents have been extremely cooperative.

Q: Are resource students reacting positively to walking to

school rather than riding the speclal busses?

A: Everyone, parents, teachers and ‘adminlstrators, has

observed the changes in children due to walking. They have
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; made the most of the extra time available since the

cance’ lation of their lengthy bus rides.

Q:  Are resource students getting to school on time? Are

they included in before-school activities?

A: Principals and teachers have reported that students have
participated in all before-school activities, in and out
of school. Parents indicated their support of having the

child in school for the full school day.’
Q: Do you feel your placements are appropriate?-

A: Parents and staff approved placements of all the specfal
needs students upon review of the child's plan with each
evaluation team. At this juncture, only two of the placements
required another review. One child was returned to a
self-contaired classroom. The other required additional
behavior modification services and remained a part of the

resource center program.

Are there any reservations about the program or recommendations

o

for change?
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A: Although many respondents suggested changes, most of these
vere simple recommendations. A few reservations were

expressed.

The majority of the changes recommended by resource staff
dealt with structural and housekeeping functions. They recommended

study carrels, rugs and related concems.

The ancillary staff recommended additional purchases and
duplication of mechanical devices such as "audiometers,”

"language masters" and "talking pagea" for every resource room.

Administrators fellaﬂeé through with their recommendation
that schedules be posted outside each resource room so teachers
and parents would know where staff was providing what services
at any given time. Administrators also recommended that fuller
staffing of ancillary persommel per school district be considered.
Their only reservation concerned specific integration placements
vith certain teachera. They advised the resource staff

independentlv.

The p arents of the resource students made very positive
comments al gut the program in general. They expressed no

reservations. They did recommend additional tutoring services,
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requested membership in the local PTO and became totally

involved wvith staff.

Some parents of regular class students voiced reservatioms.
Some sald that special students had no place in the regular :
classroom. Some felt too much money was being wasted on children
vho would never be able to benefit from the expenditures. It
was obviously illustrated that much more needed to be done to

educate 3all.

Regular classroom teachers, in general, recommended the
expansion of opportunities for all children by initiating
additional resource rooms. There were several reservations,
expressed by some secondary staff concerning the integration of
special students. Their comments favored separate programs.

Some felt the speclal students wul:l be "unable to meet the
teacher's standards."” 1 met with those who expressed reservations

and conveyed my feelirgs as well as the objectives of the program.



Becaude of its scope, the resource center program neceasitated
the introduction of a specific retraining program. This

retraining included everyone in the staff and administration.

The outline of the retraining program, developed

In-services workshops have been an essential part of
contractual aggreements between professional staff and the School
Board. The superintendent, charged with assigning workshop
responsibilities in specific areas, encouraged recommendations.
Workshop subjects have never been lacking. The superintendent's
approval of the rescurce workshops, within time constraints

dictated by contracts, was glven.

Teachers are currently negotiating for additional workshop
release time. They have actively sought additional workshop

activities.

Each faculty had an initial presentation of the resource
center program. 1 stated the objectives, quite generally, to the

staff, along with my expectations concerning children and staff.
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Teachers asked for help in order tc support the youngsters
and the program. They were alerted to state and federal concerns

for the handicapped.

The ocutline of the in-service program illustrated the scope
of the retraining. Its goals will be ultimately achieved with

all staff asnd annually reviewed,

The Pupil Services Staff scheduled regular meetings (app. p. 187)
and were charged with leadership of in-service work. Each member
+ - received a gulde for discussion leaders on each of the videotapes
| for use with each group. Each was indoctrinated in his role for
the workshopa. All participants were provided with evaluation
guldelines for workshops to be completed at the close of each

sesaion. .

Videotapes and bocklets were gathered so that each of the
workshop groups had sufficient materials and direction at each

level of instruction.

Workshop dates, announced by the supe;intenden: of schools,
were determined by the unused '"mo school days.'" At that time
three days remained. Additional time may be provided for future
workshope, since this issue is 8 favored negotiation item proposal

of the teacher's association.
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OUTLINE - RETRAINING PROGRAM

-

Awareness Level - Purposer and Dimensions
A. Integration of handicapped into regular programs
1. Special Education Law - Chapter 766
2. Maximal feasible integration
B. Intent of Law - Ramifications
1. Understanding regulations
2. 1Individual responsibilities
C. New Skills and Techniques for Staff
1. Individualized instruction
2. Special skills
D. Administrative and Supervisory Roles
1. Awareness of responsibilities
2. Procedures
E. Professional Growth
1. Learning competencies
2. Achieving goals
F. Areas of Knowledge
1. Content of program - special services
2. Handicapping conditions
G. Motivation
1. Value of total program

2. Survival
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IT Process level
A. Participants
1. Paraprofessionals
2. All faculty
3. Supervisors
4. Administrators
5. Central office
6. School Board members
B. Retraining Program Conductors
1. Director - Coordinator of SPED and Pupil Services
2. Leaders and consultants

(a) systemwide psychologists (2)

(b) adjustment coumselors (5)
(c) health educator (1)
(d) special educators (20)

3. Evaluation
(a) Supervisor - Reading and Learning Disabilities
(b) formative
(c) awareness survey
C. Retraining Program Content
1. Teacher training videotapes (10) and booklets
(a) Early Assessment: Step to Planning

(b) Diagnosis and Educational Planning
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(c) After Asseasment

(d) Every hild Can Leam

(e) Together They Learn

(f) Correcting Handwriting

(g) Reading and Learning Stylas

(h) Developing thildren's Language

(1) Mastering Hath Facts

(1) Every Student is Different: The High School
2. Resource rooms (definitions - app. p. 179)
3. Individualized instruction
4. Organization of core evaluations (definitions - app. p. 179)
5. Teaching strategies matched to learning styles

6. Evaluations of individual needs

7. Flexbility in classrooms and regular programs

8. Total acceptance of integrated students
D. Procedures

1. Basic concepts underlying program

2. Task analysis

3. Specific objectives of each videotape

4. Reviev of specific scenes per tape

5. Formative evaluations from basis of training

6. Pre-testing and post-testing
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II1 Implementation Level
A. Workshop Groupings (limit - 25 per group)
1. Pupil Services Staff
(a) procedures and functions
(b) sataff assistance in plamning
(c) outside consultants as needed
2. Teachers from each school district (5 groups)
3. Junior high ataff (2 groups)
4. High school staff (5 groups)
5. Supervisory staff (1 grouwp)
6. Administrative staff (1 group)
7. Aancillary persomnel (1 group)
B. Evaluation/Survey Vehicle
1. All participants
2. Completed per each seseion
C. Time frame
1. Initial workshop (two days)
(a) introduction of program and goals
(b) direct interaction with staff
2. Master calendar
(a) release time
(b) one half-day workshop per month

3. Sessions as part of continuing instruction program
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D. Additional incentives
1. In-service increment creditsa

2, Satisfy contractural requirements
IN-SERVICE RETRAINING EVALUATION SURVEY

An evalustion/survey wehicle was developed, with a volunteer
leader from each group, to determine the nature of help teachers
felt were provided by the workshops. The survey served to convey

the additional needs and concerns of the staff.

The survey forms were sent to program leaders who distributed
the forms to participants. They were returned to the Pupil
Services staff. They adaptddithe information to their own
teaching styles in preparation for their group presentations in
the warkshops, and issued the forms to the retraining groups.

The forms were collected at the conclusion of each presentation.

An analysis of regular staff tespmm concarning tha
general awareness preseatations resulted in an overwhelming
indication that the workshop objectives were being recognized and

achieved.

The survey will be continued at the conclusion of all
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IN-SERVICE RETRAINING

EVALUATION/SURVEY

Please complete and return forms at the close of the

retraining worksheps.

I Avareness Level

Check One

Level of Help

1. Sensitivity level increased ____ Little ____ Some ___ Much
2. Clarification of roles ___ Little Some Much

3. Regulations comprehension Little ___ Some ____ Much

IT Process Level
1. Presentation instructions _ Little ____ Some ____ Much
2. Videotapes and booklets -

good educational gui;ies Little ____ Some ____ Much
3. Core evaluation and

procedures Little  Some Much

IiI lementation Level

1. Workshop groupings helpful ___ Little ___ Some —__ Much
2. Depth and scope achieved

goals Little ___ Some ___ Much
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TV Additional Workshops

1. Please indicate whether you feel additional workshops

are necessary:

a&. Awareness level Yes ____ No

b. Process level Yes ___ No

[~

Do you feel staff had sufficient time to discuss

questions? Yes __ No
3. Are there areas which held greater interest for you

than others? Yes _____ No

Please indicate ____ —

4. Do you feel sufficiently informed and knowledegeable
about our program for children with special

needs? Yes __ No __

Please feel free to comment on any aspect of the workshops.

Your recommendations are welconed.
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VII EVALUATION

There are many guldelines and models available for
conducting evaluations and preparing reports. Traditional
evaluations are being supplanted by new designs and alternative

approaches.

Some educators think.that objectivity can only be insured

when an independent agency designs and conducts the evaluation.

"Examination of the literature reveals no clear-cut
methodology that fits all educational needs. Some evaluators have
tried to force a vigorous experimental format on operational
programs -~ There is an increasing tendency to move away from
classical experimental design toward distinguishing between
progress and products as subjects for appraisal. This distinction
was first called out by Scriven in 1967 as formative and surmative
evaluation -- Although these two types of evaluation are often
treated as discrete, they are in fact complementary -- Evaluation

should be both formative and summative in ite scope."” (36)

Tnssey—agés.’ Iiz:., Pub., 1973. (p. sa—gn
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I chose to utilize the Product Evaluation Checklist developed by
Scriven, and included an individual evaluation/survey for each

population.

The substance of my concerns was determined by the program's
cbjectives and the effects of the results on the students,

faculty, the parents of special needs childrenr and their peers.

The experimental nature of the program required on-going or
formative evaluation, so that appropriate modifcations and changes
could be introduced as needed. It required a summative evaluation

to look at the final produet.’

The evaluation design was based upon consideration of the
following:
1. Were the resource center program objectives achieved?
2. VWhat has happened as a result of the resource center
program?
3. Would the objectives be achieved without the practicum

effort?

In the following section of this report, the objectives are

restated and these three questions answered in 1light of each.
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OBJECTIVE #1: Resource centers will be established in each of the

five elementary school districts, the Atwell building, the jwmior
high and the high school. They will be staffed by reagsignment of
.»,MM*Mappropriatemfacultymto_each~p1acement. Appropriate materials and

equipment will be supplied.

1. The objective was achieved. The resource centers have been

-establibhed, staffed and supplied.

2. Eight resource centers provided services to all special
needs children being mainstreamed. In addition, services
were provided for youngsters with minimal needs previously

unable to qualify for special help.

3. Although services had been mandated by Chapter 766 there
was little likelihood that-such changes would have taken

'glace'withOut the initiation of this practicum effort.

OBJECTIVE #2: Regular claéstoom teachers, as well as special

educators, will be able to identify children with special needs
and refer the children for evaluation to the in-house acreening

team.
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1. The teacher retraining program activities and the criteria
presented on p. 57-58 left little doubt that teachaers had
developed a greater awareness of children with special needs.
The Special Education Office received a record number of
referrals during the practicum period, which resulted in an

overall increase of 27% or 72 pupils to the program,

2. Teachers indicated that they were able to informally consult
with the screening team 1f they had q;ueétims concerning any
youngsters. Children received immediate attention,

congultation and possible services without delay.

3. Mainstreaming 1s becoming atrend in education. Teachers have
been subjected to a battery of information eoncerning special
children on television, newspapers and professional journals.
Even without the practicum, they would have become knmledgeéble,
eventually. But, this practicum gave them personal

experience and a meaningful awareness of special needs.

OBJECTIVE #3: The in-house screening team will be able to evaluate
referred children within ten school days. They will be able to
acﬂnister the appropriate test battery. They will be able to
prepare the developmental history by means of the home assessment

and the parental conference. They will be able to determine if the

o
o
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child has special needs which can be serviced in tha resourca

center program.

1. For the first time in our special education program, we have
eliminated a lengthy waiting list through the achievement
of this objective. Freed from travel and time constraints,
each child was quickly considered and appropriate determinations

made.

2. Teachers and parents were greatly encouraged by the
elimination of the lengthy wait that each child, parent and
teacher had to endure before the initiation of this program.
Regular staff and parents made extensive efforts to participate

in and support this objective.

3. There was no immediate change or proposal under comsideration
to organize an in-house team or referral process. The

action of this practicum caused the change.

OBJECTIVE #4: Individual programs of instruction will be prescribed,

written and conducted, for students evaluated and found to have
special needs by the in-house screening team. The programs will

be submitted to parents for acceptmance and implementation.
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1. The program objective was achieved for evef} child referred
for an evaluation. Each child has a program geared to his
specific needs. All individual programs were submitted to

parents for approval before implementation,

2. Every parent, teacher or individual involved with an evaluated
child received a copy of his educational prescription.
Parents vere pleased because they have a document by which
they can judge their child's progress. Teachers found

satiafaction in meeting the stated goals.

3. Individual educational plans have been mandated by Chapter
766. The plans were formerly written by the single core
evaluation team within a period of 30 school days. The
in-house team reduced evaluation time by one-third time

and more.

OBJECTIVE #3: Children determined to have special needs will be
able to receive immediate implementation of the prescribed services
by tﬁéappf@ﬂate speclalist or specialists within the neighborhood

district resource center.

1. All evaluated children found to have special needs quickly

recelved the services of the appropriate specialists.
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2. Parents, resource teachers and ancillary etaff stated their
support of this program. They responded to questions and
surveys in a very positive and optimistic menner. Nc child .
had to wait for services. Children referred, but Judged not
to warrant services, were not held back by long waits for

their evaluation results.

3. Firm recommendations, state mandates and parental pressures
served to force consideration of improved and extended
services. However, the objective required the practicum

effort to be achieved.

OBJECTIVE #6: Special needs students will be able to be mainstreamed
into regular classes staring with a time frame of fifteen minutes.
The time span will be able to be increased, in blocks of five

minutes or more, at the diseretion of the regular classroom

teacher, upon successful student demonstration of acceptable

elasarocom behavior.

1. This objective was successfully achieved beyond our foadest
expectations. Teachers were able to extend the time blocks
so that almost every child has moved into a higher prototype

(p. 43-44, 77).
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2., Time extensions were granted to virtually every mainstreamed
child. Consequently, resoufce éta,ff ware able .Eﬁ spend some
time in the classrooms for increased observation of children

and for consultant services.

3. Mainstresming alone would have been limited to the buildings
which housed the self-contained classrooms. The practicum

reduced the density of the special needs child in any glven

building which allowed easier integratiom.

DBJEL‘TIVEW Sﬁec:!.ail needs etudents will be able to participate
in all nonacademic sctivities such as opening exercises, ghysigal
education or recess, natural functions and lunch with the regular
clagsroom students. They will be aﬁle to salute the flag, feed

themselves, throw a ball, kick a aquasﬁ ball and run unalded, at

the discretion of the teacher.

1. The students were able to accomplish this cbjective quite

well.

2. Teachers and parents reported 2'high degree of enthusiasn
by the students. They readily took to each of the
activities, with some showing promising skill in athletic

activities. The students developed a measure of independence.

142




128.
Teachers had students collect the daily milk monies and carry
the monies to the office. They carried the attendance slips

and the milk cartoms.

3. There had been very limited participation for these students
when they vere almost totally in self-contained classrooms.
Aléhaugg involvement might have gradually developed, the

practicum provided immediate action.

OBJECTIVE #8: Services to all students will be able to be expanded
or improved by stationing permanent personnel in a sﬁec;lfied
sei’ﬂﬁg area, the resource center, and having special services

available at all times,.
&
1. Services were made available to all students through

the implementation of the resource program.

2. Students, once refused or unable to recelve services,
benefited from the program, which bridged the gap between
regular and special education in the Wakefield Public Schools.
Staff and services were available at all times in the

nelghborhood district schools.
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3. These objectives would probably never be achieved without
the practicum effort for the many borderline and underachieving
students who did not strictly qualify for special class

placement.

OBJECTIVE #9: Unacceptable behavior by students, resulting from
long bus rides, will be significantly reduced by eliminating
bussing for all special needs students who live within approved

walking distance to achool.

1. This objective wvas immediately achieved when the students
Were permitted to walk to the neighborhood distriet school.

Travel time for the remaining bus riders was reduced.

2. Students now walking to school traveled with their friends and
neighbors. They arrived at school on time for the opening
exercises and activities. The objective gave them an
opportunity to return to a normal, before and after, school
life. They now ha;l time for play. The long bus rides were

OVEer.

3. Monitors, music, comic books and parent riders had not
succeeded in improving bad behavior induced by long bus
rides. It is doubtful that this objective could have been

achieved without the practicum.




130.

OBJECTIVE #10: Opewation of the resource center will be sble to

show a more favorable cost-effectiveness in comparison to the

self-contained special needs classrooms.

'l. An increase of 72 atudents receiving special services and a
252 reduction in the transportation time was evidence of
a more favorable cost-effectiveness ratio. The average per
pupil cost in the special needs program was significantly

reduced.

2, The resource program served a greater number of students
without increasing costs. Final compilation of the line item
costs in the budget, when completed by the business manager,
will show that services were expanded without the usual

increase of costs.

3. Frugality has been the keynote of many School Boardgffacdd
with escalating and inftationary coets. Without the practicum
feffm:f; this objective would not have beencrealized.
Assessments of the achievement of the practicum objectives

vere fbgsed, in part, upon the information collected through the

evaluation/survey. This method developed in concert with staff

fik
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members, served to reinforce the common positive sentiments about

the program.

Utilization of the evaluation/survey involved a four part »
process: the development of the survey, distribution, collection
and analysis of the results. They are presented here in that
sequence and followed by a general adsptation of Michael Scriven's

product checklist.

Although it would have been ideal to poll the parents of all

'5%91 pupils intthe public schools, it was generally conceded that

a random sampling, of about 10% of the pupils, would project
statistically ‘significant results. Six hundred questionnaires
distributed to parents of regular program pupils was considered a
sufficient nunber to determine sensitivity and reactions to the

progranm,

Since the major portion of the resource progran was conducted
in the elementary schools, and because elementary parents
respond more readily to hand-carried school pamphlets, 300 were
distributed through the five elementary school districts. One
hundred each were provided to cooperating teachers in the Atwell,
Junior high and high schools, with instructions to return them

when completed.

146




132.
Distribution of the surveys to the remaining participants

vas assigned to staff in each building. A memo to each respondent

requested an early return.
EVALUATION/SURVEY DISTRIBUTION

Resource Teachers/Aides 24 24 100

Ancillary Staff 19 19 100

Administration 11 11 100

Transportation )
(Supervisor & Drivers) 3 3 100

Parents
(of Resource Children) 120 117 96

Parents -~ Regular Program
(Random Sampling) 600 516 : 86

Teachers - Regular Program 300 272 91

All resource staff evaluation/surveys were 100% returned
before the due date. Regular staff, at the elementary level, were f§°
also extremely cooperative with 100Z retums.

Parents of children with special needs slso completed and
returned the forms almost immediately. Parents of regular
progran students, especially the elementary students, were

cooperative.
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Administration was totally supportive. The aﬂministrgtaré
collected the returna in their buildings and forwarded the
returns collectively. Such participation helped to insure a

substantial response.

The results of the survey are presented in percentages for

each of the populations listed.
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2.

3.

(Resource Teachera/Aldas)

Are the facilities equivalent to

the self-contained elassrooms?
Are there any noticeable positive
changes in the attitudes of
resource children?

Do you feel reamource children are
gaining socially and are being
accepted by thelr peern?

Are you receiving cooperation
and support from staff?

Are behaviors disrupting any
programs in the other clasarooma?
Are parents very supportive of
the new resource program?

Are more students making use of

the resource center?
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9%

100

100

83

100
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8, Has outside behavior improved by
allowing resource children to walk

to achool? ! 63

9. _Would you prefer to return to a

"~ 10. Do you have a positive attitude

(good feeling) toward the new

program? 100

11. Are there any changes which

marit immediate consideracion? 50

Your comments are welcomed.

Comments from resource staff included: Kids are happier

135.

37

50

here. I feel like I'm part of the faculty. They enjoy walking

to school. We should have dome this long ago. Parents are

content. Children seem to have more incentive to do better.



RESOURCE CENTER PROGRAM
EVALUATION/SURVEY

(Ancillary Staff)

&

1. Do you find the central resource
area an improvement in providing

your services? 100

2. Are behaviors improved because
of the presence of additfional

staff and students? 84

3. Are children reluctant to come

to the reasource center? 11

4. Are you able to provide gservices

to a greater number of children? 100

5. Are you or your services inhibited

in any way by the resource center? 5

6. Have you observed increased staff

activity in the center? 100

7. Are there changes which merit

immediate attention? 63
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Your comments are welcomed.

Ancillary staff remarks included: It's great to leave
some of my stuff around. The alde comes in very handy. For the
first time I get to work with other staff members. It's nice
to know others are aware of my efforts. Now children know where
they are to come on a regular basis. Everyone has been so

helpful.
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EVALUATION/SURVEY
(Administration)

Do you feel the resource program

is working?

Do you feel that speclal needs
students are receiving adequate

services?

Do you feel that regular staff are
totally supportive of the resource
program?

Do you feel we are making more
effective use 66 staff?

Have parents responded favorably

to the program?

Have there been any adverse comments

by parents of regular class children?

Has mainstreaming created any

conflicts in regular classrooms?
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8. Hsawe there been any unusual
disruptive behaviors by special

needs studentsa? 9 91

9. Are more students being referrved

to the resocurce center? 100 0

10. Are there any changes to consider

or recommend at this time? 55 45
Your comments are welcomed.

Comments included: They seem pretty well taken care of.
Complaints are limited thus far. IE seems to be working well.
I would like tc have regular teachers spend more time {n the

Tegource center.
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(Transportation)

1. Has the reduced transportation
load effected an improvement in

your bus schedule? 160 0

2. Has travel time been significantly

reduced? 67 33
3. Are busses arriving on time? 100 0

4. Have behaviors improved with

limited bussing? 100 0

5. Has spétzial bus overitme been

t_educéd or eliminated? 100 0
Your comments are welcomed.

Comments included: It's working out pretty well. This

will save wear and tear.
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RESOURCE CENTER PROGRAM
EVALUATION/SYRVEY

(Parents 6f Resource Children)

Do you prefer the services of the
resource center for your child
rather than the self-contalned

classroom?

Does the placement seem appropriate

at this time?

Is your child integrated into
general classes on a regular
basia?

Do you feel the program 1is

gatisfying his needs?

Do you feel your ehild 1s content

(happier) in this program?

Have your contacts with resource

- staff and teachers been helpful

and satisfactory?
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7. Do you have a positive attitude
(good feeling) toward the new

program? 100 0

8. Are there any changes you would

recommend at this time? 18 82
Your comments are welcomed.

Parents are vocal and apparently quite pleased with the
change. Some comments were: Great! It's better for me. The
kids hated the bussing. They're with their friends now. What
a change — my son can sleep an extra hour now. He gats along
well in the other classes. I knew she could do the work.
(Name) loves to walk to school. He's thrilled to be able to
come home for lunch. They'll learn more. What took the school

80 long to figure this out?
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2.

5.

RESOURCE CENTER PROGRAM
EVALUATION/SURVEY

(Parents - Regular Program)

Are you aware of the resource center
progran for children with special

needs?

Do your children talk about new

students in their classes?

Have your children indicated in any
way c¢hat they are pleased with the

new students?

Have you talked with your child's
teacher about the new students?
Do you feel that special needs
children in the regular classroom

reduces services to your child?

Have you visited the resource

center in your neighborhood?

e
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7. Are you aware that services of the
regource center are available for

your child? 44 56
Your comments are welcomed.

Commenta included: When did this come sbout? I think 1t
helps the others to be with handicapped kids. I think the
teacher spends more time than she should with retarded kids.
I'm planning to visit on conference day. It's nice to know that

we have this program. My kids don't tell me anything.
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2.

6.

7.

' RESOURCE CENTER PROGRAM
EVALUATION/SURVEY

(Teachers - Regular Program)

In your opinion are integrated
children with special needs being

accepted by their peera?

normal program in any way?

Do you find it difficult working

with special needs students?

Do you feel the children are

appropriately placed?

Are you visiting the resource
class regularly?
Are the special needs students
participating in your class

i

lag?

Do you feel sufficlent information and
orientation has been provided concerning

your special needs children?

160
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8. Are you finding unusual behavior

problems with special children? 5 g5

9. Do you feel the resource center

is operating to your satisfaction? 93 7

10. Are there any changes you care to

recomuend to improve the program? 29 71

Your comments are welcomed.

Couments were generally the same: The children seem well -
adjusted to the new program. I need more training to work
with special children. They seem to be making 1t with the
others. We should have more time off to visit the resource
room. Resource staff has plenty of materfal. I am sending a
difficult regular student to the resource room. The resource

teachers have a good pupil index.
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VIII ANALYSIS OF EVALUATION/SURVEYS

Resource Teachers/Aldes

Resource staff reaffirmed that they were pleased with the
reorganizational program. They indicated that children with
special needs adapted very well to the new environments,
developed peer relationships and seemed more at ease. Their
asgessments of individual progress indicated that spu.clal needs

children were gaining academically and socially.

Ancillary staff indicated that they were able to service more
children and were pleased to work in an improved atmosphere. They
felt that childrenyers reassured when agsigned to a single service
area on a regular basis. Staff members felt additional
changes should include a resource center in every bullding. Onpe
member suggested dividing the resource area into separate work

areas each equipped with audio visual and other appropriate materials.
Administration

Administrators indicated that there was no unusyal behavioral
activity with the resource students. They reported that teachers
referred more children for help. They would like to see aneillg;y

staff permanently stationed in each building.
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Transportation

The Supervisor of Buildings and Transportation and the
two permanent drivers of the special busses found the new bus
schedules more to their liking. The busses arrived on
time and past unacceptable student behaviors, encouraged by

long rides, was greatly reduced.

Parents of Resource Children

Parents, almost without exception, we;elpiaaseﬂ with the
resource j rogram. Some asked for additional ancillary services
while indicating they were happy with current services.
Everyone felt his child was appropriately placed except one
parent whose child has undergone review. Parents were totally

supportive of the change.

Parents of Regular Program Children

Parents were made aware of the resource center program
by the presentation to the School Board. The program, in
general, was not very meaningful to them unless they had a child
in the program. Most parents were_ﬂén»cammittal in their

responses to the evaluation/survey and made no comments.
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Parents will begin to react more when greater involvement has taken

place.

Repular Program Teachers

Regular staff at the elementary level generally felt
sufficiently comfortable with and receptive towards children with
special needs. Some secondary staff felt that placements were
not entirely appropriate. There was some concern expressed on
how to grade integrated students without being unfair to the
regular class students. Some regular teachers disagreed with the
idea of mainstreaming and the resource center. They felt that
since special staff has an outstanding pupil/teacher ratio,
they should be assigned to handle the special needs pupils

without regular staff help.
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. IX PRODUCT EVALUATION CHECKLIST
1. NEED (Justification

Children with special needs have been isolated in classrooms
apart from their peers and the mainstream of education. Children
were generally bussed out of their school districts. This usually
extended thelr school day while actually shortening Eheiffclassggéﬁ
time. Since class size was restricted by law, additional students
placed in such classes would have resulted in the need for
increased classes and teachers. Integration had been quite

limited to the building housing the special classes.

Resource centers located within each district provided
flexibility in mainstreaming, size and services. It provided an
are in the neighborhood where special services were available

to any student with needs.
2. MARKET (Dissemination)

Many children located in the neighborhood district schools
can benefit from the availability of additional ancillary
services. S5ince our five elementary districts each contained

approximately 400 students and the secondary schools 1000 and 1800

respectively, the market was obvious and did exist. Children
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needed many ancillary services, including speech, hearing.
language, learning disabilities and adjustment counseling.
Chapter 766 mandates the formation of facilities in which such
services are offered while allowing children the advantages of

integrated education.
3. PERFORMANCE (True Field Trials)

Chapter 766 mandated mainstreaming children with special
needs as much as possible. Mainstreaming Ehildrén through the
resource center to regular classrooms for pericds of a few
minutes to the entire day provided a true field trial for astudents
and teachers alike. Results of such integration can be better
evaluated after all populations have had sufficient time to get

used to the program.

Many communities will be forced to emulate or modify
similar programs to address the needs of the increased numbers

of children having special needs.
4. PERFORMANCE (True Consumer)

Children with special needs, identified categorically under
Chapter 766, those not yet identified, their parents, and the

taxpayers are the immediate and true consumers.
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The value of the program to children included partial or full
integration into the regular educational community. Parents

deplored isolation, separate bugsingi out-of-district placements

and the concomitant problems of stigmatization of their children.

Taxpayers are also true consumers. The resource center
program basically eliminated the need for additional isolated
classes for children with special needs. Rapidly escalating costs,
for additional teachers, aides, busses, drivers and maintenance,

were substantially reduced or eliminated by the program.

All children and populations benefit from contact with special

needs children. They learn that life is varied and yet the same,
5. PERFORMANCE (Crucial Competitors)

Segregated classrooms may have some advantages in containing
and constraining some students. Acting-out behavior, repetition of
lessons, unpleasant interruptions and noises have been handled in

separated classrooms. However, keeping youngsters isolated and

of doers, and can be é@nsidereﬂ an artificial situation. To

be "normal" and to act "normal” requires that children with
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special needs be exposed to "normal" behavior and educational

opportunities.

Several differentprogrims for the handicapped have been
developed elsewhere, providing adequate and necessary services,
Each program will have to undergo its trial and error development
and complete its own evaluation before comparative evaluations

to the resource program can be undertaken.

6. PERFORMANCE (Long Term)

This practicum program was approved and implemented in
the Wakefield Public Schools to provide for the needs of our children
with the expectation that it would be a continuous program,

subject to modification and change as necessary.

Formative and follow-up evaluations monitored direction and
results. Appropriate modifications were introduced to obviate any

undesirable side effects or conditions.

The program will be watched closely by the Massachusetts
Department of Education since we requested reimbursement for a
portion of the costs; and by advocacy gooups, which include

many parents who have supported this program.
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7. PERFORMANCE (Side Effects)

Success of the program warranted that staff be candid about
any side effects, discomfiture or inappropriate placement which

required immediate attention.

Some staff members were and atill are apprehensive about
their roles in meeting the needs of special children despite
workshop presentations. There were others at the secondary
levelvvery concerned about such children being unable to keep

up with their peers and/or unable to meet the teacher's standards.

Such side effects were anticipated and considered. Wakefield's
staff 1s not unusual and 18 concerned with the same kinds of

are other faculties.

queations a

An unexpected side effect has been the extra effort and
participation by many regular class teachers. They provided
additional help sharing expertise and time with the youngsters

and the special educators.

Current concern dealt with declining enrollments and the
possible necessity of reducing regular staff. There was a
possibility that such staff would be retained in the resource

program as detailed under #13 Extended Support on page 159.
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Special busses could be used for more purposes such as field
trips, box lunch distribution and local transportation since

special children were encouraged to walk to school when possible

and the bus runs reduced.
8. PERFORMANCE (Process)

Observation of and regular visits to each of the resource
centers, reviews with staff, and talks with the children were
valid checks to determine if the program operated according to

my guidelines and expectations.

Parental contacts, always a good barometer of acceptance or
rejection of any program, and contacts with principals and

teachers, were also valid checks.
9. PERFORMANCE (Causation)

Children continuing in self-contained classrooms served as
the control group. Differences in the activities and behavior of
the integrated children were acecountable, almost entirely, to
the innovative resource placements. Behavior differences in
irritability, hyperactivity, distractibility, fatigability,
lack of inhibition and daydreaming evidenced by students talking

aloud at will, often uncontrollably, or at minor provocations,
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rocking back and forth and destroying papers, were typical,
documented activities of self-contained groups. Undesirable

behaviors were reinforced by others within their small groupsa.

When they were integrated into regular classrooms, special
children quickly learned to emulate the behavior of the regular
class. They grasped the idea of limitations more readily, when

others did not join in with their unacceptable hehavior.

Children with special needs have begun to adjust to conditioms,
follow directions, participate in class exerclses and to act as

their "normal" peers within the regular classrooms.

The reactions and participation of individual teachers,
newly responsible for the education of children with gpecial
needs, could be contributory causes of some of the differences

observed in such students.

10. PERFORMANCE (Statistical Significance)

The number of children involved in the redistricting and
mainstreaming plan was not very large at the start of the
practicum. The rescurce center program began only with students

formerly serviced in self-contained classrooms and identified
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as learning disabled. As services were extended to other children,
identified through the in-house screening program, the number

increased.

Figures (page 99) were sufficient, however, to indicate
gsome significant differences observed or Sevel@ped. Figures were
not really the prime concerns. Most important were the effects
of the program on individual handicapped children who had been
deprived of normal relationshipe with each other in the achool

setting.

What was being mcasured primarily was the value of this
particular program for our students, our school system and the
implications for other systems expected to provide for their own

handicapped.
11. PERFORMANCE (Educational Significance)

The value of the resource center program, taking into account
both the merits and the deficiencies of competing programs,
required consideration by parents and taxpayers, az well as

teachers and central office personnel.

A forthright assessment of the extent to which the program has

achieved success in meeting specific objectives was conducted.
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Judgements were based upon the results obtained through observable
changes, including respomses of staff and parents, through the
use of questionnaires. These changes addressed the establishment
of resource centers, the provision of additional services to all
children, the attitudes of all populations cited towards the

changes and the cost effectiveness of the program.

12. COSTS AND COST EFFECTIVENESS

There has been no increase in costs for staff, personnel or
equipment since the inauguration of the resource center program,
with the exception of library materials and books on special services,

purchased through the SPED Office Educational Publications budget,

Tranaportation costs have been reduced. This Eavingé reaulted

by allowing a number of special students to travel on their own.

The number has not been large enough to reduce transportation
staff but has been sufficient to eliminate the excessive overtime

costs.

A significant cost factor has been developing which I
detailed under extended support. It has already merited close

examination by the superintendent and the School Board.

—
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13. EXTENDED SUPPORT
Early indications of success with the resource program has

created an additional measure of support from unanticipated sources.

I have examined methods by which the resource centers could
be extended and staffed with additional professional staff while
reducing costs for the total system. Nationally, schools have
been faced with declining student enrollments in the regular
education program. School Boards have been concerned with a
RIF (reduction in force) policy which anticip-red cutting back
on general instructional staff. They were planning to implement
RIF through attrition and through termination of teachers not

yet tenured.

My strategy was to carefully select personnel from the general
faculty professionally capable of providing services to children
with special needs and to utilize them to expand the services
at each center. The ultimate goal was a center “in. every building.
This proposal was submitted to the superintendent and the School

Board, and included the following rationale.
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Competent teachers would be retained. They ceuld provide
mﬁﬁhﬂimﬁmumEa&@ewmg&ﬁram@ﬂﬂby
evaluation for additional tutoring and/or other remedial services.

Under Chapter 766 funding, the additignal costs were
reimbursable, by formula, by 50% or more, for special education.
The percentage varied by program category and by state statute,
In effect, we would be able to employ two staff members for the
costs of one. This was a major concern for the School Board
which had a strong desire to retain the system's good teachers.
The proposal was unanimously approved. Three additional
teachers will be assigned to the resource program for the next

gchool year.
SOME FINAL THOUGHTS

The stated objectives of the rescurce center program were
designed to effect several changes in services and their

applications for all students with special needs.

There 1is no question that other communities nust face
8imilar problems and find solutions in the immediate future. This
practicum has demonstrated that viable programs can be developed

to meet exdsting needs.
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Readers will note that conducting this practicum required
significant personal contacts. The nature of this suburban
commmity was such that much has been accomplished through

supportive efforts of all populations.

The concept underlying the strategies was not new but
eifective in dealing with total authority figures such as school
boards and orincipals, as well as parents and staff, It is
very difficult for anyonme to reject a face-to-face request for
assistance in meeting the special needs of children, especially

when the identities of the children are made known.

Monthly meetings of some 90 Directors and Supervisors of
Special Education at the Regional Office of the Massachusetts

Department of Education provide the opportunities for follow-up
springboard for each of us to exchange ideas and share programs

and to offer aid. They provide the opportunities for all regional

communities to explore, visit and observe our resource program.
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WAKEFIELD PUBLIC SCHOOLS
WAKEFIELD MASSACHUSETTS 01880

January 14, 1975

Mr. Lucian J. Colueci
Superintendent of Schools

-525 Main Street

Wakefield, Massachusetts 01880

Dear Mr. Colucci:

The NOVA Program for Educational Leaders requires a practicum
study involving a major school problem or concern.

Any problem which you consider of significant necessity and
value but which cannot be conducted or prioritized by the schools would
be appropriate. I am prepared to discuss the problem with you.

Upon approval by the NOVA practicum review committee, my
efforts will be directed to address the problem, the resolution of

which you feel will contribute to the improvement of education.
Sincerely,
RO Mands
Rudy A.QFeuda

Administrator of
Special Education
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Chap. 766. AN AcT rFurTHER REGULATING PROGRAMS FOR CHILDEEN
REQUIRING APECIAL EDUCATION AND PROVIDING REMM-
BURSEMENT THEREFOR.

Be 1t enacted, elc, as follows:

Secmiox 1. The General Court finds that past development of -pe-
cial edueation programs has resulted in a great variation of services to
children with special needs with some children having a greater educa-
tional opportunity than others in less favored categories or environ-
ments. The General Court further finds that past methods of labeling
and defining the needs of children have had a stigmatizing effect and
have caused special education programs to be overly narrow nnd rigid,
both ir their content and their inelusion and exelusion policies. )

In the light of the poliey of the commonwealth to provide an adequate,
publiely mupported education to every child resident therein, it is the
purpose of this act to provide for a flexible and uniferm svstem of special
education program opportunitics for all children requiring special edu-
cation; to provide a flexible ;nd uon-rlizeriminatory system for identi-
fying and evaluating the individual needs of children requiring special
education; requiring evaluation of the needs of the child and adequacy
of the specinl education program before placement anid periodic evalua-
tion of the benefit of the program to the child and the nature of the
child’s needs thereafter; and to prevent denials of equal educational
opportunity or the basis of national origin, sex, economic status, race,
religion, and physical or mental handicap in the provision of differential
education services. =

This act i de:

Tl

igned to remedy past inadequacies and inequities by de-
fining the needs of children requiring special education in a broad and
flexible manner, leaving it to state agencies to provide more detailed
definitions whieh recognize that such children have a vari v of char-
actenistics and needs, all of which must be considered if the educational
potential of each c¢hild is to be realized; by providing the opportunity
for a full range of special edneation programs for children requiring spe-
cinl educatinn: by requiring that a program which holds out the promise
of being speei<d uctially benefits children assigned thereta; and by re-
slaeing the present inadequate and anti-equalizing formuls for distribu-
tion of state aid for «pecial eduecation programs with an equalizing ona
which encourages eities, towns and regional school districts to develop
adequate speeial edueation progriuns within 4 reasonable peried of time,
Recognizing that professional services and Fesnurees must be made
available to eities, towns and regional school districts on a regional
basis if this act is to be implementid suecessfully, and within a reason-
able period of time, this act stresethens and regionalizes the division of
speecial education in the depart. eot of edueation and provides for and
aningful ccoperation - - .ig agencies concerned with children
ial nends.
nizing, finaliy, that present inadequacies and inegnities in the
ravision of special edueation =ervices to chiJdren with gpecial needs have
resulted lurgely from a luck of signitieant pareut and lay involvenment in
overseeing, evaluating and operating spzcial edueation programs, thig
act is designed to build such involvement vhrough the creation of re-
gional and state advisory cormmittees with significant powers and by
specifying an accountable procedure for evaluating each child’s special

Pt
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nfeeds thoroughly before placement in a program and periodically there-
after,

Seetiéd 2. Chapter 15 of the General Laws is hereby amended by
adding after section 1L the following five sections: —

Sectioff 1M . The powers and duties of the division of special edueca-
tion, established by section one I, shall include the following: (1) to
regulate, consult with and assist school committees in the identification,
classification, referral and placement of children requiring special edu-
cation; (2) to regulate all aspects of, and assist with, the development
of all special education programs supported in whole or in part by the
commonwealth; (3) to coordinate the expertise of professionals from
appropriate disciplines, both within and outside of the department and
to be the coordinating agency for all state agencies providing educational
aasessment services and educational services to children requiring spe-

cial education; (4) to compile data on, and to require all public schools

and agencies and any private schools or agencies receiving any funds
from the commonwealth to provide information relating to, all children
requiring special education who reside in the commonwealth and on
all available special education programs supported in whole or in part
by the commonwealth; (5) to periodically review and analyze said data
in order to evaluate said programs and to disseminate statistical data to
any citizen or agency within the commonwealth upon request; provided,
however, that records pertaining to individusls shall be kept confi-
dential; (6) to develop publiz icfermation programs regarding the nature
and extent of special educational needs of children residing in the com-
monwealth and the availability of special education programs to meet
those needs; (7) to develop and recommend to the board of education
certification standards for educational personnel employed in special edu-
cation programs and regulations to encourage greater use of ancillary
personnel; (8) to cooperate with and assist public and private colleges
and universities within the commonwealth in ceveloping courses and
programs best designed to prepare graduates to serve the educational
requirements of children requinng special education; (9) to receive and
investigate complaints and- to conduct public and executive hearings
with power of subpoena on behalf of an individual child or group of
children receiving or requiring special education regarding any aspect
of any special educational programs and to initiate its own investigation
without a complaint; (10) to receive and allocate federal and state
funds for programs for children requiring special education, subject to
the priorities established by this section and chapter seventy-one B and
such other additional priorities as may be establiched pursuant to st.-
tion one P by ths board of education; (11) to recommend to the hoard
of education such rules, regulations and guidelines and to issuc such di-
rectives as are necessary to carry out the purposes of sections one N to
one Q, inclusive, and to execute other provisions of Jaw reiative to *he
administration of educational programs for children requiring or receiv-

ing specia! education; (12) to provide fur the maximum practicable in-
volvenient of parents of children in special education programs in ths
planning, development, and evaluation of special educstion programa
ln the districts serving their children: (12) to approve the purchase,
lease and maintenance of all special

3 ¢ .ipment for the instruction out-
side of the classroom of handicappec children for whom attendance in
public sckool is not feasible and to regulate the conditions under which
L]
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such a child may be considered =o handicapped; (14) to investigate into
and held hearing: upon prima fucie denials of equal edueationzl appor-
tunities by reason of national origin, sex, economic status, race, religion,
or physical or mental handicap of school aged children requiring special
education as defined in section ane of eai chapter eeventy-one B and
thereafter issue such declaratory and injunctive orders us may be neces-
gary to cure any actual denisls of equal educational opportunities by
renson of national origin, sex, economic status, race, religion, and physi-
eal or mental handicap of >chool aged children requiring special educa-
tion; (13) to require public or private schools and educational agencies
rec2iving any funds from the commonwealth to establish co accounting
and reporting procedures, f schedules, rates and au in confor-
mily with department standnr rd te make reports to the department
&t such times, in such fashion and on such forms as the department may
require; (16) to conduct or contract with any federsl, state or private
agency for the conduct of research and development projects designed
to improve the quality of special eduention programs or increase the
efficiency of such programs: (17) in the event of funding shortages, to
allocate resources propo tionately; (18) to provide for placement of
children requiring special education into publie schools or agency pro-
grams near their place of residence and to allow other placements in
the event that suitable public programs or services can not be pro-
vided; (19) to take all steps, including but not limited to public hear-
ings and investigations necessary to in=ure that state and loeal expendi-
tures for special education provide the maximum feasible benefit to
every child receiving or requiring special education; (20) to develop
and recommend any approp.iate parent or guardian coungeling or edu-
cational programs which are deeny | necessary for the educational de-
velopment of a child with-special needs; (21) to recommend to the board
that it withhold funds for special education programs from cities, towns
or school districts, private schools or agencies which do not comply with
regulations or statutes related to speeial education programs or do not
earry out plans for such eomplinnee within a reasonable period of time
provided; however, that nothing contained in this elause shall be con-
strued to prevent the board from withholding state and federal funds
to the extent it deems necessary as provided in section one G.

Section TN, There shall be'in the division of special cducation a
gufficient number of bureaus ta cnable it to carry out its powers and
duties under seetion one M, and the board of educution, upon. the rec-
ommendation of the commiszioner of educntion and the associate com-
missioner for special education, shall appoint a director with experience
in the education of children with sprcial needs for each bureay. One
burean shall be responsibiv for holding hearings and conducting inves
tgations pursuant to clauses (8, (13) and (18) of section one ], sec-
tiom or P and section three of chapter seventy-one B,

ssecte v 10, There <hall be establizhed 1n each of the depurtment of
education regional offices « regional branch of the division of spereial
edueation.  Euch regional braneh <ol be headed by i direetor with
experience in the cduention of cluldren with special need= and who
shall be appointed by the be rd of edneation upon the reeanimendi-
tian- of the commi-soner of cdueation and the as-oeiate Comnilssioner
for special education. Said regional branok shall have the following
functions: (1) to consult with and nssist school committees in imple-
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menting the regulations, guidelines ] direetives of the department
in the area of special edueation (2) to direery yasict schiool committees
in identii_ ing, diagnosing and evaluating chaddren wit], special needs and
in developing special education programs to n,eet their individual edu-
cational needs; (3) to approve all special edueation Placements by schooj
committees of children with special needs; (4) to gasist and encourage
the formation of joint 8greemen  otween two ar more cchon) enmmit-
tees for the provision of special cducation pursuant to section four of
chapter seventy-one B: (5) to investigiute und evaluate any speeial edu-
cation program at the request of the depurtinent or on jte Own initiative:
(6) to maintain a list and inform -rhool committees of professional per-
sonnel within and without the region gnalified to aseess childrion witly
special needs pursuant to the PIOVI=ions of scetion three of said chupter
seventy-one B and to make such mformation svailable upon reguest to
arents, guardians or persons wit}, costerhe of such ehiliren: (7) to,
have such other responsibilities g may be delegated to g by the de-
partment. .
- Section 1P, There shall he established i eucl, region a speetal edi-
cation advisory council, hereinafter called the advisory council, eonsist-
ing of at least sixteen members, appointed by the department in consyl-
tation with the dirrctor of said regions] branch, Ay least cight of the
members of an advisory council shall be parcnts who reside i the region,
and whose children are enrolled in 4 specjul education progrum - pro-
vided, however, that no mor2 thun thi pafEnts o, vach suely udvisory
council shall be parents of childrer, who ure not in public sehoo] d;
programs,

Each member shal] be appointed for u term of threc years. No mem-
ber may be appointed for more than two conseeutive torme. | hoad-
visory council shall advise the reginng) brineh regarding all u-prets of
ial ed and shadl subiv o verivten

lity and adeguuey of syeh pPrograms to the
ission established und,r fection one Q. In addi-
advisory conner] shall hear and
trunsmit to said state pdad ory: commi=sion, complaints and SUgestiong
of persons interested in speciad eduention i the region.  Membors of
each advisory council shall be Rranted secess o speciul education pro=
grams and to information about such prourams, siubject to restrictions
established by the board of edueating regarding (f'rnfi-ivnti:;]it}‘, and
shall he assisted in CArTying out their dutie by the regional braneh of
the division of special education.  Members of the advisnrv eonpeily
shall be reimbursed by the commonwenlth for UXpEnses necessanily -
curred in the performance of their duties,

Section 1Q)." Tkere shall be established in the department g state
advisory comruission for special educution, hereinafter enled the rom-
mission, )

Each speeiul wlueating ahisory couneil established pur=uant te see-
tion one I shul eleet two Tepresentutives to gl COMDISSIOG, At list
onc of whom shall be » parent or guardian whase el i« Teeeiving spe-
cial education.

The commissioners of the depurtments of mental health, public health
and public welfare <hall each appoint a fepresentative to serve ag ex

Ticio mem] b commission.  Members of the caminission shall
expenses which are necessarly incurred in the per-
L Y
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formance of their duties. The commission shall annually submit a re-
port to the department evaluating the quality and adequacy of special
education progrums in the commonwealth and recommending improve-
ment= in those programs.  The department shall implement the recom-
mendations of the commission or shall state in a written replyv to said
vommis=ion the reasons why =uch reeomipendations can not or should
not be implemented. Tnosuel cireumstances, the bureau responsible
for hearing compluints and conducting investigations in the division
of speeiul educating pursusnt to section one N shall attempt to resolve
the disagrecment infarmally; provided, however, if a settlement ean-
not br reached the state hoard of education shall eonduet public hear-
ings to investigate the bazes for the dizapreement and resolve any dispute
between the department and the commission.

SEcTION 3 > =econd sentence of seetion 35 of chapter 41 of the
General Luws, as appearing in seetion 2 of chapter 143 of the acts of
1037, 1% hereby amended by inserting after the word *officers”, in line 3,
the following words: — & provided, however, reimbursements made to
a city or town under ection thirteen of chapter seventy-one B =hall be
made to the school eommittees of cuch eities and towns and shall be
used for speeial education programs pursuant to said chapter seventy-
one B without further appropriation.

SecTION 4. Section 53 of chapter 44 of the General Laws is hereby
smended by striking out the first sentence and inserting in place thereof
the following sentence: ~— All moneys received by anv city, town or
district officer or department, except as otherwize provided by section
thirteen of chapter seventy-nne B and by special acts and except fees
provided for by statute, shall be paid by such~officers or department
upon their receipt into the city, town or district treasury. )

SECTION 5. Subsection (b) of section 18A of chapter 58 of the General
Laws is hereby amended by striking out paragraph (3), as most recently
amended by sectinn 3 of chapter 1005 of the scts of 1971, and inserting
in place thereof the foliowing paragraph: —

(3) On or before November twentieth, the reimbursement for the spe-
cinl eduention programs required to be paid by the commonwealth under
chapters seventy-one A and seventy-one B,

SecTion 6. The third sentence of the second paragraph of section
7C of chapter 60 of the General Laws, as appearing in section 2 of chap-
ter 403 of the actx of 1960, is hereby amended by striking out the words
““of the mentallv retarded”, in line 3. 7 ] 7

Section 7. The third sentence of the second paragraph of section 7D
of said chapter 69, as appearing in chapter 702 of the ncts of 1963, is
' hereby amended by striking out the words ‘ of the mentally retarded”,
in line 4, . )

SECTION 8. Sectinng twenty-six to twenty-nine E, inclusive, and sec-
tions thirty-two to thirty-four, inclusive, of snid chapter sixty-rine are
hereby repealed.

" SecTiox 9. Paragraph (¢) of seetion 2 of chapter 70 of the General
Laws, as most recently amended by section 6 of chapter 871 of the acts
of 1970, i< hereby further amended by striking out the words,  for spe-
cial elasses for The physically handicapped and the rmmentatly retarded ™,
in lines 4 and 5. ,

SecTioN 10. Sections forty-six to forty-six B, inclusive, sections forty-
six D to forty-six F, inclusive, and sections forty-six H to forty-six M,

el
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inclusive, of chapter seventy-one of the General Laws are hercby re-
pealed. ) -

SectioN 11. The General Laws is hereby amended by inserting after
chapter 71A the following chapter: —

CHAPTER 71B
CHILDREN WITH SPECIAL NEEDS

Section 1. The following words as used in this chapter shall, unless
the context requires otherwise, have the following meanings: ‘‘Depart-
ment”, the department of education; ““School age child”, any person
of ages three through twenty-one who hos not attained a high school di-
ploma or its equivalent; *School age child with special needs”, a chool
age child who, because of temporary or more permanent adjustment dif-
ficulties or attributes arising from intellectual, sensory, emotional, or
physical factors, cerebral dysfunctions, perceptual factors, or other spe-
cific learning disabilities or any combination thereof, is unable to pro-
gress effectively in a regular school program and requires special classes,
instruction periods, or other special education services in arder to suc-

cessfully develop his individual educational potential; *“Regular edu- -

cation”, the school program and pupil assignment which normally leads
to college preparatory or technical education or to a career; “‘Special
education”, educational programs and assignments, namely epecial
classes, programs or services designed to develop*the educational po-
tential of children with special needs including but not limited to edu-
cational placements of children by school committees, the departments
of public health, mental health, and youth services and the division of
~ family and children’s services in accordance with the regulations of the
department of education; ““School age child requiring special educa-
tion”, any child with special needs who requires special education as
determined in accordance with the regulations set forth by the depart-
ment.

_ Section 2. The department shall promulgate, in cooperation with the
departments of mental health; public health and welfare, regulations re-
garding programs for children with special needs including but not
limited to a definition of special needs; provided, however, that such
definition shall emphasize a thorough narrative description of each
child’s developmental potential g0 a3 to minimize the possibility of stig-
matization and to assure the maximum possible development of a child
with special needs, and, provided further, that such definition shall be
sufficiently flexible to include children with multiple special needs. Chil-
dren receiving or requiring special education shall be entitled to partici-
pate in any of the following programs: (1) additional direct or indirect
wnstruction consuitation service, materials, equipment or aid provided
children or their regular classroom teachers which directly benefits chil-
dren requiring special education; (2) supplementary. individual or smail
group instruction or treatment in conjunction with a regular classroom
‘program; (3) integrated programs in which children are assigned to
aEen:iaI resource classrooms but attend regular classes to the extent that
they are able to function therein; (4) full-time special class teaching or
treatment in a public school building; (5) teaching or treatment at
aome; (6) full-time tenching or treatment in a special day school or

L)
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other day facility; (7) teaching or treatment at a hospital; (R) teach-
ing or treatment at g short or long term residential school; (9) occupa-
tionul and pre-nccupational training in conjunction with the regular
occupational training program in & public school; (10) occupitional and
presuceupationsl training in eonjunctivn with full-time speeinl eloss
teaching in a public sehuol building, st hume, sperial day schaol or other
day facility, hospital. or short or long-term residential school: (1 1) any
combination or modification of programs (1) through (10) or other pro-
Eramy, services, treatments or experimental provisions which obtain the
prior epproval of the department,

Admission to such programs on the pre-school level at an earlier ago
than at which schooling is ordinarily provided shall be regulated by the
department in conjunctinn with the departments of public health and
mental health and shul] be restricted to children with substantizl disa-
bilities who are judged by said depurtments to require such program-

" ming.

No child shall be assigned to a special education class unless it is first
determined by an evuluation of the child's needs and the particular spe.
cial education program that the child is likely to benefit from such pro-
gram; periodically thercafter, and in no event less often thap annually
the child and his program shall be reevaluated to determine whether
said child is benefiting from such program in accordance with the pro-
cedures set forth in section three. In the event that said program is
benefiting the child and that another program muy benefit the child
more, or said prograimn has beuefited the child sufficiently to permit re-
assignment, the child shal be reusigned, and in the event of consistent
failure of program to benefit children there assigned, the program shall
be abolished or altered,

Seclion 3. In nceordance with the regulations, guidelines and diree-
tives of the department issued jointly with the departments of mental
health and public health and with assistance of the department, the
school committee of every eity, tawn or school distriet sha]l identify
the school age children residing therein who have special needs, diag-
nose and evaluate the needs of such children, propose a speciul eduea-
tion program to meet those needs, provide or errange for the provision
of such special education program, maintain a record of sucl identifi-
cation, diagnosis, braposal and program actually provided and make
such reports as the department may require.  Until proven otherwise
every child shall be presumed to be appropriately assigned to u regular
edueation program and presumed nnt to be a schao| age child with spe-
cial needs or a sehan) age child requiring special education, ’

No school committee whyl] refuse o solion) age child witl spocial needs
admission to or continued attendancr: in public sehool without the prior
written approval o the department, No child who is su refused shall
be denied an alternative form of ecdueation approved by the department,
8s provided ©  in section ten, through o tutoring program at home,
throngh enre — spt in ap u=titution operated by a state Agrucy or
through any otuer program whick is approved for the child by the de-
partment, ) ) )

No child shall be placed in a special education program without prior
consultation, evaluation, reevaluation, and onsent gs get forth and im-
plemented by regulations promulgated by the department,
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Within five davs after the reforral of 2 child enrolled in & regular edu-
cation program by a school official, parent or guardian, judicial affecr,
socinl worker, family physician, or person having eustody of the child
for purposes of determining whether such child requires special educa-
tion, the school cammittee <hal] notify the parents or guardians of such
child in writing in the primary language of the home of such r rral,
the evaluation procedure to ba followed, and the child's right to an in-
dependent evaluation at clinics or facilities approved by the department
under regulations adopted jointly by the department and the depart-
ments of mental health and public health and the right to appeal from
&ny evaiuation, first to the departrient. and then 10 the couris,
! on the school enmmittee <hall

Within thirty days after said notifien hool enmmi 7
d. Said evalnation shall in-
I's current educationul status by u rep-

provide an evaluation as herei
clude an assessment of the chi

resentative of the loeal school departmient, an ssment by a classroom
teacher who has dealt with the child in the claszroom, 4 comiplete medi-

cal aseessment by a physician, an assesement by a psycholagist, un as-
sessment by a nurse, social worker, or a guidance or adjustment counselor
of the general home situation and pertinent family history factors; and
assessments by such specialists as may be required in accordance with
the diagnosis including when neces v, but not limited to an assess-
ment by & neurclogist, an audiologist, an ephthalmaolagiet, a speenli=t
competent in speech, language and perceptual factors and a peychintrist,

The departnient jointly with the depurtments of mental health and
public health shall issue reoilations to =pecify qualifications for persons
asseszsing said child.

These departments through their joint regulations mav define eircum-
stances under which tue requirement of eny or all of these assessments
may be waived so long as an evaluation apprupriate to the needs of the
child is provided, o

Those persons asseszing snid child shall maintain a complete and spe-
cific record of diagnostie procedures attempted and their results, the
conelusions reached, the sugrested conurses of special education and med-
ical treatment best suited to the child's needs: and the gpecifie benefits
expected from such action, A suggested special education program
may include family guidance or counseling services. When the sug-
gested course of study is other than regular education those persons
assessing eaid child shall present a method of manitoring the benefits
of such special education and conditions that would indicate that the
child should return to regular classes, and a comparison of expected
outcomes in regular class placement.

If a child with epecial needs requires of a medical or psychological
treatment as part of a special education program provided pursuant to
this section, or if his parent or guardian requires social services related
to the child’s special needs, such treatment or services, or both, shall be
made available, in acrordance with regulations promulgated jointly by
the departments of education, mental health, public health and public
welfare in connection with the child’s special education program. Re-
imbursement of the costs of such treatment or gervices or both shall be
made according to the provisions of seztion thirteen.

Upon completion of said evaluation the child may obtain an inde-
pencféit evaluation from child evaluation clinics or facilities approved

L
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by the department jointly with the departments of mental health and
public health or, at private expense, from any speeialists.

= The written reccxré) and clinical history from both the evaluation pro-
vided by the school committee and any independent evaluation, shall be
made available to the parents, guardians, or persons with custody of the
child.  Separate instructions, limited to the information required for
adequate care of the child, shall be distributed only to those persons
directly concerned with the care of the child. Otherwise eaid records
shall be confidential. '

The department may hold hearings regarding said evaluation, said
hearings to be held in accordance with the provisions of chapter thirty A.

* The parents, guardians, or iersons with custody may refuse the edica-
tion program suggested by the initial evaluation and request said hear-
ing by the department into the evaluation of the child and the appro-
priate education program. At the conclusion of eaid hearing, with the
advice snd consultation of appropriate advisory councils established un-
der section one P of chapter fifteen, the department may recommend
alternative educational placements to the parents, guardians or persons
with custody, and said parents, guardians and persons with custody may
either consent to or reject such proposals. If rejected, and the program
desired by the parents, guardian or person with custody is a regular edu-
cation program, the department and the local school committee shall
provide the child with the educational program chasen by the parent,
guardian or persons with custody except where such placement would
seriously endanger the health or safety of the child or substantially dis-
rupt the program for other students. In such cirrumstances the local
school committee may proceed to the superior court with jurisdietion
over the residence of the ¢hild to make such showing. Said court upon
such showing shall be authorized 1o place the child in an appropriate
education program.

If the parents, guardians or persons with cu-tody reject the educa-
tional placements recommended by the department and desire g pro-
gram other than o regular education program, the matter shall be re-
ferred to the state advisory commissing on gpreial edueation to be heard
at its next meeting. The commiecin shall make a determination within
thirty days of said meeting regerdin g the placement of the child. If
the purents, guardians or pereen with vustody reject this determination,
they may proceed to the superior eanrt with jurisdiction over the resi
dence of the child and said court shal] be authorized to order the place-
ment of the child in an appropriste education program.

During the course of the evaluatione. assessments, or hearings pro-
vided for above, a ehild shall be placed in a regular education program
unless such placement endingers the health or gafety of the child or
substantially disrupts such edueation program for ather children.

No parent or guardian of anv child placed in a special education pro-

gram shall be required to perform duties not required of 4 parent or
guardinn of a child in a regular ¢chanl program. )
Within ten months after plarement of any child in a special eduenti-
program, and at least annually thereafter the child’s educational prog-
resa shall be evalunted as set forth above. If such evaluation suggests
that the initial evaluation waa in error or that a different program or
medical treatment would now benefit the ¢hild more, appropriate re-
assignment or alteration in treatment shall be recommended to the
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parents, gnardians or peraons having ¢ uztnd\ of *lm child. If the evalu-
ation of the =pecial education prouram show + said program does
not benefit the child to the maxnuum extent feasole, then #uch child
ghall be reassigned.

Evaluations and assessments f children and zpecial education pro-
grams shall remain confidential and Le used =olely for the administration
of Epecml edueation in the commonwenlth, ine lmhng, but not limited to,
inspection by the department and reg;gmml and state advisery conneils
to insure that everv <pecial education program does benefit the children
there assigned.

Section 4. The echool committee of any rity, town or school district
may, to meet its abligations under section rhreé with the approval of
the department enter into an agreement with any other schoo! commit-
tee to jointly provide special education or, subject to the consent of the
parent or guardian affected thereby and thjc‘_‘(t to constitutional limi-
tations, may enter into an agreement with any public or private schoal,
agency, or institution to provide the necessary special education mthm
the city, town or school distriet.

In the case of an agreement between school committees to jointly
provide special education, said agreement shall designate one city, town

or school district as the operating agent. Funds rereived hy auch oper-
ating agent from other cities, towns or schinol districts or uppmprmtﬂd
by such operating agent for the purpeses of euch ngreement, in addition
to gifts and grants shall be depositerd with and held a1 a separate nceount
by its treasurer. The srhool committee mayv apply said funds to the
costs of programs operated pursuant to the agreement without further
appropriation.

Section 5. Any school committee which provides or arranges for the
provision of special education pursuant to t! - provisions of section three
shall pay for such special eduention personnel, materials and equipment,
tuition, room and board, transportation, rent and consultant services
83 nn:' necessary for the pmvlsmn of surh sperinl education,

A school committee which incurs costs or abligations as a result of
gection five of chapter one hundred and seventv-one B of the Cieneral
Laws, inserted by sectinn eleven of this act, chall inrlude within its
budget for its fiscal year which inrludes September firat, nineteen hun-
dred and seventy-three, and annually thereafrer, an amount of money
to comply with the provisions of said chapter.  Said amount shall be
added to the annual budget dpprnpﬂ iien for school purposes in ench
city or town and shall be a portion of the niount necessary in such city
or town for the support of public schools for the purposes of, and en-
forceable pursuant to, section thirty-four of chapter seventy-one, not-
withstanding any general or special laws or charter provisions which
limit the amount of meney that may be npprapriated in any city or town
for school purposes,

Section €. Behool committees shull ninuallv report to the department,
pursuant to regulations prnmulp ted by the fl?p wrtment, the assignment
by sex, national origin, cconomic status, race and religion, of children by
age level to spreial education classes and the distribution of children re-
siding in the district by sex, national origin, economic status, race and
religion of children by age level. Within any achool district if in any
special education program there is o pattern of ass signment throughout
the district on the basis of sex, national origin, economic status, race or
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distribution, the department shall notify such school distriet, of its prima
facie deniul of eqiwl educationzl opportunities. The department shell
hold publie hearings to inv zate into such prima facie denial, at which
hearings the local school district must show that such di’ proportion is
necessary to promote g compelling education interest of the children
affected and of the commenwealth. If the local schoal district fails ta
make such shewing, s denial of equal edireational opportunities shall be
declared by the department and it ghall order said district to submit it
plan to eliminate such denial to be cflective 1or the school vear immedi.
ately following such declaration and order, If in the view of the depart-
ment the plan submitted is inadequate, orif imrlementation of said pian
proves inadequate, the department may request the attomey general to
proceed to the superior ccurt for all necesaary injunctive and other re-
lief. 1f such prima facje denial has eantinued without elimination for a

religion of the students which iz substandally disproportionate from the

period of two consecutive years in any echool district, any person resid-
ing in such school distriet may bring suit in the superior court of hia
residence to determine whether thers is such adequate justification for
the prima facie denial, and in the event there ig not, to obtain the necen-
sary and appropriate injunctive or other relief.

Section 7. No results of standardized or local tests of ability, apti-
tude, attitude, affect, achie ‘ement, or aspiration may be used exclu-
sively in the sclection of chiidren for referral, diagrosis, or evaluation,
Such tests must be approved by the department in accordance with repu-
lations issued by the board to | nsure that they are as free a3 possible from
cultural and linguistic bias or, wherever necessary, separately evaluated
with reference to the linguistic and culturg) groups to which the child
belongs. '

Section & 1f a schaol age child with special nesds attends a schaol
approved by the department withiy, or without the city or town of rosi-
dence of the parent or guardian, the school committee of the town where
the child resides may be raquired by the department to provide Lruns-
portation once each day including weekends where applicable to and
from such school while the child is in attendance. The city or town
providing transportation under this foction shull be reimbursed ac-
cording to the prov stond of =eetinn thirteen.

Section 9. The department, after consultation with the departmenta
of mental health and public health, shall define the circumstances in
which school eommittees muy be required to provids special classes, in-
struction periods or other speeisl edueation programs for gchool age
children with special needs and shall provide standards for class size,
curriculum, personnel and other pspects of special education for such
children,

Seclion 10, The department mav. on an annnal repewal basis, upon
the request of the parents or runrdians and the recommendations of o
local echool committee and a regional branch of the divi on of special
educatian, and with the approval of the steretary of edueational affairs
iefer eailiren requiring spretal edueation ta ANy institution within or
without the commonwenlth which nffers curriculun, instruction and
facilities which ure appropriste to the child's needs and whieh are ap-
proved by the department under regilations preseribed by the drpart-
ments of education, mental health and pubfe health, The eurrieulum
at such an institution must for approval be equivslent, insofar as the
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departiment deems for ible, 1o the cursieulnm for ehildren of comipira-
ble age and ability iy the public sehiocds of thas ennmgonwrs

E’u’f.i';‘“-‘ ;‘;l'[i!‘; (B TEITER el =t e e Enen s -t deternne thie
niture and extent of o chilj's special needs, =hall reqiire the loe) st-ha]
cominittee el regionnl advisory o] 1o prepere aned subait nlins
detailing the thue necied 1o e=tablish Gietlithes wdoiare for chiskdren
peds B the Gy, Town or seboal d6 e where the el

1l aseertaan whether o foifit ! iht?i‘l:('iiu“
Iable or when o e foedities I i
twlhete the

tany by

!

with speeinl o
resides, and -

Pt

s hele vl
(lnl[i Wit =he

Progrns are nvy
able in the citv, towy or sehinl Jie
needs pesides [Ty wlog
chtld shall be placed 1 the
mined by the department. [ depiors
Lation the circurnstances in whiel, it shedl b Direet v re o
placement of elildren in ~uch e et o dieation prog e, gl by stan-
dards avuilable 1o the public deterniine the methon« gl order of suel
placvinents; provided, low ever, this nocchald shall be dendod necess 1o

any pre !

=%+ 7
HE L

e vrorTnng vy
arnt =hall further doehe by rigrn-

Bl for e

16St e

ram operited by the departient of menta) Lhealth, pablie
health or public welfare to which in the jwlgment of the operating .-
partment the child ~hould be admitted, :

The expenses of the instruetion and ~upport actuadly rendered or fure
nished to such children with pecial revds inelading their ee ary

avelling expenses, whether daily or otherwise, hut pot exeeedinge ordh-
Vo ble compensation therefor, newy be paid by the eam-
monwealth; but the department shall jesne regulations jointly with the
departments of menta) health, public health, vouth cervices and publie
welfare defining the circumstances in which the eommonwealth shall
bear all or part of such cost, th cumstances in whirh schonl eom-
mittees shall be required to bear part ar all of such east, and the ejr-
cumstances in which a parent or guardian may be required to reimbires
the commonwealth for part or all of such cost: provided, however, that
in no cvent shall the cost to the school enmmiittee for placement undler
this section be Je~s than the average per pupil cost for pupils of comnparg-
ble age within the city, town or school district: and, provided further,
that in determining the enst 1 the parent ar guardian, if any, no charpe
shall be made for any edueational cost but anly for support and eare,
In determining the cost to the parent or gardian the departme .t shal)
apply eriteria which take intn aceannt refative ability to pay,

The department shall diriet and supervize the edueation of all cueh
childen, and the commis-ioner of eduention =hall stare in Li- annual
report their number, the coct of their instruction and support. the mag.
ner in which the money: Appropriated therefor has by, expended, to
what extent reitabursed and such other mformation ws he deems i
portant,

Sfﬁhing contuined hiervin ~hall affeet the COLtL ] ;nllthurif_\’ of the
departments of mental health nnd pablie Realth over all noneedue.
tional programs and all treatinent for residents or paticnts in inetit.
tions under their contro,

Section 11, The department ;- hereby suthorized to conprrate with
cities and towns which establish recreation progrums for schoo) age chil.
dren with special nerds, )

Such programs shall be under the direction and approval of the diy
gion of special education, and the department shall reimburse said cities

ot

-
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and towns for one hslf of the cost thereof, including transportetion of
snid children to and from the site of such program on each day enid
program 18 held. The depertment shall also fully reimburee a city or
town in which said children are residents for the cost of transportation
to and from recreation programs at any state focility whose recreation
programs are approved by the department for the purposes of this
section.

Sectivn 12, The department shall establish and maintain a school
department for school-age children in esch institution under the con-
trol of the departments of mental health, publie health and youth ser-
vices which provides support and eare for resident children with special
needs, acting jointly with the department which has control over the
particular institution; provided, however, that appropriations for the
administration of said school depgﬁments shall be administered by the
department of education.

Each such school department shall be administered by a director, ap-
pointed jointly by the commissioner of education and the superintendent
of said institution.

Each such school department shall have such staff as the department
and the department which administers the institution involved deem
appropriate.

Such school departments shall operate pursuant to regulations estab-
lished jointly by the department and the departmert which administera
eaid institution. Nothing contained herein shall affect the continued
authonty of departments operating such institutions over all non-edu-
cational programs and zll treatment for residents or patients in institu-
tions under their eontrol.

The director and staff of such school departments shall be employces
of the department of education, which shall assume the costs of all as-
peets of the educational programs in such departments. Said school
departments may operate twelve months of the vear. The salaries of
school department personnel shall be paid at a rate at least equivalent
to that of the average statewide public school salaries for comp rable
personnel employed in the publie schools, as adjusted to account for
the longer school vear in the school departments. The total employee
benefits accruing to such personnel in vaeation, sick leave, tenure, and
retirement benefits shall be similarly comparable to those of publm
school personnel, as adjusted to account for the longer school year in
the school departments. Nothing contained hersin shall operate to re-
move from employment any cducational personnel already employed by
any institution now under the sdministration of the department of
mental health, public health or youth services, or to reduce their salaries
or other Pmpln} ee benefits, )

The per capita expenditure on edication programs in such school de-
partments shull be equivalent to or higher than the average expendituro
for special education programs in the public schools of the eommon-
wealth less the avernge transporiation costs. Said average expenditure
shall be computed annuslly by the department of r‘dufatmn

The eity, town or regional school distriet in which « b sehool-ape
child in ;m}' institution deseriberd hereinabove would ro Em.f.lly be eligi-
ble to attend school shall pay to the commonwealth the cuzts of the edu-
cation of said child in the schoonl department of said institution in an
smount determined according to the regulations issued under section
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h ten; provided, however, that said pavment for each such child shall not
belesa than itg Average per pupil cost for pupils of comparable age within
the said city, town or school district, The amount due the comman-
wealth ench vear shall b acdiicted from il aunual distribution to sajd
city, tewn or school district pursuant te section eighteen A of chapter

fiftv-right, )
ection 13, The cost of instruction, training and support, including \
the cost of special education personnel, materials and equipment, tuj-

tion, transportation, remt and consultant gorvices, of the children in

epceial classes, | struction periods or other Programs provided under

gection three shall, for the smount by which sych costa excead the

average per pupil expenditure of the city, town or school rict for

the education of children of comparable age. he reimbursed by the

commonwealth to the city, town or school district as provided in sec-

tion eighteen A of chapter fifty-eight; provided however, that the

amount of such reimbursement for egel; special education pupil in the

city, town or school district shall not exceed one hundred and ten per

cent of the applicable state average expenditure for each epecial educa-

tion pupil minus the state avernge expendityre per public schoo) pupil,

ln determining the applicable stnte Bverage expenditure for each sperial

education pupil for the purposes of this scction the department ghal]

differentiate between types of Programs on the basis of the amount of

time a child Tequires special programs outside of the regular classroom
to meet his particylur needs and the ratio of personnel to pupils required
for such programs. Such reimbureement shall be made only after ap-
proval and certification by the department, that such expenditures are
reasonable and that funds for such special education pertonnel, materigla
and cgnipment, tuition, transportation, rent and consultant ECTViCces
were aciually expended and that such eperial education classes, instruc.
tion periods anc{lather Programs have met the standards end require-
ments prescribed by the department. The costs for each special edie

cation pupil shall be “reimbursable expenditures”’ within the meaning
of chapter seventy, in an amount not to exceed the average per pupil
expenditure for snid city, towp, or school district, and shali be reimbursed
under said chapter,

The department shall reimburse a city or town in whirh a child re-
sides who attends o clinical nursery schng) established undler scction
twenty-seven of chapter nineteen ar & child, whn, because of insufficient
claasroom space in g clinical pursery school, attends a clinjrn] nuraery
school, day care center or other institution for the eare, education -or
treatment of retarded children conducted by an asceredited school or
college within the commonwealth, us provided in Faid sectinn twenty-

seven, or a retarded person who attends an educationgl, habilitatinnyp]
¢r day care program or facility of the department of mentn] health, as
provided under £ection twentv-eight of ¢aid chapter ninetcen, by pay-
Ing one half of the cost nf the transportation of each such child and the
fuil cost of each such adult to and1Fm syeh eduratinnal, habilitational
or day care program or facility, a¢ the case may be, one each day sajd
school is in gession, ,

Any reimbursements made to cities and towns under this section ehall

be made to the school committees of cuch cities and towns and shall b

applied to the costa of Programs provided for under this chapter with-
out further Appropriation,
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Seetion 14, The =t

te treasurer shall annually, en or before Novem-
ber twentieth, pay, under o €
el L

s wwraph (3) of cubzection (b) of section
thteen A of clapter fifty-eight, to any city or town or regional =chnal
district such sums as may be certified by 1ha comimizginner of education
nt of #pevial equiprrent purrh , leased and muintained or

er special imstruction perivds eondueted as provided in see-

tjun tiuo,
EECToN 12, The fir

tosentence of section 1 of chapter 76 of the
- we antended by chapter 400 0t the acts of 1050, is | reby
nserting in line 22 afier the word, * impeacticable,”
¢ of section three of chapter seventy-

Goenera] Taws
further amended t
the words, “subject to the provisi
one H',

SEcTion 10 Subd chapter 76 s hereby amended vy striking out sec-
tion 11 and inzerting in place thereor the fullowing section: —

Nection 11, Auy city or town which provides instruction to any child
who ix nresident of an institution and who was not theretofore a resi-
dent of such city or town may recover from the commanwealth the school
expense incurred by reason of the school attendance of such child to be
determined jointly by the school committee of such city or town and the
depurtnent of edueation or, in cnse of their dis greement, by the pro-
bate court. The umount recoverable by & city or town under this sec-
tion =hall be limited to the annual per pupil cost of education as deter-
mined under section ceven and no costs shall be reimbursed under this
seetion which ure reimbureable under section thirteen of chapter seventy-
one H.

SEcTIoN 14, Thedefinitinn of “approved schoo! projects” in section 5
of chapter 645 of the acts of 1048 is hereby amended by inserting after
the recond scentence the following sentence: — No school construction
project shall be an approved schonl project unless and until the school
burlding assistance bureau and the division of special edueation in the
department of education are satisfied that adequate provisions have been
made for children with special needs as defined in section one of chapter
geventy-nne I3 of the Genern] Laws '

SECTION 1A, The secretaries of the executive offices of human ser-
vices and edieation shall jointly submit an annual report to the governor
and the general eourt eviluating the suceess with which the depart-
ments under their adminictration huve tooperated in the implementa-
tion of thi= set together with any recommendations for improving the
ability of the comnionwealth to mect the needs of children with specinl

e

=1

TIoN 16, A child who is in w cpreial edueation program as of the
effective date of this net chall be pre=umed to be appropriately assigned
to said progrim until an evahiation pursuant to the provizions of see.
tion three of chapter seventy-cne B of the General Laws, inserted by
fection eleven of this act, indicates that another program would benefit
gnid child more, .

SrEeTion 170 No child with special needs in a special eduention pro-
gram cn the oflnotive date of this net shall be removed from aid pro-
gratn heds in withoat the written congent of the parents, puardianz, or
pereons with enstody of <ajd etald,

SECTION 180\ wchool eomuittee shall not he re=ponsible for maore
than the average per papil cost for punils ofswcompurable uge within the

respective ¢ity, tewn or sehool distriet as jts share of the cost of con-
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The Commontoealth of €9assachusetts 178.

Advance copy 1972 Acts and Resolves
JOHN F. X. DAVDF{EN, Secretary of the Commonwealth
Acts, 1972, — Cuar. 767, 707

tinuing placement for those children with special needs enrolled in an
inztitution with his tuition paid by the commonw enith as of the effec-
tive date of this act.

SecTion 19,0 Departments i-s

pursuant to chapter

seventyeone B oof the General 1 section eleven of this
act, shall make such regulutions ava : ouths prior to
the effective date of the ot for revies by 4 committee appointed by the

board of education for <uch purpusc,

] y Said committee shall be repre-
Fentitive of the severnl tvpes of 1

rving children with
gpecial noeds, baot) lude menibers ex-
perienced in providing cducatioral services to the several existing cate-
gories of special needs. Said committee shull further include members

ith-speciul needs, Lotk in public programs
and private progranis, memb 0 are regular classroom teachers,
menibers wha teachers primarily of chillren with gpecial needs and
niembers r ating apy other groups direetly affected by this act or
in the iniplementation of pr [
aid committee shall indlude for
ecial needs on the effect

U ons now
ate, el =hail

rrams for children with
wh statutory cutegory
‘¢ date of this act at |

viedgeable and experienced in working with such cate-

of children.
¢ 20. The members of o regional special education wdvisory
council, established by soction two of this act, fit crented shull con-
sist of five members appointed for 4 one year term, five members ap-
pointed for 4 two Year tern, and six members appeiuted for a three
year term. , 7 o

~ Section 21. The amount reimburzed to a ¢ity, town or schonl dig-
trict under section thirteen of chapter geventyaune B of the General
La-ve, ipserted by section eleven of this act, combined with reimhburse-
ments for special education programs under chapter seventy of the
General Laws shall not be less than reimbursements for special educa-
tion programs received for the fiscal vear nineteen hundred and seventy-
four, until and unless said city, town or schaol dixtrivts qualifies for a
lesser amount after Septemben first, nineteen hundred and seventy-
nine.

Section 22, The provisions of this act are severable and if any pro-
ision shall be held unconstitutionul by any court of competent juris-
ns of such court shall nut affect or impair any of the

maini S1015. ) 7 ) i
Sec:iox 230 This net shall take effect on September first, nineteen
hundred and seventy-four, Approved July 17, 1572,

Chap. 767. A~ ACT EsTABLISHING LIENE FOR MOTOR VEHICLE RE-
PAIRMEN AND PROVIDING FOR THE PRIORITY OF SCCH 1.IENS
AND FOR CERTAIN RIGHTS OF REPOSSESSION RY LIENORS
AGAINST OWNER» OF MOTOR VEHICLES TNDER 5UCH LIENS,
Be it enacted, etc., as follows:

Chapter 255 of the General Laws is hereby amended by striking out
section 25, a3 appearing in the Tercentenary Edition, and inserting in
place thereof the following section: — )

- Section £6. Persons maintaining public garages for the storage and
care of motor vehicles brought to their premises cg placed in their care
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DEFINITIONS

Resource Room (Center)

An area vithin an elementary neighborhood district eor secondary

school staffed and equipped tn provide services to any child with specia
needs for any segment of his (school) day. 1t is a service to L:idge

the gap between special and regular educatien.

CET - Core Evaluation Team - It's composition includes:

1. A chairperson who shall be designated by the Administrator
of Special Education from among the members of the CET.
2. A registered nurse, or social worker with a master's degree in

social work or a certified guldance or adjustment counselor.

Massachusetts.

4. A physician or his designee (another physician or a registered
nurse.)

5. A certified or approved teacher who has recently had or
currently has the child in a classroom or other teaching
situation.

6. An administrative representative of the local school department.

7. A parent of the child.

8. The teacher who will be primarily responsible for teaching the
child as soon as the identity of such teacher is known.

9. The primary person who will be assisting the teacher (8) in

implementing the child's educational plan.

195




180.

10. Upon the request of the child's parents and at their expense,
any professional outside the school system whe is currently
workipg with such child.

11. Others as deemed necessary by the chairperson. Parental

consent is required before requesting a specialiat. Specialists

must be certified, licensed or board-registered.

Full Core Evaluation

Assessments conducted by the full CET who shall meet to write the

educational plan for the child who has been evaluated.

ntermediate Core Evaluation

Asgessments conducted by less than the full CET but including

parent and teacher.

Svaluation -~ Consists of the Following Assessments

a. Child's educational status - by administrator

b. Analysais of child's specific behavioral abilities

c. A statement of school readineas

d. A statement of child's behavioral adjustment, attentional
capacity, motor coordination, activity levels and patterns,
communication skills, memory and social skills -- assessments
b - c=~dby a certified teacher.

e. Health =-- by physieian.

f. Psychological ~- by certified psychologist.

g. Home & family -- by nurse, guldance or adjustment counselor,

gocial worker.
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h. Additional specialists as requested.

Educational Plan

An individwal plan written by the CET and the Administrator of
Special Education which basically includes the following elements:

a. A specific statement of what the child can do.

b. A specific statement of what the child cannot do.

c. A statement describing the child's learning style.

d. A statement of what the child can reasonably be expected
to achieve listed in order of priority with time frames.

e. A statemcnt of types and amounts of services iIn terms of hours,
periods or times per day or per week.

'f. A statement of necessary materials and equipment.

g- A statement of whether services should be provided in a

classrcom setting, in a small group or on an individual

basis.

Special Education

Everything which i1s required to be provided to a school age child

in need of special services pursuant to his educational plan.
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182.

WAKEFIELD PUBLIC SCHOOLS
WAKEFIELD MASSACHUSETTS 0©1880

ION REFERRAL

Evaluation referral requires the completion of
Forms 01, F-1 and F-3. If nc information is availabl
a particular entry, enter NONKE. Ideutification information

is found in cum, class and health records.

198




CHILD'S NAME _

List teachers of cuiid this current school year.

Intelligence Tests (List All)

Name and Form Grade When Taken

Achievement Test Summary: Test

Vocabh.

Reading Comp.

| Caps.
Punctuation

Usage

Map Reading

Graphs & Tables

W/S Skills

Ref. Materials

Math Concepts

5l
S| Probl. Solv.

Physical Factors -- (Data Obtainsd From Health Cards)

Eye Test Passed Falled Date

Left

Right

Hearing Test
Left - —
Right —

Hearing Aid Worn

Glasses Womm

Speech Normal

Frequent Complaints
of Illness

Frequently appears
Tired e

Appears in Poor
Physical Condition




- 183.

Summary of Services and Program Modifications Made by the School to Meet the Naeds
of this Child.

fear Personnel Iype of Service Amount of Time - Week or Day

lction taken by counselor toward control/solution of this situation: _
)Jate principal was informed: ) - - i

iction taken by principal:

'rincipal's Signature: e - Date

ecelved by SPED Office: ___ =~ ,,,f,—~— Date

200




Child 1s the: 1 2 3 4 5 6 7 8 9 10 oOutof: 1 2 3 &4 5 6 7 8

9 10 children. (Circle appropriate numbers.)

Attendance: (To Date of Referral)

Present 7 Absent

Teacher's Opinion Of: Conduct __ Effort _

Mark --- Good -~ Fair -- Poor
Entered present grade ___ from another community: Date o _
Community ) )
Entered present grade . from a private school: Date e
School i,

Entered from a special needs class: Yes No

Check Services:

Receiving Now Past Date

Psychologist

School Adjust. Coun. _ - — i, i — — -
Remedial Reading _ e — — —

Speech & Language . o ) _ - —— - -
Tutoring _ i} . N — -
Guldance Counselor I e — -
Learping Dis. o _ _ — - -
Resource Room 7 . :7 - —— - -

Does the student receive uny other services? Name? (Example: Title I Program,

Summer School, Remedial Program, etc.)

Has the student been receving passing grades for this schuol year?

Yes No

e —— e

Q ~ e s




CET/786/F
P#e 1 of

T ek

184,

i 2 3 4
(BY SFECIAL EDUCATION
ADMIMISTRATOR)

(BY SPECIAL EDUCATION
ADMINISTRATOR)

BIRTH DATE
MONTH

DAY

AGE
¥YEARS MONTHS
g . — — = —— — — — —
no. stroat _ . R
TELEPHONE NUMBER
{area cade) numbar
e = =

- - - TELEPHONE NUMBER T o )
{area cade) numbar
na, T — streat B B . _

"i&‘ﬁ%&

C e VALY

) ) - i o TLLEPHONE NUMBER o T
(area code) number

JHK ADDRESS

no,

L S

stroat

city

state

zlp coda

POSITION

"IN 'WHAT CAPACITY DO YOU RNOW THE STUDENT?

HOW LONG HAVE YOU KNOWN STUDENTS
MONTHS

L:_;EFHE.H\}E Nuhééﬁ (area éadé) numb;r i YEARS
O

Aruitoxt provided by Eic:



185.
CeT/r86/F1 CET #
Bage 2 of =
| (Ploase Inclicate the sp@:m: réasons andfééf'imtlpg
] ngun: Sﬁi}ulﬁ .1395 an uafuatign 3 E ;

(S
e, —= - ———— e — = —_— — _ - — _ _ _

5.2
e o ———————— — - _ —
e T T — — = = ——— = - - __ - _
e IS — = T T = e e == ——— - == == = =

5.3
e e e e T T e e e e - _ — _ - .
e, — — - B = = — — — —= = = - —

54
e, e . — T e e e T e——— = s = = = == =
e T e e e e = - - -~

EGNTINUED Of NEKT F‘ﬂGE
(anach extra sheot ir n:ec!e:l)
5 - - - — s
dirnen d,a-nemmn'* mﬂf tha ghqvg-ﬂs:_rdm'm:ns

W EATR \his s'mmﬂ ‘ns’u s whiat

ra% ,ﬁnamr

i I — e —— = = —— — - — —
82 ) N N ) o ] ]

~ . _ _ _ - . _ i S . F. N _ _ _ _ ——
6.4

D I = = —— — ———— —— — -
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CET/766/F-3 B ) o = = = h ~ =T
i B CET #
page 1 of — -
1 2 3 4
EDUCATIONAL STATUS AND HISTORY SUMMARY
1. A COPY OF THIS COMPLETED SUMMARY SHOULD BE RETURNED TO THE SPECIAL EDUCATION ADMINISTRATOR
BY - -
fqate
2, SUMMARY PREPARED ZY - - ) B )
name o pasition in schoaol
3. DATE OF REPORT - )
month day o o year

4, EDUCATIONAL STATUS AND HISTORY SUMMARY (10 be prepared in narrative form)

4.1  Statement of current status: state current program, teacher(s), abjectives, and other supportive information

4.2  Overview of student’s success with current program: strengths, physical constraints, learning style, ete.

4.3 Educational history: including types of programs, noninstructional intervention, transfers, instructional support

services, medication, health, and any other previous referrals,
0 EGNTINQED ONNEXT F’AGE
o (attach extra sheet if necded)
"5, SUMMARY OF EDUCATIONAL HISTORY

, &
|
6. COMMENTS

2 SIGHATURE

U

COMTIHUED ON NEXKT PAGE
{attach extra sheat If needed)

i DATE

O

ERIC ’
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SCHOOL OFFICIAL (Prl;‘lélﬂali Headmaster, or Dasignes)
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FROM:

187.
WAKEFIELD PUBLIC SCHOOLS
WAKEFIELD MASSACHUSETTS 01880

September 5, 1975

Pupil Services Staff
Mr. Rudy A. Feudo

Master Calendar - Meetings

Improved communications and exchange are not only mandated
but are neecded more than ever to understand and work under
Chapter 766.

The schedule for each group is posted and chairmen will
advise you of time and place. Chairmen are rémindéd to forward
a brief written digest of individual meetings.

Total Staff Meetings will be held in the Atwell Library
at 3:15 PM on the dates specified.

Agenda items may be submitted at any time prior to the

meetings.

Psychologists and SAC = Mrs. Vinal

td
[

Group

Mr. Generazzo

Group C - Speech & Resource (MR-ED)
Group D - LD & Reading ~ Mr. Sweeney
Group L - Nurses & Attend. Officer -~ Mrs. Schmidgall
Group Meeting Dates: 10-20-75, 11-17-75, 1-19-76, 2-9-76 & 4-12-76.
Total Staff Meeting Dates: 9-22-75, 12-15-75, 3<8-76 & 5-17-76.

éc: Mr. Colucel
All Prineipals
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WAKEFIELD PUBLIC SCHOOLS
WAKEFIELD MASSACHUSETTS 01880

QUARTERLY PROGRESS

the Educational Plan For:

— Pupil School  ~ Grade

Iacludes:

SAC Counseling — ATTAINMENT OF OBJECTIVES

Speech i |

Your child's progress in relation to his
own ability and effort is marked as
follows:

G == Good Progress
P Some Progress
N Not Making Progress

Physical Education | |

Learning Disability [ ___ |

Performance is marked as follows:

______ Math —J

______ Typing 1
Other Areas (Specify) | |

Consistently

= Most of the time
- Some of the time
== Little of the time

¥k % % % N % % X N N N N Ok N N N N

B N e

EXAMPLE: __ Speech fé;;?l = Good Progress ~ Consistently

Comments : _ — ] R

This report accurately states the student's educational status and attainment of
objectives during the time period _ . _to _ _ .

SIGNATURE: ___ - . _ ___ DATE: ______

" Liason

QUARTER 1 2 3 4




189.

WAKEFTELD PUBLIC SCHOOLS
WAKEFIELD MASSACHUSETTIS 01880

TO: Res§9ﬂdenzg
FROM: Mr. Rudy A. Feudo

RE: Evaluation/Survey

The Resource Center Program has been initiated in
the Wakefield Public Schools to extend and improve services
for our children with special needs.

Pleage complete and return the form to the SPED
Office on or before February 12th, 1976.

All copies are confidential and require no

identification or signature. I would appreciate your comments.

207




190.

RESOURCE CENTER PROGRAM

7EVALUATIGE/SURVEY

(Resource Teachers/Aides)
YES NO

1. Are the facilities equivalent to

the self-contained classrooma?

2. Are there any noticeable positive
changes in the attitudes of

Resource Children?

3. Do you feel Reaource Children are
gaining soclally and are being

.———accepted by their peers?

4. Are you receiving cooperation

and support from staff?

5. Are behaviors disrupting any

programs in the other classrooms?

6. Are parents very supportive of

the new Resource Program?

7. Are more students making use of

the Resource Center?

- 208




10.

Has outside behavior improved by
allowing Resource Children to walk
to achool?

Would you prefer to return to a

self-contained classroom program?

Do you have a positive attitude
(good feeling) toward the new

program?

Are there any changes wh.ich

merit immeﬂiate conaideration?

Your comments are welcomed.

209

191.

i

e



1.

RESOURCE CENTER PROGRAM
EVALUATION/SURVEY

(Ancillary Staff)

Do you find the central Resource
Area an improvemant in providing

your services?

Are behaviors improved because
of the presence of additional

staff and students?

Are children reluctant to come

to the Resource Center?

Are you able to provide services

to a greater number of children?

Are you or your services inhibited

in any way by the Resource Center?

Have you observed increased staff

activity in the Center?

Are there changes which merit

immediate attention?

210
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193.

RESOURCE CENTER PROGRAM
EVALUATION/SURVEY

(Administration)

YES No

Do you feal the Resource Program
is woiking?

Do you feel that special needs
students are recelving adequate
services?

Do you feel that regular staff are
totally supportive of the Resource
Erﬁgfam?

Do you feel we are making more

effective use of staff?

Have parents responded favorably
to the program?
Have there been any adverse comments

by parents of regular class children?

Has mainstreaming created any

conflicts in regular classrooms?

e



8.

10.

Have there been any unusual
disruptive behaviors by special
needs students?

Are more students being referred
to the Resource Center?

Are there any changes to consider

or recommend at this time?

Your comments are welcomed.




RESOURCE CENTER PROGRAM
EVALUATION/SURVEY

(Trznsportation)

Has the reduced transportation
load effected an improvement in

your bus schedule?

Has travel time been significantly

reduced?
Are busses arriving on time?

limited bussing?
Has speclal bus overtime been

reduced or eliminated?

Your comments are welcomed.

213

195,




3.

, 196.
RESOURCE CENTER PROGRAM
EVALUATION/SURVEY
(Parents of Resource Children)
YES NO

Do you prefer the services of the
Resource Center for your child
rather than the self-contained

classroom?

Does the placement seem appropriate

at this time?

Is your child integrated into
general classes on a regular
basis?

Do you feel the program is
satisfying his needs?

Do you feel your child is content

(happier) in this program?

Have your contacts with Resource
Staff and teachers been helpful

and satisfactory?

)
-
o~



197.

7. Do you have a positive attitude
(good feeling) toward the new

program?

8. Are there any changes you would

recommend at this time?

Your comments are welcomed.




1.

RESOURCE CENTER PROGRAM
EVALUATION/SURVEY

(Parents - Regular Program)

v
je2]
Y

Are you aware of the Resource Center
Program for children with special

needs?

Do your children talk about new

students in theilr classes?

Have your children indicsted in any
way that they are pleased with the
new students?

Have you talked with your child's

teacher about the new students?

Do you feel that special needs
children in the regular clasgroom

reduces services to your child?

Have you vigited the Resource

Center in your neighborhood?

198.
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7. 4Ave you aware that services of the
Ressource Center are available for

your child?

Your comments are welcomed.

ERIC 217




RESOURCE CENTER PROGRAM
EVALUATION/SURVEY

(Teachers - Regular Program)

1. 1In your opinion are integrated
children with special needs being

accepted by their peers?

2., Has their presence reduced your

normal program in any way?

3. Do you find it difficult working

with speclal needs students?

4. Do you feel the children are

appropriately placed?

5. Are you visiting the Resource

Class regularly?

6. Are the special needs students
participating in your class ;fgg

activities? 5

7. Do you feel sufficient information and
orientation has been provided concerning

your special needs children?

~ 218




201.

Are you finding unusual behavier

problems with special children?

Do you feel that the Resource Center

1s operating to your satisfaction?

Are there any changes you care to

recommend to improve the program?

Your comments are welcomed.
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NAME ___

ADDRI S5

Cri™ (770 2 0 77 V4
gjg’*f DETTRE7 ?ééfﬁf,/,? § ;;/ 7/ oS 7 fﬂ 7

,@ -
%’éf&“éﬁ?ﬂﬁé c;,f? Oorcéesn
/52 5&?2;1&

nE gg/z’z?fé

rgéjai G O507

EDUCATIONAL PLAYN

~DATE OF BIRTH __

Ou the basis of the conference findings, and in light of the school’s
with the child's
team, conenng at least the following:

L. What type of educational facility? Regular Public School _

Vocational-Technical School

Privite Sciv sl

What regular class assignment is to be made? Grade

Teacher

special educational needs, outline the educationa!

s personnel and resources for dealing
p];‘m recommended Ly the iurfcrtnce:

== = ’
— = — = i
~—— , Departinent of M&ntal Healih Faeiliey _____ ,
(If regular puliic school, complete as many items below as are appropriate,)
= = ———y

H “nene’, indicate here and explain _>___

Approximate perce: . time in 1egular classes and activitics

(Foritems 1-7, if « ce provided is not sufficient, attach additional sheet.)

In which activities q.:d fh%a{s vill ehild participare vl repilur elass?

ning needs 1o

What speeial help or plan-
e atrang: © fon these periods (consider special, social and academic needs)?

220




What spedial in-school progra
area of speetal need, who w h
(=pecial class, individual tutoring, resource

203,

mming 1s pl
work w

med for ontside of the regular classroom. Indicare academie
child, approximately how much time, in what framework
room, etc.)

G. What social aspects necd to Le promoted, provided for,
adults, individual and group contact)? How will thig he

avoided, ete. (with students,
done?

teachers, other

=
=

What role
contact in

can parents play?  Consulting with schiool,

the school?

help with homework, ete. Who is their main

221 |

O
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(%)

o

Lle]

10.

What teacher 1s dicotly tespoasible for child's nead

204,

cmic and social welbme ot schoot>

Name of the rore evaluation team member desiennte:

. How are

I as conrdinator of this (hild's progiam,

follovw-up and review of the plan to be handleds

Other features or commens about the plan.
— T Home — (nmipf;nit‘mi T o
- o o ) B Chaimnan T
o Eg} EilftiﬂgicilEr_’ﬁjm‘lf'i‘;f i - U:h}-: I‘:-.nifiﬁ&.xé i T
Address of Conferenee Chatunan: . . N R - . e
Date of Couference with Parent: =~ — , — - e
RESPONSE OF PAREHNT = I'lease chrck one
L. 7] Taccept the educational plan outlined above,
2. O] Tdonot accept the educational plan outlined above. :
Comment s:

I understind that 1T may seek 0 sgoond opininog UPCU!E!X’;M;HJC evaluation as provided in the

Regulations,

ERIC

Aruitoxt provided by Eic:

Stanature of Parent of Guardion

Date

Please return to Conference Chairman at above addiess within 30 days,

aan U S



FROM:

(8]
o]
oy

WAREFIELD PUBLIC SCHOOLS
WAKEFIELD MASSACHUSETTS 01886

Rovember 7, 1975

Mr. Lucian J. Colucel
Mr. Rudy A. Feudo

Resource Center Proposal

I have prepared an informational packet for perusal
by the School Board before the presentation at the December
meeting.

The packet includes a listing of the schools
individually and by districts, some rationales for introduction
and the names of the pupils specifically included so that at
the presentation the emphasis will be on students rather
than numbers.

I have included notes on projected costs and a
sumnary. I would appreciate a review with you to determine
if sufficient data has been collated before the Board meets

with us.
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206..
WAKEFIELD PUBLIC SCHOCLS
Wakefield, Massachusetts

November 10, 1975

TO0: Mr. Lucian J. Colucel
FROM: Mr. Rudy A. Feudo

RE: Alternative Proposals for Improved
Application of Pupil Services
= A Reorganizational Plan -

The following proposals are respectfully submitted for consideration
and application to each educational level; elementary, grade six, Junior
High and Senior High outlining a plan to better meet the needs of childrer
in an educationally sound and egonomically responsible manner in close
observation and adherence to Chapter 766 regul. lons.

The thrust of the reorganization proposed is to provide both direct
services and mainstreaming for children with special needs. Additionally,
the impetus of Chapter 766 recommends integration to the maximum possible.

The alte:native delivezy aystem pfepnaed is not unique. vafiatiﬁns

Two proposals, by school district and by individual schools are
recommended for consideration and/or adoption immediately. The proposals
primarily keeps the needs of children foremost, and secondarily, will
provide maximum services with minimm or no increase in costs.

The current pupil enrollment by name, special needs, by district and
by schools are presented for your consideration and examination.

The Resource Center Proposals are submitted by district and by schools.

Tentative staffing is presented by district and by schools. Staffing
and the Resource Unit will provide direct services to children with
special needs within his neighborhood district or school.

The Resource Unit will be comprised of the Resource Teacher or Aide,
Reading Teacher, Learning Disabilities Teacher, and serve as a service
center for ancillary personnel, such as the Speech paople, Adjustment
Counselors, LD Physical Education Teacher, LD Typing Program, and at the
secondary level, include the Health Educator.

224
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- 2 =

CONSIDERATIONS

1. Proposals provide a Resource Unit in each district or in each school.
2. The child remains in his own district or neighborhood school.
3. Involvement of total current staff with SPED faculty.
4. Maximum integration and mainstreaming.
5. Pupils in Resource Unit as necessary, part or full time.
6. Bussing reduced or elimirated. Long bus rides discontinued.

a. By schools, no bussing necessary.

b. By district, minimal bussing.

c¢. Bussing continued for physically handicapped and "trainables."
7. Possible release of Mini-Bus for other purposes in the school system.
8. Teacher or aide available at all times in every building or district.
a. Crisis classroom for children with problems.

9. Resource room utilization for youngsters placed in prototype 502.9
(diagnostic program) for periods up to eight weeks.

10. Rasource room utilization by all itinerant and ancillary staff. Under
Chapter 766 regulations 508.1 and 508.2 - "programs shall be provided
in rooms which are at least equal in all physical respects to the
average standards of the rest of the public school" - "facilities
shall be such as to maximize the integration of such children into
the 1life of the school and to minimize the separation and stigmatization
of such children."

11. Mr. Paxxxxxxx, Franklin School and Mr. Loxxxxxx, High School would
continue with substantially separate classes under 502.4.

[
[
-

Tuitioned out pupils may be retained and their needs met within the
system: i.e. Paxxatoox, Stxxmoox, 0'Sxxx, Hixxxxx and others.

a. Costs may equal out or reduce new staff expenditures.
b. Tuitioned out expenditures exceed, $28,000.00.

225
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-3 -

ELEMENTARY SPED PUPILS

BY DISTRICT
7 7 (LINCOLN) (DOYLE)
(GREENWOOD) (MONTROSE) ( FRANKLIN) (Hurd) (Walton)
{Yeuell) (Dolbeare) (Woodville) (W. Ward) {Warren - 5t.J.)
6-MR *  3-MR *  1-MR *  4-MR *  4-MR
2-ED x 2-ED x 0-ED x 1-ED x O0-ED
20-LD + 17-LD + 20-1D + 23-LD + 20-LD

woow

-

TOTAL: 123 Children
Dok k k ok k Kk Kk ok ok ok ok h ok k hkk Aok kA ok ok ok ok k ok ok h ok ok kk ok hk ok k ok kLA
BY SCHOOLS

Franklin - Woodville

1
]
:
ot
et
Lo
La]
o
]

| ‘m
a1l

»E
o
il

B
1

Greenwood

* * 2-MR * ]1-MR * 0-MR
x 2=Ed x O-ED x O0=ED x 0=ED
+ 7-LD + 10-LL + 11-1D + 9-LD

* 3=-MR *
x O0-ED b4
+ 17-LD +

Lincoln - Hurd - W. Ward Doyle - Walton -~ Warren - St. Jos.

& 2-MR % 2-
0-ED x

4+ 11-LD <+ 9-LD
TOTAL: 123 Children

h h ko ok h Kk k & X h K Ak Kk %k ok Rk ok k ok k k ok h k k Ak ohk ok ok ok hkhk k kA hk Kk Kk ko

1. * and x -- Children currently in 502.4 (substantially separate.)
In three classes - two at Franklin and one at Montrose.

2. + -- Children maximally integrated. Services 2-3 times per week.
3. Lists do not include LD children in the Special P.E. and Typing areas.
4, Lists do not include Speech and Hearing, Visual or Deaf children.

5. List does not include trainable classes.
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RESOURCE _CENTER PROPOSALS

BY DISTRICT

{GREENWOOD - Yeuell) (MONTROSE ~ Dolbeare) (FRANKLIN - Woodville)

*  6=-MR * 3-MR * 1-MR
x  2-ED x 2-ED x O-ED
+ 20-LD + 17-LD + 10-LD

“teets Buchine Kludijian
iassi Clark Scott

1.2l 7 Cawley Morgan (Aide)
“reoory (Alde)

ducsing: 5 Bysging: 2 Bugging: O

{LINCOLN ~ Burd - West Ward) (DOYLE ~ Walton - Warren (St. Jos.)

*  4-MR % 4=MR
x 1-ED 0-ED
+ 23-LD + 20~-LD

"

Harris Natwig

Buckley Galvin

Peach Partridge
Barczak (Aide Richardson (Aide)

Bussing: 3 Bussing: 3 Total 123 Children
Buasing Total 13

h kR k ok ok ok ok Ak ok k ok hk ok ok ok hohkhhok hkk khkh kRN KKk kk khkhk ok ok kK&

1. Same application as proposals by schools.

2. Bussing would be limited to inter-district and reduced up to 90Z.

3. District applications may result in a larger number of possible MR and ED
children and necessitate a class situation where integration may be limited
because of the number of classrooms.

4. District application and bussing still retains some stigma.

5. District application removes children from their peers and neighborhood
benefits.
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EESOERGEiQENTER PROPOSALS

Y. SCHOOLS (Elemeptary)

Dogsl - AM Rossi - PM Clark ~ AM Clark - PM Kludjian - A"
Zinel - PH Tinel - AM Caviey - PM Cawley - AM Scott - PM
farczak, Aide Natwig X1 chardgons aAtlde Cleary, Adlde Steets

K 20DVILLE LINCOIN HURD W. WARD DOYLE

ficiilan = PM  Buckley ~ 8  Buckley ~ PM  Buckley = PM  Galvin - PM
srote = AM Harris - #M Harris ~ AM Harris - AM Partridge = i.i
ivrcan, Alde Buchine *A{de *Aide *Aide

¥ ALTON WARREN

Talvin = AM Galvin ~ &M

Tartridge - PM Partridge ~ M * Aides - New

*Aide *A1 de o

Ak KR ARk ok kR KRRk RN A AR AR g F R AR KR AR AR AR AR R R R KR K
!. Organization provides for spacial need? within the neighborhood school.

#. Teachers and/or aides avallaple at all tipeg for any youngster with problems.
3. Plan totally eliminates busaing for all bye the physically handicapped.

4.  Cost for additional aidgs fay be borpe by comparable savings effected by
transportation costs and 8ta.e reimbyréemap¢s-

5. Resource Center can be ys&d #¢ a diagnoSti. center or transition class.
6. Youngsters may spend part Oy 811 day in the center.
7. Area will provide a working facility fof apcillary persomnel.

9. Resource Teachers will he fegponsible for g{pdividual programs of children.
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PROPOSALS REVIEW

I Proposal A - By District
1. Re-assignment of Elementary SPED Staff

Reading Teachers
Elementary LD Teachers
Resource (SPED) Teachers
Resource (SPED) Aides

[P RV

i
M
el

nter-discrict Bussing

ED Busses must continue

<

o 5

3, Larger number of children per district may develop into additiona:
SPED classes, i.e. 5-8 children.

4, No immediate increase in costs unless #3 applies.

I1I Proposal B - By Schools

1. Re-assignment of Elementary SPED Staff
{(indicated above)

2. 5 additional classroom tutorial aides necessary.
3. Eliminates need for second bus.

4. All schools would have Resource Room services available to meet the
needs of all children.

The Mini-Bus is currently used in the lunch program, field trips and return
trips for St. Joseph's kindergarten.

Consideration of the use of a carry-all van for the individual use of the
school lunch program is under review.

k k k k k k k k k ok Kk Kk k k k ok k k & k Kk ok ok k ok k k ok k ok Kk k k kk k k kKR X




Proposal B - By Schools

A. Proposal eliminates need for second bus and driver.
B. Froposal recommends 5 additional tutorial aldes.

A. Bus and Driver

1. Retire Mini-Bus

2. Eliminate Driver's Salary $8873.00 -~ 507 Reimb.
3. Eliminate purchase of new bus (budget approved)

4. Additional expenses such as insurance, oil, gas, etc.
not included but entail savings.

B. Adides (Current Salary)

1. 5 aides @ $2.49/hour
50%Z Reimb.

$14940.00
7470.00

2. 6 hrs/day 30 hr/weeck 40 week/year
Actual Savings:

C. Aides (New Salary Proposal)

1. 5 aides at $5000.00 each
50%Z Reimb. -~ $25000.00 per year

Actual Savings:

230
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_12500.00

$ 6937.00

TOTAL
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ATWELL - RESOURCE CENTER PROPOSAL

All SPED services except Reading are to be provided in this Resource Unit.

gtgﬁf,;ﬁngiﬂeratiQng

LD Teacher (Rew)
Generic Teacher {New)
Aide (New)

Staff Services Available:

LD Typing Teacher

LD Physical Education Teacher
Speech and Hearing Clinician
School Adjustment Counselor

**ii**i*t*ii**ii***iii*i*t****i*****i*’

N. B-

Adjoining classrooms will facilitate services.

Home base provision for all Atwell special needs students.
Diagnostic program area as recommended by Chapter 766.
Maximal integration as possible.

Increased and improved educational services as prescribed by the Core
Evaluation Team:

a. 1-1 tutoring
b. group services
¢. maximum exposure to ancillary personnel

All costs reimbursable to town up to 110% of the average costs in each
program category under Chapter 766.

Current Enrollment

* 0=-MR
¥ 3-ED
+ 21-LD

Additional Trainable Class (substantially separate) may be necessary
because of chronological age requirements and increase of numbers.
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JUNIOR HIGH - RESOURCE CENTER PROPOSAL

All SPED services except Reading are to be provided in this Resource Unit.

Current Staff

A. Gxxx (MR-ED)

7o Cyxx (LD)

R, Dxxx- (SAC)

J. Tymxx . (LD-Type)

E. Waox (Health Ed.)

E. Cxxx (Alde)

Additional Services:

Speech and Hearing
LD Physical Ed.
Guidance Counseling

N.B. Passible need for additional staff based upon evaluation of current
integzation practices.

k k ok k ok k ok ok k k d ok ok ok hk ok ok ok Ak kA Ak h A Kk Kk Kk Ak khk hkk k ok kA K

1. Adjoining areas to facllitate services.
2. Home base provision for all special needs pupils.
3. Diagnostic program area as recommended by Chapter 766.

4. Increased and improved educational services as prescribed by the
Core Evaluation Team:
a. 1-=1 tutoring
b. group services
c. maximum exposure to ancillary personnel

Current Enrollment

* 6-MR

x Z3-ED

4+ 27-LD
xx i-Aphasic
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HIGH SCHOOL - RESOURCE CENTER PROPOSAL

All SPED services except Reading and the Trainable class are to be located

and provided in the Resource Unit.

Current Staff

T. Fexx (MR-ED)

R. Tuwx (LD-MR)

J. Dxx (LD-Type)
E. Woo (Health-ED)
Jo Myxx | (SAG)

Additional Services:

Speech and Hearing
LD-Phys. Ed.
Guidance Counseling
k ok ok ok A kk ok ok ok ok kh ok k ok Kk kh ok hkk khkhkhhk kA khkhkhkhk kh kK
1. Adjoining areas to facilitate services.
2. Home base provision for all special needs students.
3. Diagnostic area as provided by Chapter 766.
4. Maximum integration as possible.

5. Increased and improved educational services as prescribed by the
Core Team.

Current Enrollment

* 9-MR
x 32<ED
+ 22-1D
* k kK kA ok ok k ok hk ok ok hkhk Kk Kkk Kk kh kk kh k Kk h k Kk khkk kA Kk kk Kk kXX

Trainable class is not included by enrollment or in resource area,

Trainable class should be located proximal to an area easily accessible
to transportation, lavoratories and exlts.
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WAKEFIELD PUBLIC SCHOOLS
WAKEFIELD MASSACHUSETTS 01880

EFFECTIVE: September 3, 1975
ELEVATOR BUS SCHEDULE

STOP IEL. NO.  PUPIL DESTINATION

*6:45 8 Waxxx St. (FRI. ONLY) 245=-0xxx Criex Moxxx High School
%6:50 19 Coxxx St. (FRI. ONLY) 245-42xx Paxxx Coxxx High School
7:00 LEAVE HIGH SCHOOL PUPILS
7:30 11 Gexxx St. 245-830xx% Laxxx Maxxx Montrose
7:33 32 Pixxx St. 245-3xxx Maxoox Ruxxx Franklin
7:35 64 Maxxx Ave. 245-5xxx Tixxx Staxx Franklin
7:38 87 Grxxx Ave. 245-Txxx Toxxx Ohocx Franklin
7:41 17 Laxxx St. 245-9xxx Daxxx Coxxx Montrose
7:44 3 Pixxx Rixxx Rd. 665-4xox Bexxx Dexxx Franklin
7:47 5 Lixxx St. 245-8xxx Mixxx Saxxx Montrose
7:50 89 Myuxx Ave. 245-0xxx Thromx Clox Franklin
*7:53 8 Waxxx St. (MON.~ THURS.) 245-Oxxx Crxoxx Moxox High School
7:58 28 Roxxx St. 245-20x Maxxx Auxxx Franklin
*8:01 19 Coxxx St. (MON.-THURS.) 245-4xxx Paxxx Coxxx High School
8:04 LEAVE HIGH SCHOOL PUPILS
8:07 36 Woxxx Rd. 245-1xxx Chxxx Brxxx Montrose
8:11 34 Baxxx St. 245-6x%x Chxxx Buxxx Franklin

8:14 221 Alxxx St. 245=91rx Lixxx Haxxx Franklin
246-13xx
8:17 41A Goxxx 5t. 245=5xx%x Mixxx Moxxx Franklin

8:20 95 Chxxx St. 245-230cx Roxacx Nixox Montrose

8:24 51 Puxxx Ave. 944=5xxx Rixxx Dexxx Franklin




8:28
8:31
8:34
8:37
8:40
8:44

%8:48

12:00

12:05

17 Edxxx
7 Wixxx
307 Noxxx
19 Pexxx

19 Pexxx

217 Saxxx

217 Saxxx

32 Rexxx

202 Plxxx

38 Grxxx

22 Thxxx

K Vaxxx

Ave.

SE‘

Ave.

St.

St.

5t.

St.

Sti

St.

k % k k& k& & & & %

EL

EVATOR

245-1xxx
245<-9xcx
245-6xxx
LEAVE FRANKLIN PUPILS
246-0xxx
LEAVE MONTROSE PUPILS
Anxxx

(WED.&THURS.) 245-6xxx

(MON.-TUES.~- 245-6xxx Anxxx

FRI.)

944=2xxx Anxxx

245-3xxx Anxxx
LEAVE HIGH SCHOOL PUPILS
245-4xxx
LEAVE JR. HIGH PUPIL
245-5xxx Saxxx
246~0xxx Haxxx
LEAVE HIGH SCHOOL PUPILS
* ok k ok ok ok k ok hkk kk ok kokk kA
BUS RETURN
DESTINATION
PICK-UP HIGH SCHOOL
19 Coxxx St.
8 Waxxx St.
PICK-UP HIGH SCHOOL
2 Egzzxgﬂdg
202 Plxxx St.

235

Moxxx C
Lexxx An

Alxxx M

Dexxx M

Vaxxx

Vaxxx
Kuxxx

Doxxx

Maxxx Ke

Coxxx

Kaxxx

k ok k kK
TRIP

PUPIL

217.

Franklin

 Franklin

Franklin

Montrose

Triangle Scl.
146 Lawrence St.
Malden

High School
High School

High School

Jr. High

High School"

High School

* k k& & & & & %



2:55
2:58
3:00
3:03

*3:30

4:00

4:45

19

89 M

28
36
34

41A G

95

3o7

51

217

PICK-UP MONTROSE
Pexxx 5t.
PICK=UP FRANKLIN
Gexxx St.

Pixxx St.

4 Maxxx St.

; Grxxx Ave.

Roxxx S5t.
Woxxx Rd.

Baxxx 5¢t.

Noxxx Ave.
Wixxx St.
Edxox Ave.

Puxxx Ave.

PICK~UP TRIANGLE SCL.
MONDAY & FRIDAY

Saxxx St.

PICK-UP HIGH SCHOOL

236

Mixxx Saxxx
Thxxx Clxx
Maxxx Awexx
Chxxx Brxxx
Chxxx Buxxx
#ixiz Haxxx
Mixxx Moxxx
Roxxx Nixxx
Alxxx Mexxx

Lexxx Anxxx

Rixxx Dexxx

Anxxx Vaxxx

Bixxx



22 Thxxx Rd. Saxxx Coxxx
PICK-UP VOKE SCHOOL

38 Grxxx St. Maxxx Kexxx
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8:18

8:23

31

395
281
48

60
38
18
49

18

Prxxx St.
Baxxx Rd.
Saxxx St.
Saxxx St.

Saxxx 5t.

Laxxx Dr.
Haxox Rd-
Coxox St.
Woxxx Dr.
Woxxx Dr.
Roxxx Rd.
Plxxx-5t.
Emxxx St.
Crxxx St.
Jexxx Rd.

Rixxx St.

WAKEFIELD PUBLIC SCHOOLS
WAKEFIELD MASSACHUSETTS 01880

EFFECTIVE:

MINI-BUS

September 3, 1975

TEL. NO.
245-0xxx
245-4xxx
245-8xxx

245-6xxx

245-1xxx
245-2xxx
245-1xxx
245~ 1xxx

245=-Txxx

SCHEDULE

3 Coxxx Chldn.
Sty Wixxx
Roxxx Cexxx

2 Joxxx Chldn.
Eviooe Prxxx

2 Sixxx Chldn.
Roxxx Gexxx
2 Elxxx Chldn,
Phixx Pexxx

Shxxx Mixxx

LEAVE ST. JOSEPH'S PUPILS

(MON. ONLY)

245-6xxx
245-7xxx
245-3xxx
245-3xxx
245-43xxx
245-3xxx
245=-5xxx
245~-8xxx
245-6300x
245-7xxx

245-4xxx
245-0xxx

238

Rexxx Saxxix
Lixxx Osxxx
Jaxxx Prxxx
Joxxx Friaxx
Roxxx Shxxx

Dexx Grxxx

220.

DESTINATION

St. Joseph's

St. Joseph's

FRanklin

St. Joseph's

Franklin

Je. High

St. Joseph's

St. Joseph's

Franklin

Jr. High
Jr. High
Franklin

Jr. High



B:25 25 Vaxxx St. 245=0xxx Edxxx Maxoex Jr, High

8:27 LEAVE FRANKLIN PUPILS

8:29 8 Mexxx Rd. 245-5xxx Dixxx Vexxx Woodville

8:32 65 Oaxxx St. 245-0xxx Haxxx Mcxx Jr. High

8:34 229 Oaxxx St. 245=Txxx Paxxx Rexxx Jr. High

8136 50 Olxoex Naxxx Rd. 245-1120 Alxxx Kaxxx  Jr. High

¢:39 LEAVE ALL JR. HIGH PUPILS AT BACK

G:41 LEAVE WOODVILLE PUPIL

kod ook ok ko k ok ok ok ok ok ok ok ok ok ok ok ok ok ok kk k ok Ak ok ok ok ok ok ok ok ok ok kR K
MINI-BUS RETURN TRIP

IDE DESTINATION PUPIL

2:10 PICK-UP JR. HIGH Maxxx Kexxx

2:15 Voke High School Maxxx Kexx

2:30 PICK-UP FRANKLIN

2:35 27 Jexxx Rd. Lyxxx Dixxx

2:38 49 Plxxx St. Maxxx Caxxx

2:41 38 Woxxx Dr. Roxxx Shxxx

2:43 60 Woxxx Dr. Joxxx Frxxx

2:48 20 Coxxx St. Jaxxx Prxxx

2:51 21 Haxxx Rd. Lixxx Osxxx

2:55 11 Laxxx Dr. Rexxx Saxxx

1 2:58 48 Saxxx St. Shxxx Mixxx

3:00 3i Prxxx St. 2 Sixxx Children

3:08 18 Roxxx Rd. (MON. ONLY)  Dexxx Grxxx

239




2%2.

©3:11 ) 18 Bmoxx St. Paxxx Brxxx

3:14 PICK-UP ST. JOSEPH'S

3:17 381 Waxxx St. 3 Coxxx Children

3:19 503 Waxxx St. Stxxx Wixxx

3:20 509 Waxxx St. Roxxx Coxxx

3:23 65 Oaxxx St. Haxxx Mcxxx

3:26 229 Oaxxx St. Paxxx Rexxx

3:30 50 Olxxx Naxxx Rd. Al xxx Kaxxx

‘ 240
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WAKEFIELD PUBLIC SCHOOLS )
WAKEFIELD MASSACHUSETTS 01880
EFFECTIVE: January 5, 1976
TIME STOP TEL. NO. PUPIL DESTINATION
7:00 59 Rixxx St. 245=4xocx Mixxx Pixxx High School

7:03 36 Crxxx St. 245-6xxx 7 Commn. Group High School

g
:
£

245-2%xxx Roxxx Gexxx High School
7:10 22 Thxxx Rd. 245-5%xx Saxxx Coxxx High School
7:15 202 Plxxx St. 245-30x Anxxx Doxxx High School
7:23 32 Rexxx Rd. 944-2xxx Anxxx Kuxxx High School
7:27 26 Chxxx St. 245-6xxx 2 Comm Group High School

7:32 LEAVE HIGH SCHOOL PUPI

7:37 + 3 Pixaxx Rixxx Rd. 665-4xxx Bexxx Dexxx Atwell
7:40 185 Oaxxx St. 245-<5xxx Chxxx Trxxx Atwell
7:42 509 Waxxx St. 245-8xxx Roxxx Coxxx Atvell
7:47 48 Saxxx St. 245-8xxx Shxxx Mixxx Atwell
7:51 38 Woxxx Dr. 245-4xxx Roxxx Shxxx Atwell
7:54 21 Haxyx+Rd. 245-Txxx Lixxx Osxxx Atwell
8:00 LEAVE ATWELL PUPILS

8:05 117 Grxxx St. 245-5%x%x Suxxx Mcxx Greenwood
8:10 89 Myxxx Ave. 245-0xxx Thsoor Clxoxx Greenwood
8:15 LEAVE GREENWOOD PUPILS

8:25 217 Saxxx St. 245-6xxx Anxxx Vaxxx Triangle Wkshp.
Malden

9:00 LEAVE TRIANGLE WORKSHOP
146 LAWRENCE ST., MALDEN, 322-6xxx

9:45 38 Grxxx St. 245-4xxx Maxax Kexxx Jr. High

9:50 LEAVE JR. HIGH PUPIL

()
-
—
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10:00 Tues. & Wed. ONLY - PAgk~up Pexxx Byxxx, High School
Tag¢e to Noxux Ave, Train Station

10:23 Thursday ONLY ~ Mog-up Hexyx Soxgx, High School
Taye to 34 EsFXx gt

AR R R R R R R R R N Y LEEE R R E E E R R EEE R
ELEVAYTOR BUS REqgURN TRIP

DESLINATION PUPIL

1110 PYCK-UP gIGH gcHOOL Hexxx Soxxx
(4-T-W-F)

11:25 36 Bsuxx St, Hexxx Soxxx
12:00 PYICK-UP HIGH gcHOOL Workshop Group
12:10 Foxxx St,, Workshop
12:25 = 3% Chyxx St, O ppanklin Joxxx Cuxxx
1:50 PYck-UP HIGH gcHOOL Loxxx Class ONLY
1:55 5% Rl St, Mixxx Pixxx
2:00 3% Croex St, Comm Group A
2:05 2 Baxxx Rd, Roxxx Gexxx
2:09 2§ Chxxx St, . Comm. Group B
2:12 PICK~-UP ATWELY, & JR. HIGH
2:20 509 Haxx St Roxxx Coxxx
2:28 PICR~UP HIGH §cHOOL
2:31 183 faxxx St, Chxxx Trxxx
2:34 4} Gazxx St, Shxxx Mixxx
2:38 22 fhxxx Rd, Saxxx Coxxx
2:41 34 Woxxx Dr. Roxxx Shxxx

2:43 ; : 21 daxxx Rd. Lixxx Osxxx




225,
2:45 ! 202 Plxxx St. Anxxx Maxxx Doxxx
2:48 _ 28 Moxxx Ave. (245-6xxx) Mixxx Fexxx
2:51 32 Rexxx Rd. Anxxx Kuxxx
3:00 3 Pixxx Rixxx Rd. Bexxx Dexxx

3:08 PICK-UP FRANKLIN
To 34 Chxxx St. Joxxx Cuxxx

PICK-UP TRIANGLE SCHOOL Anxxx Vaxxx

30
4:00 217 Saxxx St. Anxxx Vaxxx

‘ 243
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WAKEFIELD PUBLIC SCHOOLS
WAKEFIELD MASSACHUSETTS 01880

EFFECTIVE: January 5, 1976

MINI BUS

e~ |
(3

[

DESTINATION

TIME steP TEL. NO. PUPL
7:30 64 Maxxx Ave. 245-5xxx Tixxx Stxxx Franklin
7:33 12 Grxxx Rd. 245-8xxx Alxoox Blxxx Franklin
7:38 7 Pexxx St. 245-10x Nixxx Wixxx thﬂk:lin
7:40 42 Plxxx St. 245-5xxx Maxxx Caxxx Franklin
7:42 23 Eaxxx St. 245-6xxx Jﬁ:;jﬁ Moxxx Franklin
7:43 25 Caxxx St. 245~ Txxx Edxxx Hoxxx  Franklin
7:46 6 Pexxx Cir. 246-0xxx Doxxx Mexxx Franklin
,7:485 60 Woxxx Dr. 245-3xxx Joxoex Frxxx Franklin
7:50 46 Woxxx Rd. 245-8xxx Wixxx Foxxx Montrose
7:53 11 Laxxx Dr. 245-6xxx Rexxx Saxxx Franklin
8:00 51 Puxxx Ave. 944~ 5%xx Rixxx Dexxx Franklin
8:02 60 Rexxx Rd. 944-5xxx Laxxx Haxxx Walton

8:04 8 Moxxx Rd. 246-0xxx Saxxx Paxxx Franklin

8:06 LEAVE WALTON PUPIL

| B:10 221 Alxxx St. 246-1xxx Lixxx Haxxx Franklin
B:13 34 Baxxx St. 245-630ex Chxxx Buxxx Franklin
8:18 6 Bexxx Cir. 245-Txxx Lyxxx Dixzxx Franklin

8:27 8 Roxxx St. Boxxx Caxxx Hurd

8:30 120 Saxxx St. Sexxx Duxxx Dolbeare

8:35 LEAVE MONTROSE PUPIL

]
N
-




8:38
8:40

B8:50

TIME

2:00

=

LEAVE DOLBEARE PUPIL

LEAVE HURD PUPIL

LEAVE FRANKLIN PUPIL

MINI-BUS

RETURN

DESTINATION

PICK-UP JR. HIGH

Voke High School

PICK-UP FRANKLIN

64 Maxxx
12 Graoxx
6 Bexxx
7 Pexxx
23 Eaxxx
42 Plxxx
25 Caxxx
6 Pexxx

60 Woxxx

Ave.

St.
St.
St.
St.
Cir.

Dr.

PICK-UP DOLBEARE
11 Laxxx Dr.
8 Moxxx Rd.
221 Alxxx St.
34 Baxxx St.
PICK-UP WALTON

51 Puxxx Ave.

245

TRIP

PUPIL

Maxxx

Leave

Tixoex
Alxxx
Lyxxx
Nixxx
Joxxx
Maxxx
Edxxx
Doxxx
Joxxx
Sexxx
Rexxx
Saxxx
Lixxx
Chxxx

Laxxx

227.

Kexxx

Maxxx

Stxxx
Blxxx
Ddxxex
Wi
Moxxx
Caxxx
Hoxxx
Mexzx
Froox
Duexx
Saxxx
Paxxx
Haxxx
Buxxx
Haxxx

Dexxx

**it*iit*i*i#**ﬁ*****t**i****t*iii*ﬁ*******

Kexxx
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3:10 60 Rexxx Rd. Laxxx Haxox
. 3:15 PICK~UP HURD Boxxx Caxxx
3:18 120 Saxxx St. Scxxx Duxxx

3:20 8 Roxxx St. Boxxx Caxxx

246
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WAKEFIELD PUBLIC SCHOOLS
WAKEFIELD MASSACHUSETTS 01880

SCHOOL ADJUSTMENT COUNSELING AND SCHOOL PSYCHOLOGIST PROGRAMS

REPORT OF e WEEK OF

CASES INTERVIEWS
Total Previous Week B Pupll __ Teacher ___ ___
New Referrals _ ' _________Others-Indicate
TOTAL

— TOTAL -
NEW REFERRALS FROM CONSULTATIONS WITH
Teachers . Teachers - _
Family 7 _ Othera-Indicat o
Others-Indicate - TOTAL .
TOTAL N
REASON FOR REFERRAL ) HOME VISITS - LIST REVERSE SIDE
Achievement _ - Dates No. )
Behavior _ Time No. o
} Other-Indicate - Place No. —
TOTAL : TOTAL
GROUP SESSIONS - CURRENT CASE LOAD .
WAITING LIST S
ADDITIONAL ACTIVITIES - INDICATE

“SIGNATURE OF
COORDINATOR OF SPECIAL EDUCATION
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WAKEFIELD PUBLIC SCHOOLS
WAKEFIELD MASSACHUSETTS 01880

TO: All Staff
FROM: Mr. Rudy A. Feudo
E: For Your Information
Each Resource Center is initiating and developing a professional
Library concerning all children with apecial needs.
Please come in and visit the Center and share our new books and

information. They are provided for the benefit of all staff.

CURRENT LIBRARY CONTENTS

Chapter 766 Regulations - Revised October, 1975

Journal of Learning Disabilities

Journal of Special Educators for the Mentally Retarded

Office for Children -~ Region IV

SPED Training Resource Catalogue for Massachusetts

Take A Giant Step

Training Programs for the Teaching of Children with Special Needs
Instructional Programs for Children with Special Needs

Focus of Exceptional Children

Exceptional Children

Making Schools Work
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CUTDE 7o SUFPORTIVE SERVICES

) Fon CHILGREN Uit sy, DS
SPED OF ey

A deishnseration project iq advaceey
for physically handicappad childyen
' Prepared by: Greotehien Ruseeld

CHILD ADvoCAcy PROJEEY

CRANY JOEG-0-72-5375

15
Easter Secal Socicty for Crippled Childeen ond Aduleg
- of H:ssachuseti;sg inc,
National Easter Scal Sacicty for Crippled Childven
v and Adults, Inc,
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During the past severay months, Cluser Look b3 -7

rticipated in g variety oi confctences on LOpiC ! P’ 1 7 V - L ey NN D
portance to the handicapped and tfi~ir f:zg,ﬁ’he; /— e ) Oy L[/QL((;L/UEZ]JJ &

ich place we went, we heard messages iLgt wo _

hreve have me;??ing fror'r anﬂorf our rc;c{érfj}:’ﬂrjd ve In our concern for tho necds of hardicapped
Intto tell you some of whatwelearncd, S0 ~foryour children—both in and out of cehool~the neariq of
ormation~—here's our report: / parcnts are ofien overiogkad. Thoy have problens,
Closer Look staff traveled to Kansas/City in late loo—often critical ones. What's happening to haip
wember, to tha sceond ¢ inual ﬁ]gé[iuj ofthe Amer- them? In this cra of Progress in the C’EESi'QDﬁ'IS, EA T

n Association for the Education of the Severely/ things changing for parentg?
foundly Handicapped—and learn,*d that there is a Of course, when things irprove for kids, they
'at deal going on for this grmsg}éf prople who for improve for paronts. | you've sirvgglad for yoars {o
ny years have been stored ¢'vay, forgoiten and get your'child placed in a good cducational program,
jlected. it was truly iﬁspiri;'_q to find a core of what a great rcliof it is when this happans! Tnery's
nitted professionals dcdir;at«:d to improving the certainly a clear connaction beiweon (he Guality of
ity of lite for these people/They came together to S€rvices open to your child and your own ability to
nonstrate educational foghnologics being used to

i C : Icad a happy, normal lifa. Rights of children and rights
*h soverely handicapped people a wide range of of parents are sides of the saine coin,

Is. / e But a iot happens to parents from the time thair

Lg— (continued on page 2) disabicd child is born, or from the moment thoy

o - o ) _ suspect—or learn--that their son or daugthiter has a

) o - - o handicap. No special training equips them for this torn

As you know, tho “Education ¢f Ail IMandi- of fate, for the feclings* within thcrns::iué;cn' the

1ppcd Children Act” has beoen cigiicd by Presi- attitudes of others. The mother V/ho wrote that ghe

Wt Ford and ia now law, This i3 a lanamari
tho history of the handicapped in our coun-
/. and wao saluto all tho concemzd pooplo—

and her husband believed in the “thai’s how tha
cookie crumblos” philozophy . . . and that tho could
, accept tho fact that their child just happencd to end
Cluding rombers of Congress, concurmarg up at the pottom of.the statistical odds, first wont
d dedicatcd proiezsionals-—-viho Vsoiked through an agonizing period of personal adjustment.
hard to bring it about, Tho lavs gruarantoos tho ] ’

ucational rights of handicappad chikdren and
dir parents, randates individuoiized instivc-
n plans for cach child, sots 1973 a5 the date
en a state must provide appropriaie cduration

Thoreis an Citovinous usnimel ricay

The emotional saga involved is woell known to niost
parents of handicapped children. Experiences differ,

é vide: Lt - and so do the intensity and impact of these exparien-
all_handicapped children, it euthorizea an ces. But it's important to ask: wio is availabla- -er
'Mual oxpenditure, on a gracually Q3caiating 4 should be—to give encouragement or hope or practi-
iis, of 3.4 bitlion dollars. In futuio issucs, Vo cal advico at this particularly difficult timne inafamily's-
| discuss thesa and other provigjons at greator life? : '
gth, as well as tho big job of implemceniation v , i e
t lles ahead. It is sufficient, now, to hail tho Judging from letters wo receive from parenis all
sage of this legislation as g victory in the over the caur}try,thérepsaiﬁiencrmaus unmet need for
lle for the right of every child—no matter how | support. In his book, The Disabled and Thoir Farenits:
arely handicapped—to an education suited to A, CGL{HSEImg ;ijhallsﬁgg,lLec;) Eyscagli’z}wrnes; Iz is
individual needs. ) appalling how littie attention ig given, still, by medical
O ——mme ] 28Q e trman
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Pertinent Extra School Factors = Family, Social, Environmental, and
Duvelepmental History and Observations

NAME e

— SEX ——

ADDRESS — I N

- - TELEPHONE . —

SCHOOL — e

—— BIRTHFLACE

HEAD OF HOUSEHOLD _ I

LENGTH OF RESIDENCE — e

BIRTHDATE

HOME LAMGUAGE - et s ey e

Family and Household Identification Date (include all members of the househeld, and all parents and siblings, even

if not living at home or deceased).

HANE

DATE OF BIRTH

HEALTH

EDUCATION

_occupaTion

Parents:

Siblings:

Others:
PHYSICIAN OR PRIMARY HEALTH SERVICE —_— - . TELEPHOHNE. e
USE OF HEALTH SERVICE oo oo __ COMMUHNITY SERVICES . . _ _
HEALTH CARE COVERAGE _ ——— _ e S — —_—
NOTABLE 50CIAL AND ECONOMIC FAMILY FACTORS ———— - I — ~ ——

— REASSESSMENT .. _ - A

‘DATE OF INITIAL HOME ASSESSMENT o

9260




SPED 9

I. DEVELOPMENTAL HISTORY"

A. Prenctal, delivery, and nco-natal course. Complications.

by

B. Developmental milestones (note ages and anything unusual)

1. Sat without suppori I - R . — —

2. Walked alone

3. Uscd single words _ e e R

4. Used full septences o . -

B, Toilet trained: day___ — . night _ — —

6. Other __ — _ e S _ _ — _

C. Feeding. Anything notcble in the way of preferences, dislikes, habits, mealtime behavior.

D. Reoctions ta ilinsss, accidents, hospitelizations, and any ccute or chronic handicapping condition.
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WAKEFIELD MASSACHUSETTS 01880

EVALUATION REQUEST FORM

PLEASE COMPLETE ALL ITEMS

Date:

"LAST NAME FIRST NAME “MIDDLE INITIAL __ SEX __ DALE OF BIRIH

TADDRESS NO.  STREET TEL. NO. ~MOTHER/GUARDIAN - FATHER/GUARDIAN

SCHOOL T "~ TEACHER ' ~ GRADE(S) REPEATED

RECORDED 1IQ _ TEST NAME CA MA ~DATE TESTED _ TEST ADMIN. BY

ACHIEVEMENT TEST SUMMARY:

Word Mean. Word Study Skilla
Para. Mean. Language

Sci. & Soc. 5t. Con. _ Arith. Con. & Appl.
Spelling B Arith. Comp. B

CHECK SERVICES (X) YES NO CURRENT

a. READING TUTORING ] . -

TEST  BATIERY  FORM “DATE ADMIN.

b. SPEECH THERAPY . , ] —

c. VISION . - —

d. LD TUTORING 7 _ -

e. SAC ~ — -
f. SCHOOL PSYCHOLOGIST - - '

REASON(S) FOR REQUEST

a. LANGUAGE () a. ANTI-SOCIAL () a., MOTOR-COORD.
b. READING () b. WITHDRAWAL () b. VISION
¢. ARITHMETIC ( ) e¢. INATTENTIVE ( ) c. HEARING
)

d. SPELLING d. RESTLESS () d. SPEECH

ACHIEVEMENT BEHAVIOR OTHER(S)

PLEASE COMMENT ON SPECIFIC PROBLEM(S) WHICH PRECIPITATED THIS REFERRAL.
USE REVERSE SIDE.

) ano
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February 27, 1976

Jear Mr,fFéudD,
F . N , o
Becanse I am so willing to share any and all bad news with you,

B
N NP S

C wculd-like. for a change, to highlight some areas of my own resource
txperlence that have proven successful beyond my expectations. The
.ntegration of several resource children into the Greenwood School has
Jlustrated rather dramatically the benefits that can be hoped for
rom such an expanded program.

I am thinklng of two children inparticular, because I have taught o
hese children in a self - contained setting in the Franklin School
nd now see them dally as the resource person 1n the Greenwood, inte-
rated program. Because I had been thelr sole teacher in the Franklin
chaci, I was confident of my own abllity to ﬁredictatheir future rate
f progress. 1 have, however, been amazed to note their growth and
rogress thls year - which far exceeés any reasonable expectations.

Thelr academlc growth appears to be at_.least twlce what 1t would
:cleve .less than half of the individual attention whlch they enjoyed
1 that setting. They are -far more independént and "courageous" than
have known them to be in the past and reflect vastly improved self
ages, 'At the risk of sounding averszéalaus; I really must say that
ley speak, move, think, attend and laugh with a spontaneity that was
wiously missing before. Desplte the fact that they remain well be-

W thelr classmates academically, they are developing a confidence.

d determination which enables them to :qsept that fact without becom- o
, R ; g
g self critical and defeated, Conferences with parents have indicated
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‘hat the same changes have been noted at home and several have mentioned
oW much happler their children seem to be.

Although much of this progress can be attributed to:peer pressure,
aculty I feél that the real key lies in the childrens' mmm sense of their
Wwn movement "up the ladder". They are in a definite grade this year
nd wlll progress with their class to a higher grade, a new teacher and
oom etc, in the fall., Perhaps this pr@gréssianelends the mokivation
hat was often missed in éhe self-contained resource rooms of the past,
ride in thelr own achlevements and the knowledge that they are an ob-
lous part of the school's population is more of a reward than any "behav-
>r mod" reinforcement with which I am familiar. Although I fully ex-
:cted to see improved behavior with the implementation of the new re-
>urce progran, I never could have prédlcted the very substantial academic
mefits that are clear to me now,

Perhaps this seems so evident to me because I am in the unique
)@ltlon of having serviced the same children under bcth system§. But
» 18 not a purely subjective opinion since academic achlevement cankbe
:agured, recorded and compared. I was honestly unsure about academic
lccess via integration as the new program was being discussed initially,
d worrled about tossing chlldren in over thelr heads and hoping they
uld sﬁlmn I thought that you would like to know that integraﬁicﬁ for the
ildren of the Greenwood district has negated my worst fears and far

rpassed my highest hopes.
ﬁ
]

Sincerely,

1

264
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